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Abstract 
Interest i n the psychosocial wellbeing of the v i s u a l l y impaired 
has existed f o r years as a nebulous and undefined goal of educational 
programs f o r c h i l d r e n . Yet there i s a dearth of systematic inquiry 
into the influence of teachers on s o c i a l and emotional development of 
c h i l d r e n and f a m i l i e s . 
The purpose of t h i s study was therefore to develop a foundation 
of knowledge r e l a t i n g to the r o l e of s p e c i a l i s t teachers i n 
addressing the a f f e c t i v e adjustment needs of v i s u a l l y impaired 
c h i l d r e n and t h e i r f a m i l i e s . Drawing upon the theories and 
intervention p r a c t i c e s commonly used i n the human service 
professions, 59 family consultation competencies were i d e n t i f i e d and 
grouped into four major knowledge areas, namely a f f e c t i v e adjustment 
to blindness, p r i n c i p l e s and processes of change, interpersonal 
communication s k i l l s , and s p e c i f i c intervention s t r a t e g i e s . 
This research was exploratory and d e s c r i p t i v e i n nature, 
u t i l i z i n g a semistructured interview format to produce data f o r both 
numerical and q u a l i t a t i v e a n a lysis. A 3-part questionnaire was 
administered o r a l l y to a sample of 20 c e r t i f i e d and f u l l t i m e 
employed teachers of the v i s u a l l y impaired who were working i n one of 
f i v e major service d e l i v e r y systems found i n the Greater Northeast. 
P a r t i c i p a t i n g teachers reported a range of 13.5 to 38.6% of 
t h e i r p r o f e s s i o n a l time spent i n consultative i n t e r a c t i o n s with 
teachers, parents, administrators, and r e l a t e d service providers, as 
compared to a range of 15 to 50% of time given to d i r e c t student 
i n s t r u c t i o n and assessment. 
Furthermore, regardless of s i t u a t i o n a l differences i n 
educational and occupational backgrounds, teachers perceived the 
process s k i l l s of interpersonal communication and r e l a t i o n s h i p -
b u i l d i n g as necessary competencies i n t h e i r a b i l i t y to meet v i s i o n -
s p e c i f i c psychosocial needs of v i s u a l l y impaired c h i l d r e n and t h e i r 
f a m i l i e s . 
Variables which were considered by p r a c t i t i o n e r s to influence 
t h e i r p r o f i c i e n c y i n providing consultative services included the 
nature and degree of pr o f e s s i o n a l preparation, t r i a l and error 
experience, and interpersonal s t y l e or personality. 
In summary, 49 of the o r i g i n a l family consultation competencies 
presented i n t h i s survey were confirmed by p a r t i c i p a t i n g teachers to 
be necessary, relevant, and appropriate to t h e i r p r o f e s s i o n a l 
r e s p o n s i b i l i t i e s as educators of the v i s u a l l y impaired. 
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C h a p t e r I 
I n t r o d u c t i o n 
B a c kground o f t h e Study 
The need f o r comprehensive d e v e l o p m e n t a l s e r v i c e s t o 
h a n d i c a p p e d c h i l d r e n has been a f f e c t e d i n r e c e n t y e a r s by t h r e e 
p r i m a r y i n f l u e n c e s : a C o n g r e s s i o n a l mandate, newly d e f i n e d j o b 
r e s p o n s i b i l i t i e s f o r p r o f e s s i o n a l s i n v o l v e d i n the e d u c a t i o n a l 
p r o c e s s , and p s y c h o l o g i c a l s t u d i e s o f the impact o f f a m i l y systems 
on t h e growth and development o f c h i l d r e n w i t h d i s a b i l i t i e s . 
These t h r e e f o r c e s have come t o g e t h e r t o c r e a t e a m u l t i d i m e n s i o n a l 
i n t e r e s t i n t h e p s y c h o s o c i a l w e l l - b e i n g o f h a n d i c a p p e d c h i l d r e n 
and t h e i r f a m i l i e s ( G a r d n e r , 1982). 
F u r t h e r m o r e , t r a d i t i o n a l s e r v i c e d e l i v e r y models have g i v e n way 
t o more e x p e r i m e n t a l approaches w h i c h , i n many c a s e s , i n v o l v e 
m e t h o d o l o g i e s b o r r o w e d from o t h e r d i s c i p l i n e s . One o f t h e s e 
a p p r o a c h e s i s b a s e d on the c o n s u l t a n t model o f i n t e r v e n t i o n w h i c h i s 
w i d e l y u s e d i n t h e m e n t a l h e a l t h p r o f e s s i o n s . I t s a p p l i c a t i o n t o t h e 
f i e l d o f e d u c a t i o n i s t h e c u r r e n t s u b j e c t o f r e t r o s p e c t i v e s t u d i e s , 
s i n c e i t has e x i s t e d f o r a number o f y e a r s i n p r a c t i c e , b u t w i t h 
l i t t l e d e f i n i t i o n , i n a t l e a s t one d i s a b i l i t y a r e a , t h a t o f s p e c i a l 
e d u c a t i o n f o r t h e b l i n d and v i s u a l l y i m p a i r e d . 
The Mandate 
P u b l i c Law (PL) 94-142, the E d u c a t i o n f o r A l l H a n d i c a p p e d 
C h i l d r e n A c t o f 1975, has c r e a t e d i n t h e p a s t decade n o t a b l e changes 
i n the e v o l u t i o n o f s e r v i c e s t o c h i l d r e n w i t h s p e c i a l needs. T h i s 
m i l e s t o n e p i e c e o f l e g i s l a t i o n e s t a b l i s h e d the r i g h t o f a l l c h i l d r e n 
t o a f r e e and a p p r o p r i a t e p u b l i c e d u c a t i o n , r e g a r d l e s s o f t h e n a t u r e 
o r degree o f t h e i r h a n d i c a p s ( M a n d e l l & F i s c u s , 1981). I t was 
d e s i g n e d t o l e g a l l y i n s u r e an o r g a n i z e d and i n t e r d i s c i p l i n a r y 
a p p r o a c h t o m e e t i n g the i n d i v i d u a l i z e d e d u c a t i o n a l needs o f t h e 
e x c e p t i o n a l c h i l d , as w e l l as t o p r o v i d e a means f o r m o n i t o r i n g 
programs and f o r m e a s u r i n g p r o g r e s s t o w a r d s p e c i f i c s t u d e n t 
o b j e c t i v e s . 
Heward and O r l a n s k y (1980) r e f e r t o s p e c i a l e d u c a t i o n as "The 
i n d i v i d u a l l y p l a n n e d and s y s t e m a t i c a l l y m o n i t o r e d arrangement o f 
p h y s i c a l s e t t i n g s , s p e c i a l equipment and m a t e r i a l s , t e a c h i n g 
p r o c e d u r e s , and o t h e r i n t e r v e n t i o n s d e s i g n e d t o h e l p e x c e p t i o n a l 
c h i l d r e n a c h i e v e the g r e a t e s t p o s s i b l e p e r s o n a l s e l f - s u f f i c i e n c y and 
academic s u c c e s s " ( p . 2 9 ) . The law was i n t e n d e d t o c r e a t e an optimum 
l e a r n i n g e n v i r o n m e n t w h i c h w o u l d maximize each c h i l d ' s i n d i v i d u a l 
p o t e n t i a l , b u t i n so d o i n g i t has i n c r e a s e d demands on t e a c h e r s t o 
u t i l i z e b o t h t h e i r time and t h e i r s k i l l s i n the most e f f e c t i v e and 
e f f i c i e n t ways p o s s i b l e . As a r e s u l t , t r a d i t i o n a l r o l e d e f i n i t i o n s 
f o r s p e c i a l e d u c a t o r s have begun t o change. 
The P r o f e s s i o n a l 
I n t he June 1985 i s s u e o f P h i D e l t a Kappan a number o f a u t h o r s 
o b s e r v e t h a t t e a c h e r competency i s no l o n g e r s i m p l y o r n a r r o w l y 
d e f i n e d on the b a s i s o f knowledge o f s u b j e c t m a t t e r and s p e c i f i c 
i n s t r u c t i o n a l t e c h n i q u e s (Cooperman & K l a g h o l t z , p. 691, M a r c z e l y , 
p. 702, & T y l e r , p.682). I n the same i s s u e , S m i t h s u g g e s t s t h a t s u c h 
g e n e r i c t e a c h e r p e r f o r m a n c e s as t h e a b i l i t y t o m a i n t a i n c l a s s r o o m 
d i s c i p l i n e and t h e a b i l i t y t o communicate c l e a r l y a r e o f t e n 
o v e r l o o k e d as r e q u i s i t e s k i l l s f o r c l a s s r o o m t e a c h e r s . I t c a n be 
shown, i n f a c t , t h a t a c t u a l t e a c h i n g t i m e f o r some groups o f s p e c i a l 
e d u c a t o r s has s h i f t e d away from c o n t e n t - s p e c i f i c o b j e c t i v e s i n f a v o r 
o f many n o n - t e a c h i n g t a s k s w h i c h have been i d e n t i f i e d as n e c e s s a r y 
and r e l e v a n t t o t h e e d u c a t i o n p r o c e s s (Moore & Obenauer, 1982). 
Perhaps one o f t h e most c h a l l e n g i n g and y e t l e a s t u n d e r s t o o d o f 
t h e s e n e w l y i d e n t i f i e d c o m p e t e n c i e s f o r t e a c h e r s i s the mandated 
p a r t n e r s h i p between p a r e n t s and s p e c i a l e d u c a t o r s i n t h e p l a n n i n g and 
i m p l e m e n t i n g o f i n d i v i d u a l i z e d program g o a l s f o r c h i l d r e n ( M a n d e l l & 
F i s c u s , 1981). Most s p e c i a l e d u c a t i o n p r o f e s s i o n a l s e x p e r i e n c e some 
l e v e l o f i n v o l v e m e n t w i t h t h e f a m i l i e s o f t h e i r s t u d e n t s , e i t h e r 
t h r o u g h s c h o o l c o n f e r e n c e s , t h e PTA, home v i s i t s , a d v o c a c y o r p a r e n t 
s u p p o r t g r o u p s , p r o f e s s i o n a l o r g a n i z a t i o n s , o r s p e c i a l e v e n t s . 
However, t h i s r e l a t i o n s h i p i s o f t e n c o m p l i c a t e d by t h e f a c t t h a t 
l i t t l e o r no f o r m a l t r a i n i n g has been made a v a i l a b l e t o t e a c h e r s 
r e g a r d i n g t h e dynamics o f f a m i l y i n t e r v e n t i o n . I n many c a s e s 
teachers are unprepared f o r the sometimes rigorous i n t e l l e c t u a l and 
emotional demands of working with s p e c i a l needs f a m i l i e s . 
The Family 
The influence of the family system on the health, growth, and 
o v e r a l l well-being of the c h i l d i s neither a recent nor a s u r p r i s i n g 
phenomenon (Roedell, Slaby & Robinson, 1977). Over the years, 
numerous authors have noted that i n t e r a c t i o n s between c h i l d r e n and 
t h e i r primary caregivers, u s u a l l y members of the immediate family, 
are i n large part responsible for determining the c h i l d ' s a b i l i t y to 
t h r i v e , both p h y s i c a l l y and emotionally (Love, 1970; Sze, 1975; 
Warren, 1977). 
Of a l l the factors which play a r o l e i n c h i l d development, i t i s 
the i n t e r p l a y between parent and c h i l d which i s by f a r the most 
powerful (Burlingham, 1972). In the presence of a d i s a b i l i t y , 
parenting becomes an even more c r u c i a l issue, and not j u s t f o r the 
handicapped c h i l d , but f o r parents, s i b l i n g s , and extended family 
members as well (Turnbull & Turnbull, 1978). Parental involvement i n 
the educational process can e f f e c t i v e l y insure that a most valuable 
resource, the family, i s not overlooked. 
Statement of the Problem 
The purpose of t h i s study was to develop a s e r i e s of family 
consultation competencies for educators of the v i s u a l l y impaired, based 
i n p a r t on e x i s t i n g t h e o r i e s and p r a c t i c e s o f c o n s u l t a t i o n i n the human 
s e r v i c e s and b u s i n e s s p r o f e s s i o n s . These c o m p e t e n c i e s f o c u s e d 
s p e c i f i c a l l y on a f f e c t i v e a d j u s t m e n t i s s u e s r e l a t e d t o d i s a b i l i t y and t o 
the r e l a t i o n s h i p between t e a c h e r s and f a m i l i e s i n a d d r e s s i n g t h e 
p s y c h o s o c i a l needs o f s t u d e n t s . 
U s i n g a q u a l i t a t i v e r e s e a r c h methodology t o g e n e r a t e and a n a l y z e 
d a t a , a number o f w i d e l y h e l d p e r c e p t i o n s about t e a c h e r competency and 
j o b f u n c t i o n were d i s c u s s e d , r e s u l t i n g i n a p r o p o s e d mode o f 
i n t e r v e n t i o n known as f a m i l y c o n s u l t a t i o n . 
P a r e n t a l I n v o l v e m e n t i n the E d u c a t i o n P r o c e s s 
I n t h e p a s t , p a r e n t a l i n v o l v e m e n t i n s c h o o l - r e l a t e d a c t i v i t i e s 
may have been s e l e c t i v e and i n t e r m i t t e n t . I n v o l v e m e n t was g e n e r a l l y 
r e s t r i c t e d t o s o c i a l f u n c t i o n s and seldom had an i m p a c t on 
a d m i n i s t r a t i v e d e c i s i o n - m a k i n g . Today, t h e p a r t i c i p a t i o n o f f a m i l i e s 
i n t h e s p e c i a l e d u c a t i o n p r o c e s s i s n o t o n l y e x p e c t e d , i t i s a l s o 
f o r m a l l y encouraged. 
The r i g h t s and r e s p o n s i b i l i t i e s o f p a r e n t s o f s p e c i a l needs 
c h i l d r e n were n o t e x p l i c i t l y mandated u n t i l PL 94-142, and i t was 
l a r g e l y b ecause o f p a r e n t a l a c t i v i s m t h a t s u c h landmark l e g i s l a t i o n 
and s u b s e q u e n t l i t i g a t i o n came about a t a l l . The C i v i l R i g h t s 
movement o f t h e 1950's p r o v i d e d t h e e a r l y impetus t o p a r e n t s i n 
p u r s u i n g e q u a l e d u c a t i o n a l o p p o r t u n i t i e s f o r t h e i r h a n d i c a p p e d 
c h i l d r e n (Hewett, 1977). 
These developments, a l o n g w i t h a w i d e n i n g i n t e l l e c t u a l 
c u r i o s i t y t o s c i e n t i f i c a l l y r e s e a r c h , e x p l a i n , and m i n i m i z e 
d i f f e r e n c e s o f any k i n d , have r e v i t a l i z e d e f f o r t s t o w a r d many 
s o c i a l , l e g a l , and e d u c a t i o n a l r e f o r m s r e l a t e d t o c h i l d r e n , 
p a r t i c u l a r l y t h o s e r e p r e s e n t i n g m i n o r i t y c o n c e r n s . C o n s e q u e n t l y , 
t h e f a m i l y u n i t i s now r e c o g n i z e d as n o t j u s t an i m p o r t a n t f o r c e 
b e h i n d t h e growth and development o f i n d i v i d u a l c h i l d r e n , b u t 
a l s o as a s i g n i f i c a n t i n f l u e n c e i n the l o n g - t e r m p r o c e s s o f 
e d u c a t i o n a l and s o c i a l change. 
E d u c a t i o n a l systems t o d a y p r o v i d e a l e g i t i m a t e c h a n n e l 
t h r o u g h w h i c h t h e needs, r i g h t s , and v i e w s o f the s p e c i a l needs 
f a m i l y , and a l l i t s members, ca n be e x p r e s s e d . I n t h e p a s t , 
e d u c a t o r s have r e a d i l y a t t r i b u t e d t o p a r e n t s the r e s p o n s i b i l i t y 
f o r many o f t h e d e v e l o p m e n t a l problems e x p e r i e n c e d by c h i l d r e n . 
O n l y r e c e n t l y has the f a m i l y come t o be r e g a r d e d as a p o s i t i v e 
r e s o u r c e i n t h e e d u c a t i o n a l p r o c e s s . I n f a c t , as a r e s u l t o f PL 
94-142, p a r e n t s , and s t u d e n t s 14 y e a r s o f age and o l d e r , have t h e 
l e g a l r i g h t t o assume an a c t i v e r o l e i n t h e p l a n n i n g , a p p r o v i n g , 
c a r r y i n g o u t , and m o n i t o r i n g o f s p e c i f i c e d u c a t i o n a l g o a l s . 
The Changing R o l e o f T e a c h e r s 
The p o l i c i e s o f t h e f e d e r a l mandate add a new d i m e n s i o n t o 
t h e t r a d i t i o n a l r o l e o f t h e t e a c h e r , who now i s c h a r g e d n o t o n l y 
w i t h p r o v i d i n g d i r e c t s e r v i c e s t o h a n d i c a p p e d c h i l d r e n , b u t who 
a l s o i s e x p e c t e d t o i n t e r a c t w i t h p a r e n t s t o p r o v i d e i n f o r m a t i o n 
and s u p p o r t r e g a r d i n g the c h i l d ' s s p e c i a l e d u c a t i o n a l needs. T h i s 
i n t e r a c t i o n r e q u i r e s a s k i l l f u l i n t e g r a t i o n o f t h e t e a c h e r ' s u n i q u e 
competency i n a g i v e n s p e c i a l t y a r e a w i t h two o t h e r c r i t i c a l a s p e c t s 
o f t h e p a r e n t / p r o f e s s i o n a l r e l a t i o n s h i p : (a) a c h i e v i n g a b a s i c 
u n d e r s t a n d i n g o f the dynamics o f a p a r t i c u l a r f a m i l y system, and (b) 
a c q u i r i n g a knowledge o f a p p r o p r i a t e i n t e r p e r s o n a l t e c h n i q u e s w h i c h 
ca n enhance c o m m u n i c a t i o n and c u l t i v a t e m u t u a l l y r e w a r d i n g 
r e l a t i o n s h i p s between the s e r v i c e p r o v i d e r and the consumer ( i . e . , 
c h i l d , t e a c h e r , p a r e n t , o r o t h e r p r o f e s s i o n a l ) . 
The c o n c e p t o f a home/school p a r t n e r s h i p i s somewhat f a m i l i a r t o 
the f i e l d o f e d u c a t i o n f o r t h e v i s u a l l y h a n d i c a p p e d . S p e c i a l i s t 
t e a c h e r s who work w i t h v i s u a l l y i m p a i r e d c h i l d r e n (VI e d u c a t o r s ) and 
f a m i l i e s , i n a wide range o f program models, a r e i n r e a l i t y s p e n d i n g 
much o f t h e i r t i m e i n f u l f i l l i n g a d m i n i s t r a t i v e and s u p p o r t f u n c t i o n s 
r a t h e r t h a n i n academic i n s t r u c t i o n t o s t u d e n t s (Moore & Peabody, 
1976). whether by d e s i g n o r d e f a u l t , t e a c h e r s have come t o r e g a r d 
many s e r v i c e s o t h e r t h a n d i r e c t i n s t r u c t i o n as a v i t a l e x t e n s i o n o f 
t h e i r t e a c h i n g r e s p o n s i b i l i t i e s . 
B e n e a t h t h e s u r f a c e o f t h e i r i n t e r a c t i o n s w i t h f a m i l i e s and 
f e l l o w p r o f e s s i o n a l s , t h e r e i s o f t e n an u n d e r l y i n g need f o r e d u c a t o r s 
o f t h e v i s u a l l y i m p a i r e d t o e x p l a i n , and per h a p s even t o j u s t i f y , 
t h e i r u n i q u e r o l e s and r e s p o n s i b i l i t i e s . The s p e c i a l needs o f t h e 
s t u d e n t , and the t e a c h e r ' s r o l e i n a d d r e s s i n g them, a r e f r e q u e n t l y 
m i s u n d e r s t o o d . The s p e c i a l i s t t e a c h e r may t h e r e f o r e be r e g a r d e d as a 
r e s o u r c e whose o p i n i o n i s v a l u e d , as an i n t r u d e r whose a d v i c e i s 
u p s e t t i n g t h e b a l a n c e o f the system, o r as a m e d i a t o r who has t h e 
p o t e n t i a l t o change u n r e a l i s t i c p e r c e p t i o n s and e x p e c t a t i o n s t h r o u g h 
t h e use o f d i p l o m a t i c p e r s u a s i o n . 
The t e a c h e r ' s i n f l u e n c e as a change agent may be most s t r o n g l y 
f e l t when he o r she i s engaged i n a c t i v i t i e s s u c h as (a) a c t i n g as a 
l i a i s o n between home and s c h o o l i n o r d e r t o f a c i l i t a t e c o m m u n i c a t i o n 
and m u t u a l s u p p o r t , (b) p r o v i d i n g a r e l i a b l e s o u r c e o f u p - t o - d a t e 
and r e l e v a n t i n f o r m a t i o n t o p a r e n t s o r t o o t h e r p r o f e s s i o n a l s , ( c ) 
c o o r d i n a t i n g and m o n i t o r i n g the i n v o l v e m e n t o f p r o f e s s i o n a l s i n 
r e l a t e d d i s c i p l i n e s who may have l i t t l e o r no knowledge o f v i s u a l 
h a n d i c a p s and t h e i r e d u c a t i o n a l i m p l i c a t i o n s , and (d) i n t e r a c t i n g 
w i t h f a m i l y members and s c h o o l p e r s o n n e l i n s u c h a way as t o 
encourage u n d e r s t a n d i n g and a c c e p t a n c e o f t h e s p e c i a l needs and 
c i r c u m s t a n c e s w h i c h r e s u l t from v i s u a l i m p a i r m e n t . 
F e r r e l l (1985) r e f e r s t o t e a c h e r s as " b u f f e r s " between p a r e n t s 
and the e d u c a t i o n a l system, i n t h a t t h e s p e c i a l i s t t e a c h e r i s o f t e n 
r e g a r d e d as the e x p e r t i n s i t u a t i o n s where p a r e n t s and s c h o o l 
p r o f e s s i o n a l s assume a d v e r s a r i a l v i e w s . T h e r e f o r e , t e a c h e r s who a r e 
s k i l l e d i n m e d i a t i o n and p u b l i c r e l a t i o n s may d e v e l o p a d i f f e r e n t 
c o n c e p t o f t h e i r p r o f e s s i o n t h a n t h o s e who d e f i n e t e a c h i n g o n l y i n 
terms o f academic i n s t r u c t i o n . I f i n f a c t t e a c h e r s r e g a r d e d u c a t i o n 
as an o n g o i n g d e v e l o p m e n t a l p r o c e s s r a t h e r t h a n a means t o an 
academic end, p erhaps t h e y w o u l d b e n e f i t from s p e c i f i c t r a i n i n g i n 
i n t e r p e r s o n a l c o m m u n i c a t i o n s k i l l s and c a s e management s t r a t e g i e s . 
C o n s u l t a t i o n 
The c a s e manager a p p r o a c h t o e d u c a t i n g the v i s u a l l y h a n d i c a p p e d 
can be compared t o t h e c o n s u l t a n t model o f i n t e r v e n t i o n w h i c h i s 
w i d e l y employed i n the m e n t a l h e a l t h p r o f e s s i o n s . As an a l t e r n a t i v e 
t o t h e more i n t e n s i v e p s y c h o l o g i c a l s e r v i c e s o f f e r e d i n one-to-one 
c o u n s e l i n g r e l a t i o n s h i p s , m e n t a l h e a l t h c o n s u l t a t i o n p r o v i d e s a 
v e h i c l e t h r o u g h w h i c h i n f o r m a t i o n and s u p p o r t c a n be d i s s e m i n a t e d t o 
l a r g e r numbers o f p e o p l e on a s h o r t - t e r m b a s i s and i n a l e s s 
e n t a n g l e d f o r m a t . 
The p r i m a r y f o c u s o f c o n s u l t a t i o n i s d e s c r i b e d by G r i f f i t h and 
L i b o (1968) as a c o l l a b o r a t i o n o f a l l t h e " a v a i l a b l e o r p o t e n t i a l 
f a c i l i t i e s , programs, and p r a c t i t i o n e r s " as w e l l as " o t h e r r e l e v a n t 
community r e s o u r c e s " f o r t h e p u r p o s e o f a d d r e s s i n g t h e m e n t a l h e a l t h 
needs o f a d e m o g r a p h i c a l l y v a r i e d group o f p e o p l e (p. 2 4 ) . T h i s 
model i s e s p e c i a l l y p r a c t i c a l i n r u r a l a r e a s where th e range o f 
s e r v i c e s , as w e l l as t h e i r a v a i l a b i l i t y , may be s e v e r e l y l i m i t e d by 
geography o r by i n a d e q u a t e numbers o f q u a l i f i e d p e r s o n n e l . I n t h e 
c a s e o f e d u c a t i n g a l o w - i n c i d e n c e p o p u l a t i o n o f v i s u a l l y i m p a i r e d 
c h i l d r e n , t h e d i r e c t s e r v i c e model has s l o w l y e v o l v e d i n t o one w h i c h 
r e l i e s h e a v i l y on a c o n s u l t i n g model o f i n t e r v e n t i o n i n v o l v i n g 
c h i l d r e n , t h e i r f a m i l i e s , and r e l a t e d s c h o o l p e r s o n n e l . 
The c o m p e t e n c i e s i n v o l v e d i n f u l f i l l i n g s u c h n o n - t e a c h i n g c a s e 
management t a s k s m ight c o l l e c t i v e l y be r e f e r r e d t o as f a m i l y 
c o n s u l t a t i o n s k i l l s . I n g e n e r a l , t h e y i n v o l v e t h e i n t e r p e r s o n a l 
a b i l i t y t o b u i l d and m a i n t a i n a m y r i a d o f c o n n e c t e d r e l a t i o n s h i p s 
w i t h i n the home and s c h o o l e n v i r o n m e n t s and t o convey i n f o r m a t i o n and 
s u p p o r t w i t h e m p a thic u n d e r s t a n d i n g o f t h e u n i q u e c i r c u m s t a n c e s o f 
each i n d i v i d u a l c h i l d and t h e f a m i l y o f w h i c h he i s a member. 
Teach e r P r e p a r a t i o n 
T e a c h e r e d u c a t i o n has t r a d i t i o n a l l y , and p e r h a p s j u s t i f i a b l y , 
d e v o t e d the v a s t m a j o r i t y o f i t s e f f o r t s t o w a r d t e a c h i n g t e a c h e r s how 
t o t e a c h . I n the p a s t , most degree programs i n s p e c i a l e d u c a t i o n may 
have a t b e s t o f f e r e d o n l y a n a rrow s e l e c t i o n o f c o u r s e s a d d r e s s i n g 
p s y c h o s o c i a l development, f a m i l y i n t e r v e n t i o n , i n t e r p e r s o n a l 
r e l a t i o n s , and c a s e management t e c h n i q u e s . Competency i n t h e s e a r e a s 
may have depended as much on the p e r s o n a l c h a r a c t e r i s t i c s o f t e a c h e r 
c a n d i d a t e s as on a w e l l - d e f i n e d and s e q u e n t i a l s e t o f t r a i n i n g s t a n d a r d s 
( R o b e r t s , 1 9 7 3 ) . However, as a r e s u l t o f PL 94-142, i m p o r t a n t changes i n 
t h e r o l e o f t h e s p e c i a l e d u c a t i o n p r o f e s s i o n a l have o c c u r r e d i n t h e p a s t 
decade. I t seems a p p r o p r i a t e and t i m e l y , t h e r e f o r e , t o r e a s s e s s t h e 
r e l a t i o n s h i p between t h e t h e o r y o f s p e c i a l e d u c a t i o n and i t s p r a c t i c a l 
a p p l i c a t i o n , e s p e c i a l l y i n r e g a r d t o t e a c h e r competency. 
H i s t o r i c a l l y , e d u c a t i o n a l s e r v i c e s t o t h e v i s u a l l y h a n d i c a p p e d 
have emphasized t h e development o f c o m m u n i c a t i o n s k i l l s i n r e a d i n g , 
w r i t i n g , and l i s t e n i n g v i a the medium w h i c h was d e t e r m i n e d t o be most 
a p p r o p r i a t e t o the n a t u r e and degree o f the s t u d e n t ' s v i s i o n l o s s . 
L i t e r a c y i n t h e s e f u n d a m e n t a l s k i l l s v e r y o f t e n d e t e r m i n e d t h e b l i n d 
o r v i s u a l l y l i m i t e d p e r s o n ' s o p p o r t u n i t i e s f o r academic a c h i e v e m e n t , 
s o c i a l i n t e g r a t i o n , and v o c a t i o n a l r e a d i n e s s i n a w o r l d d o m i n a t e d by 
t h e s e e i n g . B e g i n n i n g i n the 1830's, w i t h the emergence o f 
r e s i d e n t i a l s c h o o l s f o r the b l i n d i n t h e U n i t e d S t a t e s , and 
c o n t i n u i n g i n t h e 1900's w i t h the o p e n i n g o f day s c h o o l c l a s s e s , 
e d u c a t o r s began t o d e m o n s t r a t e g r o w i n g commitment t o t h e b r o a d e r 
range o f t h e needs o f s t u d e n t s r e g a r d i n g a c t i v i t i e s o f d a i l y l i v i n g , 
o r i e n t a t i o n and m o b i l i t y , u t i l i z a t i o n o f r e s i d u a l v i s i o n , and use o f 
t e c h n o l o g i c a l r e s o u r c e s . However, u n t i l t h e m i d d l e o f t h i s c e n t u r y 
c o m p a r a t i v e l y l i t t l e c o n s t r u c t i v e a t t e n t i o n had been g i v e n t o t h e 
somewhat n e b u l o u s a r e a o f a f f e c t i v e a d j u s t m e n t t o b l i n d n e s s , e i t h e r 
as a d i r e c t s e r v i c e t o s t u d e n t s o r as a t r a i n i n g p r i o r i t y f o r 
t e a c h e r s . 
Even though p r o f e s s i o n a l i n t e r e s t i n t h e p s y c h o l o g i c a l h e a l t h 
and s o c i a l development o f the v i s u a l l y h a n d i c a p p e d i s n o t new, t h e r e 
i s an a p p a r e n t l a c k o f s y s t e m a t i c i n q u i r y i n t o t h e i n f l u e n c e o f 
t e a c h e r s on t h e a f f e c t i v e a d j u s t m e n t o f c h i l d r e n w i t h i m p a i r e d v i s i o n . 
F o r example, the P i n e Brook R e p o r t o f 1954 r e f e r s t o "the s o c i a l and 
e d u c a t i o n a l i m p l i c a t i o n s o f t h e v a r i o u s c o n d i t i o n s o f t h e eye" as 
p a r t o f t h e f i r s t competency a r e a i n a p r o p o s e d sequence o f t e a c h e r 
p r e p a r a t i o n g o a l s (p. 4 0 ) . However, a r e c e n t a r t i c l e by Chapman 
(1982) d e s c r i b e s 16 c o n t e n t a r e a s i n c l u d e d i n a f i e l d - b a s e d s p e c i a l 
e d u c a t i o n t e a c h e r t r a i n i n g p r o j e c t a t the U n i v e r s i t y o f Birmingham i n 
the U n i t e d Kingdom, i n w h i c h the o n l y m e n t i o n o f s o c i a l / e m o t i o n a l 
development o f the c h i l d i s r a n k e d 1 5 t h on the l i s t . One m i g h t 
s p e c u l a t e as t o whether t h i s r e p r e s e n t s a r e v e r s a l o f p r i o r i t i e s f o r 
e d u c a t i n g v i s u a l l y h a n d i c a p p e d c h i l d r e n , o r a l a c k o f u n d e r s t a n d i n g 
as t o what c o n s t i t u t e s "good" a f f e c t i v e a d j u s t m e n t and how 
e d u c a t i o n a l systems can h e l p c h i l d r e n t o a c h i e v e i t . 
The p r e p o n d e r a n c e o f f a m i l y i n t e r v e n t i o n programs w h i c h have 
emerged i n the decade s i n c e PL 94-142 s u g g e s t s t h a t e d u c a t o r s a r e 
a c k n o w l e d g i n g t h e i n t e r d e p e n d e n c e between home and s c h o o l i n 
s t i m u l a t i n g p o s i t i v e m e n t a l h e a l t h i n v i s u a l l y i m p a i r e d s t u d e n t s . A 
g r o w i n g body o f knowledge has r e s u l t e d i n programs w h i c h e n l i g h t e n 
and s u p p o r t c a r e g i v e r s as t h e y n u r t u r e t he development o f t h e 
h a n d i c a p p e d c h i l d . 
The m a j o r i t y o f t h e s e programs, however, a r e c o n t e n t - o r i e n t e d 
and may o v e r l o o k t h e s p e c i f i c p r o c e s s s k i l l s i n v o l v e d i n t h e 
p a r e n t / p r o f e s s i o n a l r e l a t i o n s h i p . S k i l l s s u c h as group problem-
s o l v i n g , i n t e r v i e w i n g , and o b s e r v a t i o n t e c h n i q u e s a r e i n t e r p e r s o n a l 
s t r a t e g i e s w h i c h may improve the t e a c h e r ' s a b i l i t y t o convey 
i n f o r m a t i o n i n a m e a n i n g f u l and a r t i c u l a t e manner, and th u s e n r i c h 
t h e e n v i r o n m e n t f o r t he o v e r a l l s o c i a l , e m o t i o n a l , and i n t e l l e c t u a l 
g r o w t h o f t h e c h i l d i n b o t h home and s c h o o l s e t t i n g s . Whereas 
t e a c h e r p r e p a r a t i o n programs have f o r the most p a r t a f f o r d e d o n l y 
c u r s o r y a t t e n t i o n t o the p s y c h o l o g y o f h a n d i c a p s , even l e s s 
c o n s i d e r a t i o n has been g i v e n t o i d e n t i f y i n g s p e c i f i c c o m p e t e n c i e s to 
h e l p t e a c h e r s o p e r a t i o n a l i z e e d u c a t i o n a l t h e o r y i n t o p r a c t i c a l 
i n t e r v e n t i o n s t r a t e g i e s . C o n s e q u e n t l y , w h i l e a knowledge o f f a c t u a l 
and t h e o r e t i c a l i n f o r m a t i o n r e g a r d i n g a f f e c t i v e a d j u s t m e n t i s 
n e c e s s a r y f o r the t e a c h e r ' s i n v o l v e m e n t w i t h v i s u a l l y i m p a i r e d 
c h i l d r e n and f a m i l i e s , i t becomes even more u s e f u l i f the t e a c h e r 
c a n a p p l y t h a t knowledge toward f a c i l i t a t i n g a p r o d u c t i v e w o r k i n g 
r e l a t i o n s h i p between the home and the s c h o o l . 
T e a c h e r p r e p a r a t i o n programs have te n d e d t o p e r p e t u a t e t h i s 
c o n t e n t - o r i e n t e d model o f i n t e r v e n t i o n by t r a i n i n g e d u c a t o r s 
p r i m a r i l y i n the s p e c i a l i z e d c o m m u nication s k i l l s , as w e l l as i n the 
v a r i o u s c u r r i c u l u m a r e a s and i n i n s t r u c t i o n a l methods. The o r i g i n a l 
c o n t e n t o f f o r m a l t e a c h e r e d u c a t i o n c o u r s e s i n the 1920's and 1930's 
emanated from t h e domains o f p s y c h o l o g y , e d u c a t i o n , t h e v a r i o u s 
m e d i c a l s p e c i a l t i e s and o t h e r s o c i a l s e r v i c e a r e a s ( A b e l , 1967), and 
e v e n t u a l l y l e d t o an e x p r e s s e d need f o r knowledge o f the 
p s y c h o l o g i c a l i m p l i c a t i o n s o f v i s i o n l o s s as an e s s e n t i a l t e a c h e r 
competency. P r i o r t o t h a t t i m e , the p r e p a r a t i o n o f t e a c h e r s t o o k 
p l a c e w i t h i n s c h o o l s f o r the h a n d i c a p p e d t h r o u g h an a p p r e n t i c e s h i p o r 
i n - s e r v i c e method o f t r a i n i n g ( R o b e r t s , 1973). C u r r i c u l u m 
r e q u i r e m e n t s f o c u s e d on a g e n e r a l u n d e r s t a n d i n g o f the e d u c a t i o n a l 
i m p l i c a t i o n s o f eye d i s o r d e r s as w e l l as on a b a s i c knowledge o f 
s p e c i f i c c o m m u n i c a t i o n t e c h n i q u e s , a c t i v i t i e s o f d a i l y l i v i n g , 
o r i e n t a t i o n and m o b i l i t y s k i l l s , and c l a s s r o o m p r o c e d u r e s . 
S i n c e t h e 1950's, a number o f a t t e m p t s have been made t o d e f i n e 
t h e r o l e o f the t e a c h e r o f the v i s u a l l y h a n d i c a p p e d ( A b e l , 1959; 
A m e r i c a n F o u n d a t i o n f o r t h e B l i n d , 1961; C o u n c i l f o r E x c e p t i o n a l 
C h i l d r e n , 1966; J o n e s , 1969; M a c k i e & Cohoe, 1956; M a c k i e & Dunn, 
1955; Moore & Peabody, 1976, P i n e Brook R e p o r t , 1954; Spungin, 1977). 
W i t h t h e emerging p o p u l a r i t y o f the i t i n e r a n t t e a c h e r model o f 
s e r v i c e d e l i v e r y i t i s i n c r e a s i n g l y i m p o r t a n t t o re-examine t e a c h e r 
c o m p e t e n c i e s from the p e r s p e c t i v e o f t h e s e r v i c e p r o v i d e r r a t h e r t h a n 
t h e program a d m i n i s t r a t o r o r u n i v e r s i t y i n s t r u c t o r . I n t h e words o f 
Moore and Peabody (1976): 
There have been no b r o a d s c a l e i n v e s t i g a t i o n s c a l c u l a t e d t o show 
j u s t what i t i n e r a n t t e a c h e r s o f v i s u a l l y h a n d i c a p p e d c h i l d r e n do 
i n c a r r y i n g out t h e i r d a y - t o - d a y p r o f e s s i o n a l r e s p o n s i b i l i t i e s . 
T e a c h e r e d u c a t o r s and o t h e r p r o f e s s i o n a l s have e x p r e s s e d 
o p i n i o n s b a s e d on t h e o r e t i c a l o r i e n t a t i o n and upon p e r s o n a l 
e x p e r i e n c e s . An i n v e s t i g a t i o n o f t h e f u n c t i o n a l r e a l i t i e s f a c e d 
by t e a c h e r s i n the f i e l d may t e s t t h e v a l i d i t y o f t h e s e o p i n i o n s , 
(pp. 1-2) 
The a s s u m p t i o n i s t h a t t e a c h e r s s h o u l d be i n c l u d e d i n t h e 
p r o c e s s o f d e t e r m i n i n g what s k i l l s t h e y need t o do t h e i r j o b s w e l l . 
R e s u l t s o f t h i s and s i m i l a r s t u d i e s i m p l y t h a t many p r a c t i t i o n e r s a r e 
d e f i n i n g t h e i r j o b s k i l l s d i f f e r e n t l y t h a n c e r t i f i c a t i o n r e q u i r e m e n t s 
m i g h t s u g g e s t . I n a d d i t i o n , e x i s t i n g t e a c h e r t r a i n i n g s t a n d a r d s may 
n o t be a d e q u a t e l y e x p o s i n g p r o s p e c t i v e e d u c a t o r s t o t h e a c t u a l 
c h a l l e n g e s o f t h e j o b s t h e y a r e p r e p a r i n g t o e n t e r . F o r example, i n 
a n a t i o n w i d e s t u d y o f V I e d u c a t o r s , S p u n g i n (1977) f o u n d t h a t t h e 
c o m p e t e n c i e s deemed i m p o r t a n t by t e a c h e r s d i d n o t 
n e c e s s a r i l y c o i n c i d e w i t h t h o s e c o m p e t e n c i e s r a t e d h i g h l y by t e a c h e r 
e d u c a t o r s . Such i n c o n s i s t e n c y between the needs o f s t u d e n t s and t h e 
s k i l l s o f t e a c h e r s c r e a t e s a p o t e n t i a l v o i d i n e d u c a t i o n a l s e r v i c e s 
f o r v i s u a l l y i m p a i r e d l e a r n e r s . 
Summary 
I n r e c e n t y e a r s , a v a r i e t y o f f o r c e s have i n f l u e n c e d r o l e 
d e f i n i t i o n s f o r t e a c h e r s o f t h e v i s u a l l y i m p a i r e d . There i s g r o w i n g 
e v i d e n c e t o s u g g e s t t h a t t r a d i t i o n a l c o m p e t e n c i e s e s t a b l i s h e d f o r 
t e a c h e r s by t e a c h e r e d u c a t o r s , program a d m i n i s t r a t o r s , and o t h e r 
e x p e r t s i n the f i e l d may n o t n e c e s s a r i l y c o i n c i d e w i t h t h e f u n c t i o n a l 
r e a l t i e s o f e d u c a t i n g v i s u a l l y i m p a i r e d c h i l d r e n . 
F u r t h e r m o r e , p a r e n t a l a c t i v i s m and r e c e n t l e g a l mandates have 
i n c r e a s e d a t t e n t i o n t o t h e s p e c i a l needs f a m i l y and i t s i n f l u e n c e as 
a p o w e r f u l element i n t h e p s y c h o s o c i a l and e d u c a t i o n a l development o f 
h a n d i c a p p e d c h i l d r e n . 
T h i s s t u d y was t h e r e f o r e d e s i g n e d t o e x p l o r e t h e r o l e o f t h e 
s p e c i a l i s t t e a c h e r i n a d d r e s s i n g t h e a f f e c t i v e needs o f v i s u a l l y 
i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s , and t o i d e n t i f y s p e c i f i c 
i n t e r v e n t i o n c o m p e t e n c i e s t o be i n c o r p o r a t e d i n t o e x i s t i n g 
p r o f e s s i o n a l p r e p a r a t i o n programs. 
C h a p t e r I I 
Review o f t h e L i t e r a t u r e 
I n o r d e r t o c a r r y o u t t h i s s t u d y a v a r i e t y o f t h e o r i e s and 
p r a c t i c e s i n e d u c a t i o n and r e l a t e d f i e l d s were examined. The s e a r c h 
f o r i n f o r m a t i o n was l i m i t e d i n the b e g i n n i n g by the r e s e a r c h e r ' s 
d e f i n i t i o n o f c o n s u l t a t i o n s o l e l y as an e d u c a t i o n a l p r o c e s s . 
R e c o g n i t i o n o f t h e f a c t t h a t c o n s u l t a t i o n i n v o l v e s a m u l t i t u d e o f 
g e n e r i c s k i l l s w h i c h r e l a t e as much t o p r o c e d u r e s and t o i n t e r a c t i o n s 
as t o c o n t e n t - s p e c i f i c t a s k s l e d t o an a r r a y o f i n t e r e s t i n g and 
p e r t i n e n t r e s o u r c e s . I n f o r m a t i o n was f o u n d t o be a v a i l a b l e , though 
n o t p l e n t i f u l , f rom s u c h d i v e r g e n t s o u r c e s as e d u c a t i o n , p s y c h o l o g y , 
m e n t a l h e a l t h , s o c i a l work, n u r s i n g , p r i v a t e i n d u s t r y , and a number 
o f o t h e r p r o f e s s i o n a l d i s c i p l i n e s . M a t e r i a l g l e a n e d from t h e s e 
s o u r c e s has been a d a p t e d and r e o r g a n i z e d i n such a way as t o be 
m e a n i n g f u l and r e l e v a n t t o the u n i q u e needs o f the v i s u a l l y i m p a i r e d . 
A d d i t i o n a l l y , w h i l e e d u c a t i o n a l c o n s u l t a t i o n may have been i n 
use f o r many y e a r s as an i n t e r v e n t i o n t e c h n i q u e , i t has o n l y r e c e n t l y 
become t h e s u b j e c t o f s y s t e m a t i c s c i e n t i f i c o b s e r v a t i o n . As M i l l e r 
(1982) s t a t e s , " t h e h i s t o r y o f t h e h e l p i n g p r o f e s s i o n s s u g g e s t s t h a t 
f i r s t r e m edies a r e d e v e l o p e d and t h e n d i a g n o s e s and t r e a t m e n t 
s t r a t e g i e s a r e d e v i s e d t o f i t t h e r e m e d i e s " (p. 352). As m i g h t be 
e x p e c t e d , the l i t e r a t u r e r e p r e s e n t s a d i v e r s i t y o f t h o u g h t r a n g i n g 
f rom s c i e n t i f i c o p i n i o n t o a b s t r a c t s p e c u l a t i o n . I n k e e p i n g w i t h 
M i l l e r ' s o b s e r v a t i o n , t h i s s t u d y examines t h e , as y e t u n d e f i n e d , 
p r o c e s s o f c o n s u l t a t i o n as i t a l r e a d y e x i s t s i n t h e f i e l d o f 
e d u c a t i o n f o r the v i s u a l l y h a n d i c a p p e d . 
An o v e r v i e w o f t h e l i t e r a t u r e s u g g e s t s t h a t t h e r o l e o f t h e 
s p e c i a l i s t t e a c h e r as a c o n s u l t a n t i s n o t c o n f i n e d t o i n t e r a c t i o n s 
w i t h n o n - s p e c i a l i s t t e a c h e r s , a d m i n i s t r a t o r s , and p r o f e s s i o n a l s i n 
o t h e r d i s c i p l i n e s . I t a p p e a r s , r a t h e r , t h a t c o n s u l t a t i v e a c t i v i t i e s 
a r e v e r y much a p a r t o f t h e t e a c h e r ' s d i r e c t i n v o l v e m e n t w i t h 
c h i l d r e n and f a m i l i e s i n d e a l i n g w i t h l i f e a d j u s t m e n t i s s u e s w h i c h 
r e s u l t from t h e p r e s e n c e o f a h a n d i c a p . W h i l e t h e r e may be a 
t h e o r e t i c a l c o m m onality among a l l forms o f c o n s u l t a t i o n , t h e r e s e a r c h 
t o d a t e i m p l i e s t h a t w o r k i n g w i t h v i s u a l l y i m p a i r e d c h i l d r e n and 
t h e i r f a m i l i e s r e q u i r e s a s p e c i a l a p t i t u d e w h i c h i s u n i q u e t o t h i s 
d i s a b i l i t y group. 
A f f e c t i v e A d j u s t m e n t o f C h i l d r e n and F a m i l i e s 
Samuel G r i d l e y Howe may have been the f i r s t t o s u g g e s t t h a t 
b l i n d c h i l d r e n were e n t i t l e d t o an e d u c a t i o n w h i c h t r a i n e d them t o 
become c o n t r i b u t i n g members o f a s o c i a l and economic s o c i e t y 
( F a r r e l l , 1956). As a r e s u l t o f h i s v i s i t s i n t h e e a r l y 1800's t o 
European s c h o o l s f o r t h e b l i n d , Howe c o n c l u d e d t h a t t h e v i s u a l l y 
i m p a i r e d c o u l d and s h o u l d be e d u c a t e d i n a c c o r d a n c e w i t h t h e i r 
p e r s o n a l a b i l i t i e s i n o r d e r t o become p r o d u c t i v e and s e l f - s u p p o r t i n g 
a d u l t s . Throughout the 1 9 t h c e n t u r y , a number o f r e s i d e n t i a l s c h o o l 
programs f o r the b l i n d were e s t a b l i s h e d i n the U n i t e d S t a t e s 
( L o w e n f e l d , 1973). I n 1900, p u b l i c s c h o o l c l a s s e s began t o p r o v i d e 
an a l t e r n a t i v e o p p o r t u n i t y f o r c h i l d r e n t o r e m a i n w i t h t h e i r 
f a m i l i e s , i n t h e i r home com m u n i t i e s , s p a r i n g a l e n g t h y and sometimes 
unhappy s e p a r a t i o n i n t o u n f a m i l i a r s u r r o u n d i n g s . The f a m i l y was 
f i n a l l y b e i n g r e c o g n i z e d as a v i t a l i n f l u e n c e i n the e d u c a t i o n a l 
development o f the b l i n d o r v i s u a l l y i m p a i r e d c h i l d . 
Through t h e y e a r s i t has become i n c r e a s i n g l y a p p a r e n t t h a t 
e d u c a t i o n and s u p p o r t t o p a r e n t s i s an e s s e n t i a l component o f any 
i n t e r v e n t i o n program f o r h a n d i c a p p e d c h i l d r e n (Chapman, 1978; 
F r a i b e r g , 1977; Gardner, 1982; T u r n b u l l & T u r n b u l l , 1978). The 
f a m i l y i s the p r i m a r y s o u r c e o f s o c i a l and e m o t i o n a l s t i m u l a t i o n i n 
the e a r l y y e a r s , and even as the c h i l d ' s i n t e r p e r s o n a l e x p e r i e n c e s 
b e g i n t o expand beyond h i s e a r l y c a r e g i v e r s , t he i n f l u e n c e o f p a r e n t s 
r e m a i n s p r o f o u n d . I n f a c t , s o c i a l i z a t i o n and p e r s o n a l i t y development 
a r e p r e d i c a t e d on the e x t e n t t o w h i c h e a r l y p a r e n t / c h i l d i n t e r a c t i o n s 
have been m u t u a l l y r e w a r d i n g (Love, 1970). 
P a r e n t a l r e a c t i o n s t o w a r d t h e i r h a n d i c a p p e d c h i l d r e n a r e w e l l -
documented, and t h e r e i s l i t t l e d i s a g r e e m e n t t h a t t h e p r e s e n c e o f a 
v i s u a l d i s a b i l i t y i s a d i f f i c u l t and s t r e s s - p r o d u c i n g e x p e r i e n c e f o r 
f a m i l i e s . I n the words o f S c h u l z ( 1 9 8 0 ) : 
When a c h i l d i s b o r n b l i n d o r l o s e s h i s s i g h t a t an e a r l y age, 
the f a m i l y e x p e r i e n c e s the eve n t as a s e v e r e l o s s . They have 
not l o s t the c h i l d , but they have l o s t t h e i r o r i g i n a l 
expectations of the c h i l d and t h e i r hope f o r h i s future. 
Suddenly they are confronted with the f a c t that t h e i r c h i l d w i l l 
not be l i k e other c h i l d r e n , and the difference w i l l be great. 
E i t h e r they are sure he w i l l be denied a l l the normal a c t i v i t i e s 
of childhood or they are uncertain of the p o s s i b i l i t i e s f o r him. 
They assume he w i l l not be able to run and play and that he w i l l 
require considerable help and care. Above a l l , he w i l l not be 
able to share i n the experience of seeing, which i s so much a 
part of t h e i r l i f e . (p. 89) 
One fac t o r influencing the fe e l i n g s of parents about a handicap 
i s t h e i r lack of knowledge about and experience with the loss of 
v i s i o n . Along with i n i t i a l reactions such as fear, denial, anger, 
d i s b e l i e f , and g u i l t (Kubler-Ross, 1969), some fa m i l i e s may also 
demonstrate avoidance or withdrawal reactions which i n h i b i t to an 
even greater extent the p o s s i b i l i t i e s f o r healthy p a r e n t / c h i l d 
i n t e r a c t i o n (Featherstone, 1980, Lightfoot, 1978). 
According to Kanner (1957), "Most parents can be helped to 
express, recognize, and eventually modify t h e i r a t t i t u d e s f o r the 
mutual benefit of themselves and t h e i r c h i l d r e n " (p. 18). Likewise, 
Jan, Freeman & Scott (1977) maintain that i t i s appropriate to focus 
intervention on r e i n f o r c i n g p o s i t i v e attitudes and behaviors as well 
as on changing the negative ones, f o r usu a l l y they occur 
simultaneously and are d i f f i c u l t to i s o l a t e from one another. 
Regarding the presence of varying and often c o n f l i c t i n g family 
a t t i t u d e s , Lowenfeld (1977) continues that " i t i s only the degree to 
which one (attitude) p r e v a i l s over the other that determines the 
character of the parent-child r e l a t i o n s h i p . " (p. 106) 
The l i t e r a t u r e reveals that v i s u a l impairment i n and of i t s e l f 
does not predispose a c h i l d toward maladjustment. It may, however, 
change the dynamics of the s o c i a l i z a t i o n process because of widely 
held misconceptions of the sighted about the b l i n d (Warren, 1977). 
Buscaglia (1975) contends that i t i s society's a t t i t u d e toward the 
handicapping condition, rather than the condition i t s e l f , which 
shapes the children's f e e l i n g s about themselves and t h e i r d i s a b i l i t y . 
Yeadon and Grayson (1979) support t h i s notion that i t i s the 
perceptions of society as a whole which contribute to the myth of 
inherent differences between the sighted and the b l i n d . Scott 
(1969) asserts, "the d i s a b i l i t y of blindness i s a learned s o c i a l 
r o l e " (p. 14) which i s acquired through the ordinary processes of 
s o c i a l i n t e r a c t i o n and feedback. Cutsforth (1951) r e i n f o r c e s t h i s 
premise: "Investigations into the l i f e of the b l i n d show that the 
c h a r a c t e r i s t i c emotional disturbances r e s u l t from the s o c i a l 
s i t u a t i o n s that blindness creates and not from the sensory p r i v a t i o n 
i n i t s e l f " (p. 122). 
A c o l l e c t i o n of essays written by a cross-section of i n d i v i d u a l s 
with handicaps reveals a common theme of f r u s t r a t i o n at s o c i a l ignorance 
and apathy (Orlansky & Heward, 1981). Many express concern 
that they are defined s o l e l y i n terms of t h e i r d i s a b i l i t y , and are 
often presumed to be dependent, d o c i l e , melancholy, or maladjusted, 
a l l on the b a s i s o f a l a b e l w h i c h u n f a i r l y draws a t t e n t i o n t o j u s t 
one o f t h e i r many p e r s o n a l c h a r a c t e r i s t i c s . 
A f f e c t i v e a d j u s t m e n t t o b l i n d n e s s i n v o l v e s more t h a n one's 
a b i l i t y t o adopt t h e s t e r e o t y p i c a l b e h a v i o r s and s o c i a l r o l e s o f the 
b l i n d n e s s system ( S c h o l l , 1972). I t i s i n s t e a d a complex s e r i e s o f 
f e e l i n g s , b e h a v i o r s , and e x p e c t a t i o n s w h i c h Sze (1975) c a l l s t he 
" s e l f - s y s t e m . " I t i n v o l v e s an o n g o i n g and e v e r - c h a n g i n g awareness o f 
one's a t t i t u d e s , b e h a v i o r s , s t r e n g t h s , and l i m i t a t i o n s , and i s i n 
l a r g e p a r t d e t e r m i n e d by i n t e r a c t i o n s w i t h o t h e r s (Warren, 1977). 
A p p l y i n g t h i s c o n c e p t t o the e f f e c t t h a t f a m i l i e s have on the 
development o f ego s t r e n g t h and p e r s o n a l i t y i n the v i s u a l l y i m p a i r e d , 
Warren r e a s o n s : 
I f t h e y e x p e c t h im t o behave w i t h c e r t a i n l i m i t a t i o n s t h a t t h e y 
b e l i e v e (whether j u s t i f i e d o r n o t ) t o be c h a r a c t e r i s t i c o f b l i n d 
c h i l d r e n , t h e n t h e s e l i m i t a t i o n s w i l l come t o be a p a r t o f t h e 
c h i l d ' s s e l f - c o n c e p t and t h i s w i l l t e n d t o f i n d e x p r e s s i o n i n 
h i s b e h a v i o r . The case i s t h a t o f the s e l f - f u l f i l l i n g p r o p h e c y . " 
(p. 195) 
Sommers (1944) s u g g e s t s a p a t t e r n o f r e a c t i v e b e h a v i o r s 
e x h i b i t e d by b l i n d c h i l d r e n w h i c h appear t o be l e a r n e d from t h e 
example s e t by t h e i r p r i m a r y c a r e g i v e r s . Four o f t h e s e r e a c t i o n s , 
namely c o m p e n s a t i o n , d e n i a l , d e f e n s i v e n e s s , and w i t h d r a w a l , p r o v i d e a 
c o p i n g mechanism t h r o u g h w h i c h the i n d i v i d u a l c a n come t o terms w i t h 
the d i s a b i l i t y , even i f the method o f a d j u s t m e n t i s s o c i a l l y 
u n a c c e p t a b l e . I n o t h e r words, however e f f e c t i v e l y o r i n e f f e c t i v e l y 
the mechanism works, i t s t i l l p r o v i d e s an i m p o r t a n t o u t l e t f o r 
e m o t i o n a l t e n s i o n . The f i f t h r e a c t i o n i s b a s i c a l l y n o n - a d j u s t i v e 
because the i n d i v i d u a l f a i l s t o a c h i e v e any semblance o f c o n t r o l o r 
i n s i g h t i n t o the r o u t i n e l i f e e x p e r i e n c e s o f s o c i a l i z a t i o n . T h i s 
s u g g e s t s t h a t the n a t u r e and i n t e n s i t y o f e a r l y f a m i l y r e l a t i o n s h i p s 
have a p o w e r f u l e f f e c t on t h i s a d j u s t m e n t p r o c e s s . 
The a t t i t u d e s o f p a r e n t s toward t h e i r v i s u a l l y i m p a i r e d 
c h i l d r e n , as w e l l as the a t t i t u d e s o f the c h i l d r e n t o w a r d t h e m s e l v e s 
and t h e i r d i s a b i l i t i e s , a r e b e s t i n f l u e n c e d w h i l e s u c h a t t i t u d e s a r e 
i n t h e making. When i n f o r m a t i o n , s u p p o r t , and g u i d a n c e a r e made 
a v a i l a b l e t o f a m i l i e s e a r l y i n the a d j u s t m e n t p r o c e s s , the more 
l i k e l y t h a t open, a c c e p t i n g , and m u t u a l l y s a t i s f y i n g r e l a t i o n s h i p s 
w i l l r e s u l t ( L o w e n f e l d , 1971). Sommers (1944) c o n c l u d e d a s t u d y o f 
t h e i n f l u e n c e o f f a m i l i a l and s o c i a l e n v i r o n m e n t s on t h e p e r s o n a l i t y 
development o f the a d o l e s c e n t b l i n d w i t h t h e f o l l o w i n g : 
The meaning the h a n d i c a p h e l d f o r the c h i l d h i m s e l f seemed t o 
depend l a r g e l y on h i s s o c i a l e x p e r i e n c e , e s p e c i a l l y i n h i s e a r l y 
c h i l d h o o d . I t was c l e a r l y e v i d e n t from the d a t a a t hand t h a t 
t h e b l i n d i n d i v i d u a l t e n d e d t o make a wholesome p e r s o n a l and 
s o c i a l a d j u s t m e n t whenever t h e i r e a r l y l i f e a f f o r d e d them a 
r e a s o n a b l e amount o f economic, p h y s i c a l , and e m o t i o n a l s e c u r i t y , 
whenever t h e y were f u l l y a c c e p t e d by t h e members o f t h e i r 
f a m i l y , and the p a r e n t s were a b l e t o f a c e t h e i r h a n d i c a p i n an 
o b j e c t i v e way. On t h e o t h e r hand, b l i n d c h i l d r e n who were 
n e g l e c t e d and t h w a r t e d , whose c h i l d h o o d was d e p r i v e d o f a n o r m a l 
and wholesome e n v i r o n m e n t , d e v e l o p e d u n f a v o r a b l e o r abnormal 
t r a i t s o f p e r s o n a l i t y and were, i n a l m o s t a l l c a s e s , u n a b l e t o 
a c c e p t t h e i r h a n d i c a p . The l a c k o f s a t i s f y i n g p a r e n t a l l o v e i n 
e a r l y c h i l d h o o d was r e s p o n s i b l e f o r the sense o f an u n f u l f i l l e d 
need and p r o d u c e d a f e e l i n g o f l o s s w h i c h seemed t o be more 
i n j u r i o u s t o t h e p e r s o n a l i t y o f t h e b l i n d c h i l d t h a n h i s l a c k o f 
s i g h t . (p. 63) 
The e v i d e n c e appears c o n c l u s i v e . The f a m i l y s y s t e m p l a y s a 
c r i t i c a l l y i m p o r t a n t and dynamic r o l e i n the a f f e c t i v e a d j u s t m e n t o f 
v i s u a l l y i m p a i r e d c h i l d r e n . 
I n t e r v e n t i o n 
T h e o r e t i c a l l y , the p s y c h o l o g i c a l i m p l i c a t i o n s o f v i s i o n l o s s 
have always been an i m p o r t a n t i n f l u e n c e i n e d u c a t i o n a l p l a n n i n g f o r 
the b l i n d and v i s u a l l y i m p a i r e d . However, u n t i l t he 1960's l i t t l e 
s y s t e m a t i c r e s e a r c h had been d e v o t e d t o the r e c i p r o c a l i n f l u e n c e s 
w h i c h a f f e c t a d j u s t m e n t p a t t e r n s o f h a n d i c a p p e d c h i l d r e n and t h e i r 
f a m i l i e s . Mary K. Bauman (1973) n o t e s t h a t p s y c h o l o g i c a l s t u d i e s o f 
b l i n d n e s s w h i c h o r i g i n a t e d i n the l a t e 1800's t e n d e d t o f o c u s on t h e 
use o f r e m a i n i n g senses f o r p e r c e p t u a l i n p u t , and a c c o m p l i s h e d l i t t l e 
t o enhance the u n d e r s t a n d i n g o f t h e p s y c h o s o c i a l needs o f t h e b l i n d . 
L i m i t e d e f f o r t s t o i n v e s t i g a t e t h e s o c i a l and e m o t i o n a l development 
o f t h e v i s u a l l y i m p a i r e d were made p r i o r t o W o r l d War I I , b u t were 
" p r e t t y much l i m i t e d t o a t t e m p t s a t m e n t a l measurement and 
achie v e m e n t t e s t i n g " (p. 94) and g e n e r a l l y o v e r l o o k e d the r e a l m o f 
s o c i a l competency. 
O b s e r v a t i o n s o f b l i n d c h i l d r e n by B u r l i n g h a m (1972) g i v e t h e 
i m p r e s s i o n t h a t s o c i a l a d a p t a t i o n i s " d e c i s i v e l y i n f l u e n c e d " by t h e 
l a c k o f v i s i o n , i n t h a t i t s absence " d i s t u r b s and d i m i n i s h e s one o f 
t h e most i m p o r t a n t f u n c t i o n s o f t h e ego, i . e . , t h e t e s t i n g o f 
r e a l i t y " (p. 274). S a n d l e r (1963) had e a r l i e r h y p o t h e s i z e d t h a t 
a f t e r t he age o f 16 weeks, t h e ego development o f a b l i n d i n f a n t 
e n t e r s a s t a g e o f " p a s s i v e s e l f - c e n t e r e d n e s s " t h a t " b a s i c a l l y c a n n o t 
be r e v e r s e d by t h e e n v i r o n m e n t , a l t h o u g h i t s outcome c a n be m o d i f i e d 
t o a l a r g e e x t e n t by s u i t a b l e m o t h e r i n g " (p. 346). W i l l i s (1965) 
e x p l a i n s t h a t the c h i l d becomes r e s t r i c t e d i n h i s a b i l i t y t o 
c o n c e p t u a l i z e the w o r l d a r o u n d him because o f d i f f i c u l t i e s i n 
s e p a r a t i n g r e a l i t y f rom f a n t a s y , and because o f p e r c e p t u a l 
i n f o r m a t i o n w h i c h may be i n c o m p l e t e and l i m i t e d i n a c c u r a c y . 
I n g e n e r a l , t h e s e examples s u g g e s t t h a t p s y c h o a n a l y t i c r e s e a r c h 
may add t o the t h e o r e t i c a l base o f i n f o r m a t i o n r e g a r d i n g p s y c h o s o c i a l 
development o f the h a n d i c a p p e d , b u t i t s f i n d i n g s o f t e n e x p r e s s a 
p e s s i m i s t i c r e s p o n s e t o t h e v a l u e o f s p e c i f i c i n t e r v e n t i o n and 
t r e a t m e n t g o a l s w h i c h a r e v i e w e d w i t h e n t h u s i a s m by many modern 
e d u c a t o r s . Chapman (1978) p o i n t s o u t t h a t the l i t e r a t u r e i s c l e a r l y 
d i v i d e d "between t h o s e who c o n t e n d t h a t b l i n d n e s s l e a d s t o 
compensatory b e h a v i o r w h i c h may be accompanied by i n t r o v e r s i o n and 
even m a l a d j u s t m e n t , and t h o s e who f i n d t h a t t h e p r o c e s s o f a d j u s t m e n t 
i n b l i n d p e r s o n s i s n o t s i g n i f i c a n t l y d i f f e r e n t from t h a t o f t h e 
s i g h t e d w i t h r e g a r d t o b a s i c p e r s o n a l i t y v a r i a b l e s " (p. 1 1 4 ) . 
From t h e p e r s p e c t i v e o f a p r o f e s s i o n a l e d u c a t o r , B a r r a g a (1983) 
emphasizes t h e p o t e n t i a l o f e a r l y i n t e r v e n t i o n w i t h v i s u a l l y 
i m p a i r e d c h i l d r e n and t h e i r c a r e g i v e r s as a means o f r e d u c i n g t h e 
i m p a c t o f t h e s e n s o r y d e f i c i t . She r e i n f o r c e s t h e i m p o r t a n c e o f 
o n g o i n g s u p p o r t and g u i d a n c e t o f a m i l i e s t o promote a f f e c t i v e , 
b e h a v i o r a l , and c o g n i t i v e growth: 
P s y c h o l o g i c a l development must be f o s t e r e d and expanded 
t h r o u g h o u t l i f e i n o r d e r t o m a i n t a i n one's m e n t a l h e a l t h . 
A l t h o u g h s t r e s s e s and f r u s t r a t i o n s a r e a n a t u r a l p a r t o f l i f e 
f o r e v e r y o n e , f o r t h e v i s u a l l y h a n d i c a p p e d c h i l d , t h e 
a l t e r n a t i v e s a v a i l a b l e f o r c o p i n g w i t h s t r e s s e s and f o r r e d u c i n g 
t e n s i o n and a n x i e t y may be r e s t r i c t e d by e n v i r o n m e n t a l 
c o n d i t i o n s and s o c i e t a l a t t i t u d e s and e x p e c t a t i o n s . (p. 34) 
O r g a n i z e d programs t o p r e v e n t o r r e m e d i a t e problems i n t h e 
a f f e c t i v e a d j u s t m e n t o f v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s 
(Hathaway, 1959) a r e i n c o n s i s t e n t i n q u a n t i t y , q u a l i t y , and 
a v a i l a b i l i t y . T h i s i n c o n s i s t e n c y may i n p a r t r e s u l t from a l a c k o f 
d e f i n i t i o n as t o what the s p e c i f i c g o a l s o f i n t e r v e n t i o n s h o u l d be. 
A l s o , t h e r e i s l i t t l e consensus as t o w h i c h p r o f e s s i o n a l domain has 
t h e g r e a t e s t p o t e n t i a l impact i n t h e a r e a o f f a m i l y e d u c a t i o n and 
s u p p o r t . F o r example, t h e l i t e r a t u r e i n p s y c h o l o g y , s o c i o l o g y , and 
s o c i a l work ( K e a t , 1974; Reisman, 1973) seems t o i m p l y t h a t f a m i l y 
i n t e r v e n t i o n i s b e s t a c c o m p l i s h e d t h r o u g h t h e r a p e u t i c g u i d a n c e 
p r o v i d e d by a c o u n s e l o r who i s t r a i n e d i n one o r more c l i n i c a l 
t e c h n i q u e s . On the o t h e r hand, the p r i n c i p l e s o f m e n t a l h e a l t h 
c o n s u l t a t i o n s u g g e s t a more open-ended, s h a r e d , p r o c e s s - o r i e n t e d 
e x p e r i e n c e w h i c h i s p r o b l e m - c e n t e r e d r a t h e r t h a n c l i e n t - c e n t e r e d 
( C a p l a n , 1977) and w h i c h encourages a p a r t n e r s h i p between s e r v i c e 
p r o v i d e r and c l i e n t . 
In the past decade, the f i e l d of education has also assumed both 
a r e s p o n s i b i l i t y and a desire to address the needs of f a m i l i e s i n 
r e l a t i o n to the growth and development of c h i l d r e n with s p e c i a l needs 
(Heward, Dardig & Rossett, 1979). Of course, the choice of 
inte r v e n t i o n method depends on any number of v a r i a b l e s , including the 
complexity of the family's needs, the a v a i l a b i l i t y of services, the 
nature and degree of the c h i l d ' s handicapping condition or 
conditions, the q u a l i f i c a t i o n s of service providers, and the 
wil l i n g n e s s of a l l p a r t i e s to enter into a pr o f e s s i o n a l helping 
r e l a t i o n s h i p . 
A review of the published research p r i o r to 1970 ( M i l l e r , 1971) 
indica t e d an ever-increasing need f o r counseling and guidance 
services to school-age v i s u a l l y impaired c h i l d r e n . M i l l e r suggests 
that there i s a growing "awareness of the f a c t that the 
pe r s o n a l - s o c i a l implications of blindness are fundamental to the 
vocati o n a l and academic needs" (p. 46) of students with l i t t l e or no 
v i s i o n . Therefore, to encourage p a r a l l e l growth i n i n t e l l e c t u a l and 
psychosocial well-being, and to insure that the a f f e c t i v e needs of 
students are i d e n t i f i e d and addressed i n a timely fashion, perhaps 
there i s room f o r overlap among the roles of service providers from 
d i f f e r e n t p r o f e s s i o n a l domains. 
However, communication and coordination between education and 
psychology leave much to be desired. "Since many educators working 
with the v i s u a l l y handicapped are not psychologists, and since many 
p s y c h o l o g i s t s have had l i t t l e o p p o r t u n i t y t o s t u d y t h e e f f e c t s o f 
r e d u c e d v i s i o n on c h i l d r e n ' s b e h a v i o r a l r e s p o n s e s " ( B a r r a g a , 1983, 
p. 1 1 9 ) , t h e r e i s l i t t l e c o n s i s t e n c y i n e v a l u a t i o n and t r e a t m e n t 
between t h e two f i e l d s . 
P s y c h o l o g i c a l e d u c a t i o n programs such as D e v e l o p i n g Under­
s t a n d i n g o f S e l f and O t h e r s (Dinkmeyer, 1970), and t h e Magic C i r c l e 
( B e s s e l l & P a l o m a r e s , 1967), were o r i g i n a l l y d e s i g n e d t o promote the 
a f f e c t i v e g r o w t h o f c h i l d r e n i n such a r e a s as s e l f - c o n c e p t , 
i n t e r p e r s o n a l r e l a t i o n s , and co m m u n i c a t i o n s k i l l s . They have been 
u s e d w i t h some s u c c e s s i n groups o f the v i s u a l l y i m p a i r e d ( L o c k e & 
G e r l e r , 1979-80). The g r e a t e s t advantage o f such c o m m e r c i a l l y 
p a c k a g e d c u r r i c u l a i s t h a t , w h i l e t h e y a r e b a s e d on t h e p r i n c i p l e s 
and t e c h n i q u e s o f c h i l d c o u n s e l i n g t h e o r y , t h e y a r e a p p l i c a b l e i n a 
c l a s s r o o m s e t t i n g by t e a c h e r s n o t s p e c i f i c a l l y t r a i n e d i n 
p s y c h o l o g i c a l c o u n s e l i n g . Y e t such programs a r e most e f f e c t i v e when 
u s e d w i t h s m a l l groups o f c h i l d r e n r a t h e r t h a n i n d i v i d u a l s t u d e n t s , 
and t h e r e f o r e may r e q u i r e c o n s i d e r a b l e a d a p t a t i o n f o r t h e one-to-one 
i n s t r u c t i o n u s u a l l y p r o v i d e d by i t i n e r a n t t e a c h e r s t o v i s u a l l y 
h a n d i c a p p e d s t u d e n t s . A n o t h e r l i m i t a t i o n i s t h e f a i l u r e o f most 
programs t o a c c o u n t f o r t h e u n i q u e dynamics o f i n d i v i d u a l f a m i l y 
systems w h i c h a r e a major i n f l u e n c e on t h e c h i l d ' s a b i l i t y t o r e s p o n d 
t o t h e i n t e r v e n t i o n p r o c e s s . 
C l e a r l y , t h o s e r e s p o n s i b l e f o r m o n i t o r i n g t h e a f f e c t i v e 
a d j u s t m e n t o f v i s u a l l y i m p a i r e d c h i l d r e n and f a m i l i e s f a c e an 
enormous c h a l l e n g e . F r o y d (1973) s u g g e s t s t h a t e d u c a t i o n a l s ystems 
a r e i n a p o s i t i o n t o assume such r e s p o n s i b i l i t i e s w h i c h , f o r v a r i o u s 
r e a s o n s , o t h e r s e r v i c e models and i n d i v i d u a l p r o v i d e r s a r e u n a b l e o r 
u n w i l l i n g t o c a r r y o u t : 
The c o u n s e l o r f o r a f a m i l y w i t h a b l i n d o r s e v e r e l y v i s u a l l y 
h a n d i c a p p e d c h i l d must be aware o f the u n i q u e needs o f t h i s 
c h i l d as w e l l as t h o s e common t o a l l c h i l d r e n . H i s t a s k i s t o 
h e l p t h e f a m i l y d i s c o v e r how i t c a n b e s t c a r e f o r t h i s c h i l d , t o 
p r o v i d e i n f o r m a t i o n c o n c e r n i n g ways t o meet h i s needs f o r 
s u p p l e m e n t a r y s t i m u l a t i o n , where t o f i n d p e o p l e and a g e n c i e s who 
a r e p r e p a r e d t o h e l p them and t h e i r c h i l d , and t o p r o v i d e 
c o n s u l t a t i o n t o o t h e r s i n the community who a r e a l s o w o r k i n g 
w i t h the f a m i l y and c h i l d . The f a c t i s , however, t h a t a l l t o o 
f r e q u e n t l y c o u n s e l i n g i s n o t a v a i l a b l e . The m e d i c a l p e r s o n n e l 
who a r e t h e f i r s t t o have c o n t a c t w i t h the f a m i l y f r e q u e n t l y do 
n o t r e c o g n i z e the need o r do n o t know where the f a m i l y c a n 
o b t a i n adequate c o u n s e l i n g . S o c i a l a g e n c i e s s e t up t o s e r v e 
b l i n d p e r s o n s have as t h e i r p r i m a r y c h a r g e the p r o v i s i o n o f 
r e h a b i l i t a t i v e s e r v i c e s aimed a t p r e p a r a t i o n f o r employment. 
P r o f e s s i o n a l s i n f a m i l y and c h i l d r e n ' s a g e n c i e s , m e n t a l h e a l t h 
c l i n i c s , e t c . a r e n o t f a m i l i a r w i t h the p a r t i c u l a r needs and 
u n i q u e problems o f the young b l i n d o r s e v e r e l y v i s u a l l y 
h a n d i c a p p e d c h i l d and h i s f a m i l y . (p. 256) 
G i v e n the m u l t i t u d e o f s o c i a l competency and p e r s o n a l a d j u s t m e n t 
i s s u e s e n c o u n t e r e d by v i s u a l l y i m p a i r e d c h i l d r e n , H a n n i n e n (1979) 
p r o p o s e s t h a t the s p e c i a l i s t t e a c h e r may be b e t t e r q u a l i f i e d t h a n 
o t h e r i n v o l v e d p r o f e s s i o n a l s t o "go beyond t h e u s u a l scope o f t h e 
c u r r i c u l u m " (p. 16) i n o r d e r t o a d d r e s s t h o s e c o u n s e l i n g needs 
r e l a t e d t o a f f e c t i v e growth o f t h e c h i l d and f a m i l y . 
R o l e o f t h e S p e c i a l E d u c a t o r 
R e s e a r c h i n t o t h e r o l e s and r e s p o n s i b i l i t i e s o f t e a c h e r s o f t h e 
v i s u a l l y h a n d i c a p p e d has p r o d u c e d " e x h a u s t i v e l i s t s o f c o m p e t e n c i e s " 
(Hanninen, 1979, p. 30) w h i c h r e f l e c t i n v a r y i n g d e t a i l t h e k i n d s o f 
services made necessary by the loss of v i s i o n . E arly i n the 1950's, 
a nationwide study examined the q u a l i f i c a t i o n s of s p e c i a l i s t teachers 
i n regard to the unique educational needs of b l i n d and p a r t i a l l y 
sighted p u p i l s . A l i s t of 82 competencies was rated by a na t i o n a l 
sample of 100 teachers of the b l i n d to be very important, important, 
or less important (Mackie & Dunn, 1955). A s i m i l a r l i s t of 87 
competencies was rated by 130 teachers of the v i s u a l l y impaired 
(Mackie & Cohoe, 1956). Results of these studies, the former i n 
p a r t i c u l a r , suggest that a teacher's knowledge of the psychological 
and s o c i a l implications of blindness, as well as understanding of the 
emotional climate of the home, are as v i t a l to the teaching process 
as the knowledge of s p e c i f i c curriculum modifications and 
compensatory s k i l l s , or the use of adapted learning materials and 
equipment. 
Not a l l of the early studies, however, were as unequivocal. In 
1933, Merry reported a series of q u a l i f i c a t i o n s which experienced 
teachers of the b l i n d believed they should possess. I n t e r e s t i n g l y , 
only passing reference was made to the psychological problems of 
blindness. Likewise, a study by the Council f o r Exceptional Children 
(CEC) made no mention at a l l to the teacher's a b i l i t y to understand 
or address the psychosocial needs of v i s u a l l y impaired students 
(1966). Regardless of t h e i r i n d i v i d u a l outcomes, these studies 
represent an important era of growth i n the attempt to define teacher 
competencies i n r e l a t i o n to the diverse needs of c h i l d r e n and 
fa m i l i e s (Holman & S c h o l l , 1982). 
The 1970's b r o u g h t about a major p h i l o s o p h i c a l s h i f t i n t h e g o a l s 
o f e d u c a t i o n i n g e n e r a l . A c c o r d i n g t o R o b e r t s (1973) advances i n 
m e d i c a l , e d u c a t i o n a l , and s o c i a l r e s e a r c h ; changes i n s c h o o l 
o r g a n i z a t i o n p a t t e r n s ; and the development o f i n n o v a t i v e c u r r i c u l a and 
t e a c h i n g t e c h n i q u e s have a l l p l a y e d a p a r t i n c h a n g i n g the t r a d i t i o n a l 
r o l e o f t e a c h e r s . A d d i t i o n a l l y , the a c t u a l numbers o f s t u d e n t s 
r e q u i r i n g s e r v i c e s have i n c r e a s e d o v e r the y e a r s t h r o u g h i m p r o v e d 
d i a g n o s t i c and m e d i c a l t r e a t m e n t p r o c e d u r e s and t h r o u g h more e f f e c t i v e 
c h i l d i d e n t i f i c a t i o n programs. And f i n a l l y , changes i n t h e s o c i a l and 
t e c h n o l o g i c a l v a l u e s o f s o c i e t y have m o d i f i e d t h e e x p e c t a t i o n s o f 
e d u c a t i o n f o r c h i l d r e n w i t h s p e c i a l needs i n r e g a r d t o v i s i o n . To meet 
the g r o w i n g demands o f a s e r v i c e d e l i v e r y c o n t i n u u m w h i c h was, and s t i l l 
i s , i n t r a n s i t i o n , T a y l o r (1978) a n t i c i p a t e s a need n o t j u s t f o r more 
t e a c h e r s , b u t f o r new and r e d e f i n e d t e a c h e r c o m p e t e n c i e s as w e l l . 
S i n c e the 1950's, s p e c i a l e d u c a t i o n i n the U n i t e d S t a t e s has 
e x p e r i e n c e d s i g n i f i c a n t and r a p i d growth. The numbers o f c h i l d r e n have 
i n c r e a s e d and s e r v i c e s have expanded as a r e s u l t o f c h a n g i n g e d u c a t i o n a l 
p h i l o s o p h i e s and emerging s o c i a l r e f o r m s r e l a t e d t o c h i l d r e n and t h e 
s t r u c t u r e o f the f a m i l y u n i t . P a r e n t a l a c t i v i s m has been t h e l e a d i n g 
i n f l u e n c e i n c r e a t i n g an awareness o f t h e l e g a l and m o r a l r i g h t s o f t h e 
h a n d i c a p p e d , and has had a d i r e c t i m p a c t on l e g i s l a t i o n w h i c h i s 
i n t e n d e d t o a s s u r e t h a t t h o s e r i g h t s a r e n o t i g n o r e d o r v i o l a t e d 
( B l a c k h u r s t & B u r d i n e , 1981). 
As a consequence of these developments, changes have also 
occurred i n two other important and re l a t e d aspects of education, 
namely research and teacher preparation. While much of the research 
e f f o r t has focused on issues of c h i l d development or diagnostic and 
treatment s t r a t e g i e s f o r s p e c i f i c d i s a b i l i t y groups, there has also 
been a r e l a t i v e l y recent i n t e r e s t i n analyzing the continuum of 
e x i s t i n g service d e l i v e r y models, and the role that teachers play i n 
the process of educating handicapped ch i l d r e n (Lowenfeld, 1973). 
Pr o f e s s i o n a l standards f o r service providers, teacher c e r t i f i c a t i o n 
requirements and i n d i v i d u a l teacher competencies have a l l come under 
intense s c r u t i n y i n the l a s t few decades (Abel, 1967; Council f o r 
Exceptional Children, 1976; He l l e r & Ridenhour, 1983; Taylor, 1978). 
Professional educators i n v i s i o n have responded to t h i s period 
of t r a n s i t i o n with a substantial body of research of t h e i r own. As 
ear l y as the 1950's, the National Work Session on the Education of 
the B l i n d with the Sighted (Pine Brook Report, 1954) i d e n t i f i e d a 
need to c a r e f u l l y examine the q u a l i f i c a t i o n s of s p e c i a l i s t teachers 
working with b l i n d and v i s u a l l y impaired children. A decade l a t e r , 
i n 1967, Georgie Lee Abel reviewed the evolution of t r a i n i n g 
programs f o r teachers of the v i s u a l l y handicapped. She found that, 
i n general, programs were loosely organized and l a r g e l y dependent on 
t r i a l and error e f f o r t s which might not r e f l e c t the actual needs of 
students or t h e i r service providers. Early attempts to provide 
formal t r a i n i n g f o r sp e c i a l educators i n v i s i o n took place under the 
auspices of r e s i d e n t i a l schools, and were l a t e r supported by pri v a t e 
o r g a n i z a t i o n s o r a d v i s o r y groups such as the A m e r i c a n F o u n d a t i o n f o r 
t h e B l i n d , the N a t i o n a l S o c i e t y f o r the P r e v e n t i o n o f B l i n d n e s s , and 
the A m e r i c a n A s o c i a t i o n [Association] f o r I n s t r u c t o r s o f the B l i n d . A c c o r d i n g t o A b e l , t h i s s u p p o r t t o o k the form o f a p p r e n t i c e s h i p s , summer t r a i n i n g 
i n s t i t u t e s , and p r o f e s s i o n a l p u b l i c a t i o n s w h i c h were d e s i g n e d t o a i d 
t e a c h e r s i n t h e i r j o b p e r f o r m a n c e . A f f i l i a t i o n s w i t h i n s t i t u t i o n s o f 
h i g h e r l e a r n i n g began i n 1918 when the f i r s t u n i v e r s i t y - b a s e d t e a c h e r 
p r e p a r a t i o n program was e s t a b l i s h e d a t the U n i v e r s i t y o f C a l i f o r n i a . 
S i n c e t h a t t i m e , the p r o f e s s i o n a l p r e p a r a t i o n o f t e a c h e r s o f t h e 
v i s u a l l y h a n d i c a p p e d has become i n c r e a s i n g l y more s o p h i s t i c a t e d . 
The t r e n d t o w a r d competency-based e d u c a t i o n i n the mid-1970's 
c r e a t e d a t i m e l y e n v i r o n m e n t i n w h i c h t o s t u d y the r o l e s and 
r e s p o n s i b i l i t i e s o f e d u c a t o r s o f the v i s u a l l y i m p a i r e d . W h i l e 
p r e v i o u s a t t e m p t s t o d e f i n e the r o l e o f t e a c h e r s had p r o d u c e d l i s t s o f 
s p e c i f i c q u a l i f i c a t i o n s o r j o b f u n c t i o n s , s t u d i e s were b e g i n n i n g t o 
show t h a t the d u t i e s t e a c h e r s were a c t u a l l y p e r f o r m i n g were 
i n c o n s i s t e n t w i t h t h o s e c o m p e t e n c i e s w h i c h had been i d e n t i f i e d i n t h e 
l i t e r a t u r e t o d a t e . As a r e s u l t o f t h i s a p p a r e n t c o n t r a d i c t i o n , 
r e s e a r c h e r s a t t h e U n i v e r s i t y o f P i t t s b u r g h i n i t i a t e d a s t u d y t o 
d e v e l o p a f u n c t i o n a l d e s c r i p t i o n o f the i t i n e r a n t t e a c h e r o f v i s u a l l y 
h a n d i c a p p e d c h i l d r e n i n the Commonwealth o f P e n n s y l v a n i a (Moore & 
Peabody, 1976). A t o t a l o f 66 i t i n e r a n t t e a c h e r s and t e a c h e r -
c o n s u l t a n t s r e t u r n e d v a l i d q u e s t i o n n a i r e s . A l l were employed i n 
p u b l i c day s c h o o l programs i n g e o g r a p h i c a r e a s d e s c r i b e d as e i t h e r 
r u r a l (32%) s u b u r b a n - u r b a n (50%) o r i n n e r c i t y u r b a n ( 1 8 % ) . 
R e s p ondents i n d i c a t e d t h a t 59.17% o f t h e i r time was d e v o t e d t o d i r e c t 
i n s t r u c t i o n o f c h i l d r e n , 16.49% t o d r i v i n g , and 10.76% t o c o n s u l t a t i o n 
w i t h p a r e n t s , t e a c h e r s , o t h e r p r o f e s s i o n a l s , and community a g e n c i e s . 
The r e m a i n i n g t i m e ( a p p r o x i m a t e l y 13%) was d i v i d e d among the t a s k s o f 
p r e p a r a t i o n o r pro c u r e m e n t o f m a t e r i a l s , m e e t i n g s , p r o c e s s i n g new 
r e f e r r a l s , and paperwork. 
The s t u d y c o n c l u d e d w i t h two v e r y i n t e r e s t i n g o b s e r v a t i o n s . 
G i v e n t h a t t e a c h e r s were r e p o r t e d l y s p e n d i n g more t h a n 10% o f t h e i r 
p r o f e s s i o n a l t i m e i n c o n s u l t a t i v e a c t i v i t i e s , were s u f f i c i e n t t i m e and 
f l e x i b i l i t y b u i l t i n t o t h e i r s c h e d u l e s so t h a t t h e y c o u l d c a r r y o u t 
su c h n o n - t e a c h i n g t a s k s ? And second, were t e a c h e r s b e i n g a d e q u a t e l y 
p r e p a r e d t o p r o v i d e the i n t e n s i v e g u i d a n c e needed by many s c h o o l - a g e d 
v i s u a l l y i m p a i r e d c h i l d r e n i n o r d e r t o a c h i e v e p e r s o n a l a d j u s t m e n t ? 
The t e s t i m o n y o f s e r v i c e p r o v i d e r s i n t h i s and s i m i l a r s t u d i e s was 
b e g i n n i n g t o s u g g e s t a g r o w i n g c o r r e l a t i o n between c o n s u l t a t i o n and 
t e a c h i n g . 
The o v e r a l l f u n c t i o n o f t e a c h e r s o f the v i s u a l l y h a n d i c a p p e d has 
been c a r e f u l l y s t u d i e d and d e f i n e d a c c o r d i n g t o t h e o r g a n i z a t i o n a l 
s t r u c t u r e o f t h e d e l i v e r y system i n w h i c h the c h i l d i s s e r v i c e d . I n 
r e s p o n s e t o a "complete l a c k o f c l e a r , p r e c i s e , f u n c t i o n a l 
d e s c r i p t i o n s o f t h e t e a c h i n g r o l e s and t h e i r r e l a t i o n t o d i f f e r e n t 
o r g a n i z a t i o n a l p a t t e r n s f o u n d i n s c h o o l programs f o r t h e v i s u a l l y 
h a n d i c a p p e d , " S p u n g i n (1977, p. 7) d e v e l o p e d a c o m p r e h e n s i v e s t u d y t o 
d e f i n e t h e s p e c i a l i z e d c o m p e t e n c i e s n e c e s s a r y t o t e a c h v i s u a l l y 
h a n d i c a p p e d c h i l d r e n . A f i e l d t e s t e d i t i o n o f t h e Competency Based  
C u r r i c u l u m f o r T e a c h e r s o f the V i s u a l l y H a n d i c a p p e d was c o m p i l e d by a 
team o f 28 p r o f e s s i o n a l t e a c h e r e d u c a t o r s and was t h e n d i s t r i b u t e d t o a 
n a t i o n w i d e sample o f 1933 t e a c h e r s o f t h e v i s u a l l y i m p a i r e d , 807 
(41%) o f whom res p o n d e d . 
Of the 12 g e n e r a l g o a l a r e a s i d e n t i f i e d by the o r i g i n a l c o m m i t t e e , 
G o a l 7.0 i s o f p a r t i c u l a r r e l e v a n c e t o t h e p r e s e n t s t u d y . I t r e a d s , 
"Teacher w i l l d e m o n s t r a t e a b i l i t y t o i d e n t i f y and p r o v i d e a p p r o p r i a t e 
c o u n s e l i n g and g u i d a n c e s e r v i c e s t o v i s u a l l y h a n d i c a p p e d l e a r n e r s , and 
s i g n i f i c a n t o t h e r s " ( S p u n g i n , 1977, p. 1 2 ) . The g o a l i s b r o k e n down 
i n t o 11 b a s i c knowledge a r e a s , each d e s c r i b i n g the s k i l l s and 
a c h i e v e m e n t i n d i c a t o r s w h i c h denote m a s t e r y i n t h a t a r e a . S p e c i f i c 
s k i l l s i n c l u d e t h e a b i l i t y t o e v a l u a t e f a m i l y r e l a t i o n s h i p s , t o f o s t e r 
p o s i t i v e s e l f c o n c e p t s and i n t e r a c t i o n s w i t h p e e r s , t o i d e n t i f y and 
c o l l a b o r a t e w i t h r e l a t e d p r o f e s s i o n a l s , and t o make use o f e f f e c t i v e 
i n t e r v i e w i n g t e c h n i q u e s . 
C o l l e c t i v e l y , t he knowledge and s k i l l a r e a s o u t l i n e d i n t h e 
S p u n g i n s t u d y r e p r e s e n t an e l a b o r a t i o n o f t h e t e a c h e r c o m p e t e n c i e s 
p r o p o s e d i n a 1961 p u b l i c a t i o n o f the A m e r i c a n F o u n d a t i o n f o r t h e 
B l i n d . I n A Teac h e r E d u c a t i o n Program f o r Those Who Ser v e B l i n d  
C h i l d r e n and Y o u t h . 10 g e n e r a l competency a r e a s f o r V I e d u c a t o r s a r e 
d e s c r i b e d (pp. 22-23), f o u r o f w h i c h u n d e r s c o r e t h e i m p o r t a n c e o f t h e 
t e a c h e r ' s r o l e i n u n d e r s t a n d i n g and a d d r e s s i n g t h e p s y c h o s o c i a l needs 
o f v i s u a l l y i m p a i r e d s t u d e n t s . 
1. An u n d e r s t a n d i n g o f e x c e p t i o n a l i t y as a p e r s o n a l , p s y c h o l o g i c a l , 
and s o c i a l p r o b l e m , p a r t i c u l a r l y as i t a f f e c t s t h e b l i n d p e r s o n . 
2. A knowledge o f and s k i l l i n t h e use o f t o o l s and p r o c e d u r e s 
r e l a t i n g t o d i a g n o s i s , g u i d a n c e , and c o u n s e l i n g . 
3. A c l e a r p e r c e p t i o n o f i n t e r p e r s o n a l r e l a t i o n s and t h e r o l e 
demanded o f t h e t e a c h e r i n e s t a b l i s h i n g p o s i t i v e c o m m u n i c a t i o n 
w i t h b l i n d o r v i s u a l l y h a n d i c a p p e d p e r s o n s and p r o v i d i n g 
i n t e r p r e t a t i o n t o o t h e r p r o f e s s i o n a l p e r s o n n e l who f u n c t i o n i n 
th e t o t a l program. 
4. I n s i g h t t o u n d e r s t a n d the c o m m u n i c a t i o n p r o c e s s as i t f u n c t i o n s 
w i t h i n the f a m i l y , the community, and s o c i e t y a t l a r g e when 
d e a l i n g w i t h p r o b l e m s r e l a t i n g t o t h e v i s u a l l y h a n d i c a p p e d . 
These c o m p e t e n c i e s i n t i m a t e t h a t t h e e d u c a t i o n a l p r o c e s s f o r 
b l i n d and v i s u a l l y h a n d i c a p p e d c h i l d r e n f a r exceeds t h e t r a d i t i o n a l 
bounds o f the t e a c h e r - s t u d e n t r e l a t i o n s h i p . A d d i t i o n a l l y , t h e y g i v e 
c r e d e n c e t o t h e n o n - i n s t r u c t i o n a l r o l e o f the s p e c i a l e d u c a t o r as a 
c o n s u l t a t i v e s u p p o r t p e r s o n t o c h i l d r e n , f a m i l i e s , and r e l a t e d 
s e r v i c e p r o v i d e r s . 
S p u n g i n appears t o s u p p o r t t h i s v i e w . P r a c t i t i o n e r s r e s p o n d i n g 
t o G o a l 7.0 o f h e r s u r v e y r e p o r t e d s p e n d i n g an a v e r a g e o f 11.21% 
o f t h e i r p r o f e s s i o n a l t i m e i n p r o v i d i n g c o u n s e l i n g and g u i d a n c e 
s e r v i c e s . A c t u a l p e r c e n t a g e s f o r i n d i v i d u a l groups o f r e s p o n d e n t s 
v a r i e d f r o m a low o f 5.91% f o r t e a c h e r s i n r e s i d e n t i a l s c h o o l s t o 
h i g h s o f 14.14% and 15.5% f o r t e a c h e r s employed i n i t i n e r a n t o r 
t e a c h e r / c o n s u l t a n t programs r e s p e c t i v e l y . 
Along with the Guidance and Counseling competency described by 
Spungin, Goals 8.0 and 10.0 are combined into a category of i n d i r e c t 
services c a l l e d School/Community r e l a t i o n s . I f the percentages of 
time spent by teachers i n these n o n - i n s t r u c t i o n a l tasks are added to 
the percentages i n the Guidance and Counseling category, the t o t a l s 
are increased to 8.47% f o r teachers i n r e s i d e n t i a l schools, 18.96% 
fo r i t i n e r a n t teachers, and 24.14% f o r teacher consultants. 
These figures are p a r t i c u l a r l y revealing when compared to the 
percentages of time reportedly spent i n other education-related 
a c t i v i t i e s . According to Spungin, (1977, pp. 70-77), there i s a 
discrepancy of almost 23% between i n s t r u c t i o n a l time reported by 
teachers i n r e s i d e n t i a l schools (56.96%) and those employed as 
teacher/consultants (34.05%). The data suggests that educators of 
the v i s u a l l y impaired, p a r t i c u l a r l y those who perceive themselves i n 
a teacher/consultant r o l e , spend almost h a l f as much time addressing 
the psychosocial needs of students as they give to d i r e c t i n s t r u c t i o n . 
Perhaps the most notable implication of the studies i n t h i s 
review i s that the i n s t r u c t i o n a l r o l e of the teacher i s apparently 
diminishing i n favor of a more i n d i r e c t , non-teaching consultative 
r o l e , and that a su b s t a n t i a l percentage of these i n d i r e c t services 
r e l a t e s to the a f f e c t i v e needs of v i s u a l l y impaired c h i l d r e n and 
t h e i r f a m i l i e s . The l i t e r a t u r e demonstrates a consensus among 
teachers that, f o r a v a r i e t y of legitimate reasons, counseling and 
guidance services are consuming increasing portions of t h e i r 
p r o f e s s i o n a l time. 
There i s a second, and e q u a l l y i m p o r t a n t , i m p l i c a t i o n o f t h e 
r e s e a r c h t o d a t e . W h i l e t e a c h e r e d u c a t o r s have l o n g a p p r e c i a t e d t h e 
i m p o r t a n c e o f t e a c h e r competency i n a d d r e s s i n g t h e c o u n s e l i n g needs 
o f c h i l d r e n r e g a r d i n g a f f e c t i v e a d j u s t m e n t t o b l i n d n e s s , few a t t e m p t s 
have been made t o d e f i n e the s p e c i f i c knowledge and s k i l l a r e a s 
r e q u i r e d t o o p e r a t i o n a l i z e the i n t e r v e n t i o n p r o c e s s , r e s u l t i n g i n a 
m i s s i n g l i n k between the t h e o r y and p r a c t i c e o f p s y c h o e d u c a t i o n a l 
s e r v i c e s t o s t u d e n t s . 
A l t h o u g h many t e a c h e r t r a i n i n g programs c u r r e n t l y o f f e r 
i n t r o d u c t o r y c o u r s e w o r k i n c h i l d development, p s y c h o l o g y , s o c i o l o g y , 
and f a m i l y s t u d i e s , the c u r r i c u l u m c o n t e n t i s o f t e n f r a g m e n t e d and 
i n c o n s i s t e n t , and may n o t i n c l u d e n e c e s s a r y c o m p e t e n c i e s i n human 
r e l a t i o n s and i n t e r p e r s o n a l s t r a t e g i e s . S w a l l o w (1982) a r g u e s 
c o n v i n c i n g l y t h a t t e a c h e r p r e p a r a t i o n c u r r i c u l a must be r e s p o n s i v e 
b o t h t o n a t i o n a l s t a n d a r d s d e v e l o p e d by t h e e x p e r t s and t o l o c a l 
needs e m a n a t i n g from the e x p e r i e n c e s o f s e r v i c e p r o v i d e r s and 
consumers. The s t u d i e s i n t h i s r e v i e w seem t o r e f l e c t t h e p e r c e p t i o n s 
o f h undreds o f p r a c t i t i o n e r s who a r e a c k n o w l e d g i n g m a j o r changes i n 
t h e i r p r o f e s s i o n a l r e l a t i o n s h i p s w i t h s t u d e n t s and t h e i r f a m i l i e s . 
C o n s u l t a t i o n 
T e a c h e r s o f t h e v i s u a l l y h a n d i c a p p e d a r e many t h i n g s t o many 
p e o p l e . Not o n l y must t h e y be q u a l i f i e d i n t h e s p e c i a l c o m p e n s a t o r y 
s k i l l s u n i q u e t o the d i s a b i l i t y o f b l i n d n e s s , b u t t h e y a r e a l s o 
e x p e c t e d t o work w i t h s t u d e n t s o f a l l ages and academic l e v e l s , w i t h 
v a r y i n g d e g r e e s o f f u n c t i o n a l v i s i o n , i n a wide range o f e d u c a t i o n a l 
s e t t i n g s ( A m e r i c a n F o u n d a t i o n f o r t h e B l i n d , 1961). And, as r e p o r t e d 
by s e r v i c e p r o v i d e r s t h e m s e l v e s , g r e a t e r p e r c e n t a g e s o f ti m e a r e o f 
n e c e s s i t y b e i n g g i v e n t o w o r k i n g w i t h t e a c h e r s , a d m i n i s t r a t o r s , 
p a r e n t s , p r o f e s s i o n a l s i n r e l a t e d d i s c i p l i n e s , and community 
r e s o u r c e s . T h i s i n d i r e c t form o f i n t e r v e n t i o n has come t o be known 
as e d u c a t i o n a l c o n s u l t a t i o n , a p r o c e s s w h i c h has b o r r o w e d many o f i t s 
b a s i c p r i n c i p l e s from o t h e r p r o f e s s i o n a l f i e l d s i n w h i c h c o n s u l t a t i o n 
has p r o v e n t o be a s u c c e s s f u l mode o f s e r v i c e d e l i v e r y . 
The p r a c t i c e o f e d u c a t i o n a l c o n s u l t a t i o n was examined i n a 1982 
s t u d y by Moore and Obernauer a t t h e U n i v e r s i t y o f P i t t s b u r g h . Types 
o f s u p p o r t s e r v i c e s o f f e r e d by s p e c i a l i s t t e a c h e r s t o r e g u l a r 
e d u c a t o r s w o r k i n g w i t h m ainstreamed s t u d e n t s were gr o u p e d i n t o f o u r 
m a j o r c l a s s i f i c a t i o n s , namely: p r o v i d i n g i n f o r m a t i o n , c o l l e c t i n g 
i n f o r m a t i o n , p r o v i d i n g s u g g e s t i o n s , and a s s i s t i n g w i t h i n s t r u c t i o n a l 
m o d i f i c a t i o n s . 
W i t h 536 o f 835 t e a c h e r s r e s p o n d i n g (64.2%) t h e d a t a s u g g e s t 
t h a t s u p p o r t s e r v i c e s most o f t e n t o o k t h e fo r m o f i n f o r m a l and 
u n p l a n n e d c o n t a c t s , r a t h e r t h a n s c h e d u l e d a p p o i n t m e n t s o r s t a f f 
m e e t i n g s , i n s e r v i c e programs, o r w r i t t e n c o m m u n i c a t i o n s . The d a t a 
a l s o i n d i c a t e t h a t t h e f a c t o r s w h i c h a f f e c t e d i n t e r a c t i o n s between 
s p e c i a l and r e g u l a r e d u c a t o r s i n c l u d e d , i n d e s c e n d i n g o r d e r o f 
f r e q u e n c y , l a c k o f t i m e , u n w i l l i n g n e s s o f r e g u l a r e d u c a t o r s t o 
r e c e i v e h e l p , l a c k o f s u p p o r t from a d m i n i s t r a t o r s , and l a c k o f 
knowledge and s k i l l s needed t o p r o v i d e a p p r o p r i a t e s u p p o r t s e r v i c e s . 
Although only 22.2% of the s p e c i a l i s t teachers reported f e e l i n g 
adequately tra i n e d i n the consultation s k i l l s described i n the 
survey, the researchers speculated that respondent comments on 
i n d i v i d u a l survey forms revealed a probable misunderstanding of the 
purposes and functions of consultation. They went on to recommend 
that "the i d e n t i f i c a t i o n of communication s k i l l s necessary f o r a l l 
phases of the consultation process as well as techniques f o r t r a i n i n g 
teachers to use those s k i l l s " (p. 92) would benefit the development 
of p r o f e s s i o n a l r e l a t i o n s h i p s between service providers and 
consumers. 
Conoley and Conoley (1982) j u s t i f y the increasing use of a 
c o n s u l t a t i o n model of intervention as opposed to the d i r e c t service 
model frequently used i n the helping professions. They suggest that 
t r a d i t i o n a l one-to-one or small group methodologies f o r service 
d e l i v e r y can no longer meet the expanding caseload demands of 
p r o f e s s i o n a l caregivers. The authors further reason that, both i n 
p h i l o s p h i c a l [philosophical] e f f ectiveness and p r a c t i c a l e f f i c i e n c y , c o n s u l t a t i o n i s 
a j u s t i f i a b l e and desirable use of one's p r o f e s s i o n a l time and 
expertise. 
Parker (1975) explains that consultation i s , quite simply, a 
sharing of s k i l l s . I t i s a means to a desired end, rather than an 
end i n and of i t s e l f . I t i s a process of m o b i l i z i n g both i n t e r n a l 
and external resources i n order for a system and a l l of i t s members 
to be better able to deal with problems, issues, and changes ( L i p p i t t 
& L i p p i t t , 1978). According to Neely (1982) consultation involves an 
i n t e r d i s c i p l i n a r y c o l l a b o r a t i o n which encourages j o i n t planning and 
dec i s i o n making, r e c i p r o c a l teaching and learning, sharing of ideas 
and data, f l e x i b i l i t y of r o l e s , and eq u a l i t y of influence. The 
consultant i s a change agent with the p o t e n t i a l f o r both d i r e c t i v e 
and nondirective influence. L i p p i t t & L i p p i t t (1978) explain: 
In the more d i r e c t i v e consultant r o l e , the consultant assumes 
leadership and d i r e c t s the a c t i v i t y . In the nondirective mode, 
the consultant provides data, f o r the c l i e n t to use or not, as a 
guide f o r the c l i e n t ' s s e l f - i n i t i a t e d problem s o l v i n g . These 
ro l e s are not mutually exclusive but may manifest themselves i n 
many ways at any stage i n a p a r t i c u l a r c l i e n t s i t u a t i o n . We see 
these r o l e s as spheres of competence rather than as a s t a t i c 
continuum of i s o l a t e d behavior. (p. 30) 
Nondirective consulting i s the conventional approach used by 
service providers i n the mental health, c l e r i c a l , or counseling 
f i e l d s , while the d i r e c t i v e mode i s more commonly used by t e c h n i c a l 
experts engaged i n s p e c i f i c problem-solving a c t i v i t i e s and c r i s i s 
i n t e r v e n t i o n . In educational consultation i t i s pos s i b l e that e i t h e r 
approach may be s u i t a b l e , depending on the nature of the inter v e n t i o n , 
the s k i l l s of the teacher, and the i n d i v i d u a l needs of the consultee. 
The t h e o r e t i c a l framework f or educational consultation emanates 
j o i n t l y from a v a r i e t y of sources within the helping professions, 
in c l u d i n g psychology, mental health, s o c i a l work, nursing, and, of 
course, education. Perhaps the most widely recognized model of 
consultative i ntervention i s employed i n the f i e l d of mental health 
( G r i f f i t h & Libo, 1968). Described by Caplan (1970) as a process 
w h i c h i s f o c u s e d e i t h e r on the c l i e n t , t h e c o n s u l t e e , t h e program, o r 
a d m i n i s t r a t i v e p r o c e d u r e s , m e n t a l h e a l t h c o n s u l t a t i o n i n c l u d e s t h e 
i n t e r p e r s o n a l s k i l l s o f p r o b l e m a n a l y s i s , d e c i s i o n making, 
r e l a t i o n s h i p - b u i l d i n g , and r e i n f o r c e m e n t . W h i l e t h e i n t e r v e n t i o n may 
n o t be i n t e n d e d t o be t h e r a p e u t i c , i t o f t e n has t h e r a p e u t i c r e s u l t s . 
W i t h i n t h i s c o n t i n u u m o f s e r v i c e s i t i s t h e c o n s u l t e e - c e n t e r e d 
a p p r o a c h w h i c h most c l o s e l y a p p r o x i m a t e s t h e s p e c i a l i s t t e a c h e r s ' 
i n v o l v e m e n t w i t h s c h o o l p e r s o n n e l and p a r e n t s when p r o v i d i n g i n d i r e c t 
s e r v i c e s t o v i s u a l l y h a n d i c a p p e d s t u d e n t s . 
C o n s u l t e e - c e n t e r e d c o n s u l t a t i o n i s e f f e c t i v e i n o f f e r i n g 
i n f o r m a t i o n and s u p p o r t t o the c o n s u l t e e ( e . g . t e a c h e r , a d m i n i s t r a t o r , 
c o u n s e l o r , p a r e n t ) who has a p a r t i c u l a r s k i l l d e f i c i t , o r who l a c k s 
t h e g e n e r a l knowledge, s e l f - c o n f i d e n c e , o r o b j e c t i v i t y t o d e a l w i t h 
t h e needs o f t h e i n d i v i d u a l c l i e n t . A c c o r d i n g t o Meyers ( 1 9 8 1 ) , 
" M e n t a l h e a l t h c o n s u l t a t i o n i s a p r o b l e m - s o l v i n g p r o c e s s t h a t o c c u r s 
between two p r o f e s s i o n a l s where one ( t h e c o n s u l t a n t ) t r i e s t o h e l p 
t h e o t h e r ( t h e c o n s u l t e e ) maximize t h e s o c i a l - e m o t i o n a l development 
o f c l i e n t s ( i . e . , s t u d e n t s ) under the c o n s u l t e e ' s c a r e " (p. 3 5 ) . Any 
changes i n t h e c o n s u l t e e ' s a t t i t u d e s o r b e h a v i o r w i l l u l t i m a t e l y 
b e n e f i t t h e c h i l d ' s a f f e c t i v e a d j u s t m e n t , and may even p r o v i d e a 
frame o f r e f e r e n c e f o r t h e c o n s u l t e e s h o u l d a s i m i l a r need by a 
d i f f e r e n t c l i e n t o r s t u d e n t be e n c o u n t e r e d i n t h e f u t u r e . 
A s e c o n d i n t e r v e n t i o n a p p r o a c h w h i c h i s r e l e v a n t t o e d u c a t i o n a l 
e n v i r o n m e n t s i s t h e p r o c e s s model o f c o n s u l t a t i o n ( S c h e i n , 1969). 
D e s c r i b e d by B r o k e s (1975) as a h u m a n i s t i c a p p r o a c h , i t i s a v o l u n t a r y , 
t e m p o r a r y , dynamic r e l a t i o n s h i p w h i c h i s b a s e d on p e r s o n a l i n t e r a c t i o n s , 
i n d e p e n d e n t l y s h a r e d g o a l s , and t h e b e l i e f t h a t an o r g a n i z a t i o n a l 
s t r u c t u r e i s o n l y as e f f e c t i v e as t h e i n d i v i d u a l s who p a r t i c i p a t e i n 
i t . R o o t e d i n s o c i a l p s y c h o l o g y , p r o c e s s c o n s u l t a t i o n f o c u s e s on 
r e l a t i o n s h i p s w i t h i n a system w h i c h may be i n t e r f e r i n g w i t h t a s k 
a c c o m p l i s h m e n t ( C o n o l e y & C o n o l e y , 1982). The p r o c e s s c o n s u l t a n t i s 
one who c a n f a c i l i t a t e changes i n i n t e r p e r s o n a l dynamics and 
o r g a n i z a t i o n a l p r o c e d u r e s r a t h e r t h a n c o n c e n t r a t i n g on s p e c i f i c 
outcomes i n the form o f p r o d u c t s o r s e r v i c e s ( L i p p i t t & L i p p i t t , 1978). 
The t e c h n i q u e s and t h e o r i e s o f p r o c e s s c o n s u l t a t i o n may be 
e s p e c i a l l y u s e f u l t o the e d u c a t o r whose work w i t h c h i l d r e n i s 
i n h i b i t e d by t h e r e s i s t a n c e , doubt, o r a n x i e t y o f c a r e g i v e r s o r 
t e a c h e r s . 
I n any c o n s u l t i n g r e l a t i o n s h i p a l l p a r t i e s assume a s h a r e d 
commitment t o w a r d a common v a l u e , i s s u e , o r i d e a . Even though t h e 
c o n s u l t a n t ' s i n v o l v e m e n t i s i n t e n d e d t o i n f l u e n c e t h e c l i e n t t o w a r d 
some form o f d e v e l o p m e n t a l change, l o n g - t e r m dependency on t h e h e l p e r 
i s u s u a l l y n o t i n the b e s t i n t e r e s t s o f the c o n s u l t e e ( L i p p i t t & 
L i p p i t t , 1978; N e e l , 1981) and s h o u l d be d i s c o u r a g e d . 
Because the c o n s u l t a n t o f t e n p l a y s an a d vocacy r o l e f o r a 
p a r t i c u l a r c l i e n t o r s p e c i a l i n t e r e s t group, i t i s i m p o r t a n t t o 
r e c o g n i z e p o s s i b l e d i s c r e p a n c i e s between o r g a n i z a t i o n a l g o a l s and the 
i n d i v i d u a l needs o f p e r s o n s i n v o l v e d i n the r e l a t i o n s h i p . B i k l e n 
(1978) p o i n t s o u t t h a t s e r v i c e p r o v i d e r s a l s o need t o be aware o f 
p e r s o n a l b e l i e f s and b e h a v i o r s w h i c h may i n t e r f e r e w i t h 
p r o f e s s i o n a l r e s p o n s i b i l i t i e s t o t h e c l i e n t o r w h i c h may b i a s t h e 
c o n s u l t a n t ' s p e r c e p t i o n s o f the i s s u e s and p e o p l e i n v o l v e d . 
I n a t h o u g h t f u l a n a l y s i s o f the r o l e o f t h e s p e c i a l e d u c a t i o n 
t e a c h e r c o n s u l t a n t , H a i g h t (1984) ponders the r e a l i t i e s and 
l i m i t a t i o n s o f t h i s , as y e t unproven, model o f i n t e r v e n t i o n . She 
c i t e s a c r i t i c a l l a c k o f r o l e d e f i n i t i o n r e g a r d i n g b o t h r e q u i s i t e 
s k i l l s and j o b r e s p o n s i b i l i t i e s , as w e l l as a d e a r t h o f r e s e a r c h on 
p r o f e s s i o n a l p r e p a r a t i o n programs f o r t e a c h e r s i n s p e c i f i c 
d i s a b i l i t y a r e a s . W h i l e a p o t p o u r r i o f g e n e r i c c o n s u l t a t i o n 
c o m p e t e n c i e s has been borrowed from s u c h p r o f e s s i o n s as b u s i n e s s , 
t h e h e a l t h c a r e i n d u s t r y , and p s y c h o l o g y , the s p e c i f i c r o l e f u n c t i o n s 
o f t e a c h e r c o n s u l t a n t s who work i n u n i q u e e d u c a t i o n a l s e t t i n g s 
o r w i t h u n i q u e p o p u l a t i o n s o f s t u d e n t s have y e t t o be e x p l o r e d . 
The c o n s u l t a n t model o f i n t e r v e n t i o n f o r t e a c h e r s o f t h e 
v i s u a l l y i m p a i r e d , as i t i s d e f i n e d f o r t h e p u r p o s e s o f t h i s s t u d y , 
i s g rounded on the p r e m i s e t h a t a c h i l d ' s i n t e l l e c t u a l and 
p s y c h o s o c i a l development a r e s i m u l t a n e o u s and i n s e p a r a b l e f u n c t i o n s 
(Cohen, 1962; C a r t e r , 1974) and t h a t m a s t e r y i n e i t h e r a r e a i s 
r e l a t e d t o the a f f e c t i v e a d j u s t m e n t o f the f a m i l y and i t s i n d i v i d u a l 
members (Freedman, 1966; S c h u l z , 1968; T e l s o n , 1965). I t i s an 
interdependent helping r e l a t i o n s h i p which implies a mutual commitment 
and a shared r e s p o n s i b i l i t y f o r change (Dirkmeyer, 1968; Keat, 1974). 
The r e l a t i o n s h i p i s intended to be voluntary (Dirkmeyer & Caldwell, 
1970), and temporary (Neel, 1981). 
The purpose of the intervention i s not to judge or to advise, 
but to provide information and support i n a non-directive manner 
(Horsley, 1977; Tharp, 1975). The approach i s generally process 
oriented (Caplan, 1970; Brokes, 1975; Schein, 1969) i n that a t t e n t i o n 
i s given more to such i n t e r a c t i v e s k i l l s as r e l a t i o n s h i p b u i l d i n g , 
problem a n a l y s i s , c o n f l i c t management and mutual decision-making than 
to c o n t e n t - s p e c i f i c issues (Brokes, 1975; Froyd, 1973). Its essence 
i s always on changing the i d e n t i f i e d problems or circumstances rather 
than focusing on the inner dynamics of the c l i e n t or consultee, and 
i s therefore not intended to produce therapeutic r e s u l t s , although 
therapeutic consequences may occur c o i n c i d e n t a l l y . Consultation 
r e l i e s h e a v i l y on communication and interpersonal s k i l l s as necessary 
p r e r e q u i s i t e s to the success of the helping r e l a t i o n s h i p (Beale & 
Beers, 1982; Blocher, 1975; Cohen, 1975; Chinn, Winn & Walters, 1978; 
Dirkmeyer & Carlson, 1973; Grannis & Peer, 1985). 
Summary 
A review of the a v a i l a b l e l i t e r a t u r e on psychosocial development 
of the b l i n d and v i s u a l l y impaired supports an observation made by 
Buscaglia (1975) that a f f e c t i v e adjustment of the c h i l d with a 
d i s a b i l i t y i s very much r e l a t e d to the a t t i t u d e s and behaviors of 
primary caregivers. Studies also suggest that psychological 
well-being has a d i r e c t impact on educational and v o c a t i o n a l 
achievement (Lowenfeld, 1973). 
The opportunity f o r c o l l a b o r a t i o n between parents and school 
p r o f e s s i o n a l s i s now supported both by s c i e n t i f i c theory and recent 
f e d e r a l l e g i s l a t i o n . PL 94-142 insures the r i g h t s , i f not the 
o b l i g a t i o n s , of parents to p a r t i c i p a t e i n educational decision­
making regarding the s p e c i a l needs of t h e i r c h i l d r e n . 
These forces have combined to create a growing i n i t i a t i v e to study 
the r o l e s and r e s p o n s i b i l i t i e s of s p e c i a l i s t teachers who work with 
v i s u a l l y handicapped c h i l d r e n and t h e i r f a m i l i e s . The research shows 
that educators are now spending s i g n i f i c a n t amounts of t h e i r 
p r o f e s s i o n a l time i n n o n - i n s t r u c t i o n a l tasks, a s u b s t a n t i a l p o r t i o n of 
which r e l a t e s to the counseling and guidance needs of students with 
impaired v i s i o n (Spungin, 1977). Most of these i n d i r e c t services have 
been found to be r e l a t e d , i n p r i n c i p l e and i n process, to educational 
consultation (Haight, 1984; Obernauer, 1982). 
The following chapter describes the methodology used i n t h i s study 
to i d e n t i f y the s p e c i f i c consultation competencies u t i l i z e d by teachers 
i n addressing the a f f e c t i v e adjustment needs of v i s u a l l y impaired 
c h i l d r e n and t h e i r f a m i l i e s . 
C h a p t e r I I I 
D e s i g n o f the S t u d y 
T h i s c h a p t e r p r e s e n t s a d e t a i l e d d e s c r i p t i o n o f the r e s e a r c h 
d e s i g n u s e d t o s t u d y the c o n s u l t a n t r o l e o f s p e c i a l i s t t e a c h e r s f o r 
t h e v i s u a l l y i m p a i r e d . I t b e g i n s w i t h a d i c u s s i o n o f the r a t i o n a l e 
f o r c h o o s i n g a q u a l i t a t i v e r a t h e r t h a n q u a n t i t a t i v e a p p r o a c h t o 
e x a m i n i n g t h e t o p i c , and i s f o l l o w e d by a summary o f t h e s p e c i f i c 
p r o c e d u r e s u s e d i n the c o l l e c t i o n o f d a t a , namely the p a r t i c i p a n t s , 
i n s t r u m e n t s , and p i l o t s t u d y . The n e x t s e c t i o n d e s c r i b e s the p r o c e s s 
o f d a t a a n a l y s i s u s e d t o u n d e r s t a n d and s y n t h e s i z e t h e r e s u l t s o f t h e 
s t u d y . 
C h o i c e o f Q u a l i t a t i v e R e s e a r c h M ethodology 
T h i s s t u d y began as an a t t e m p t t o i d e n t i f y a f o u n d a t i o n o f 
knowledge r e l a t e d t o the VI e d u c a t o r ' s r o l e as a c o n s u l t a n t t o p a r e n t s 
and o t h e r p r o f e s s i o n a l s i n e n c o u r a g i n g the a f f e c t i v e g r o w t h o f 
v i s u a l l y i m p a i r e d c h i l d r e n . F u r t h e r , i t was i n t e n d e d t o d e v e l o p a 
c o n c e p t u a l framework from w h i c h f u t u r e r e s e a r c h w o u l d e v o l v e . The 
p r i m a r y p u r p o s e was n o t t o produce d a t a f o r s t a t i s t i c a l a n a l y s i s o f a 
p r e d i c t i v e n a t u r e , n o r was i t d e s i g n e d t o t e s t g i v e n h y p o t h e s i s o r t o 
v e r i f y e x i s t i n g t h e o r y . Such a s t u d y w o u l d have been p r e m a t u r e , s i n c e 
teacher competency i n the area of consultation i s a r e l a t i v e l y recent 
development i n educational research and i t s v i a b i l i t y has yet to be 
established. Therefore, a q u a l i t a t i v e research approach was selected 
f o r i t s p o t e n t i a l to formulate a t h e o r e t i c a l base of knowledge f o r 
subsequent empirical i n v e s t i g a t i o n (Glaser & Strauss, 1967). 
Q u a l i t a t i v e research examines the subjective nature of r e a l i t y 
( G i o r g i , 1970). I t allows f o r an o r i g i n a l set of themes and 
a n t i c i p a t e d outcomes which have been defined by the researcher to be 
expanded upon by the personal experiences, behaviors, and 
observations of the research p a r t i c i p a n t s . The very strength of 
q u a l i t a t i v e research, according to Carey (1984), seems to l i e i n i t s 
inherent a b i l i t y to represent the experiences of subjects i n a 
personally meaningful and spontaneous fashion. Weiss (1981) suggests 
that generally q u a l i t a t i v e methodologies tend to encourage subjects 
to "share i n the d e f i n i t i o n of what i s important" (p. 7) by allowing 
them to deviate from content areas which have been designated by the 
researcher as germane to the topic at hand (Glaser & Strauss, 1967). 
Bogdan and Taylor (1975) conclude that q u a l i t a t i v e methods permit 
researchers to know people at a personal as well as cognitive l e v e l , 
and "to see them as they are developing t h e i r own d e f i n i t i o n s of the 
world... q u a l i t a t i v e methods enable us to explore concepts whose 
essense [essence] i s l o s t i n other research approaches" (pp. 4-5). 
Carey (1984) elaborates: 
In areas where knowledge i s l i m i t e d , s o c i a l s c i e n t i s t s turn to 
q u a l i t a t i v e research methods to describe phenomena i n an i n i t i a l 
exploratory e f f o r t . Q u a l i t a t i v e research approaches allow 
hypotheses to emerge from the data, rather than generating data 
to t e s t hypotheses shaped by the researcher's own 'set.' 
(p. 66) 
For these reasons, q u a l i t a t i v e research has gained increasing 
acceptance i n the s o c i a l sciences as a v i a b l e and necessary f i r s t 
stage i n the growth of s c i e n t i f i c wisdom. 
Pa r t i c i p a n t s 
According to Carey (1984), i t i s customary i n q u a l i t a t i v e 
research to l i m i t sample siz e to r e l a t i v e l y small numbers of 
subjects, p a r t i c u l a r l y when the personal interview format i s employed 
as the primary means of data c o l l e c t i o n . She c i t e s the r a t i o n a l e of 
q u a l i t a t i v e researchers based at Duquesne U n i v e r s i t y who suggest that 
a " s a t u r a t i o n " point of "diminishing returns" u s u a l l y occurs a f t e r 
interviewing eight i n d i v i d u a l s . At t h i s point key themes begin to 
repeat, and the data should be adequate to substantiate each 
i d e n t i f i e d theme (reported by LoPres t i , 1981). However, i n 
consideration of the possible heterogeneity among the population of 
teachers defined f o r t h i s study, p a r t i c u l a r l y i n regard to such 
v a r i a b l e s as age, number of years of experience, i n d i v i d u a l r o l e 
d e f i n i t i o n s , and nature and extent of p r o f e s s i o n a l preparation, a 
sample s i z e of 20 was decided upon to increase the l i k e l i h o o d of 
achieving a demographically balanced sample. 
Access to teachers was gained through both formal and informal 
methods. The State V i s i o n Consultants, as i d e n t i f i e d i n the American 
P r i n t i n g House f o r t h e B l i n d ' s c u r r e n t l i s t o f Ex O f f i c i o T r u s t e e s , 
were c o n t a c t e d i n each o f the s e v e n s t a t e s t o e l i c i t t h e i r s u p p o r t and 
a s s i s t a n c e i n l o c a t i n g q u a l i f i e d t e a c h e r s who were w i l l i n g t o 
p a r t i c i p a t e . They were a l s o r e q u e s t e d t o encourage i n d i v i d u a l program 
s u p e r v i s o r s t o a l l o w up t o 60 m i n u t e s o f t e a c h e r r e l e a s e t i m e f o r each 
i n t e r v i e w s e s s i o n . 
A s u r v e y sample o f 20 c e r t i f i e d , f u l l - t i m e employed e d u c a t o r s o f 
t h e v i s u a l l y i m p a i r e d was i d e n t i f i e d i n a s e v e n - s t a t e r e g i o n o f t h e 
g r e a t e r N o r t h e a s t e r n U n i t e d S t a t e s . T h i s a r e a was c h o s e n b e c a u s e i t 
o f f e r e d a g e o g r a p h i c a l l y c o n v e n i e n t r e p r e s e n t a t i o n o f t h e f i v e m ajor 
s e r v i c e d e l i v e r y c a t e g o r i e s d e f i n e d i n C h a p t e r I , namely t h e S t a t e 
E d u c a t i o n Agency, t h e I n t e r m e d i a t e E d u c a t i o n Agency, t h e L o c a l 
E d u c a t i o n Agency, t h e P r i v a t e N o n - P r o f i t Agency, and t h e S e l f - E m p l o y e d 
I n dependent C o n t r a c t o r . The s e v e n s t a t e s i n v o l v e d were M a s s a c h u s e t t s , 
New Hampshire, Vermont, Maine, C o n n e c t i c u t , Rhode I s l a n d , and New 
J e r s e y . 
A l t h o u g h the c r i t e r i a u s e d f o r s e l e c t i o n o f i n d i v i d u a l 
p a r t i c i p a n t s were e x p l i c i t l y d e f i n e d , t h e y were n o t b a s e d on any 
s y s t e m a t i c s a m p l i n g p r o c e d u r e . I n s t e a d , a t e c h n i q u e commonly u t i l i z e d 
i n q u a l i t a t i v e r e s e a r c h known as "judgment" o r " p u r p o s i v e " s a m p l i n g was 
a p p l i e d ( A c k o f f , 1953). P a r t i c i p a n t s were i n i t i a l l y s c r e e n e d from a 
s p e c i f i e d c a t e g o r y o f t e a c h e r s f o r t h e p u r p o s e o f i n d e p t h s t u d y o f 
t h e i r p r o f e s s i o n a l r o l e s . F i n a l s e l e c t i o n was b a s e d on t h e f o l l o w i n g 
c r i t e r i a : 
1. A l l were c e r t i f i e d o r c e r t i f i a b l e as e d u c a t o r s o f t h e 
v i s u a l l y h a n d i c a p p e d . 
2. A l l were c u r r e n t l y employed f u l l - t i m e i n day s c h o o l o r 
i t i n e r a n t programs i n 1 o f the 5 s e r v i c e d e l i v e r y models i d e n t i f i e d 
i n t h e r e s e a r c h methodology. 
R e s i d e n t i a l s c h o o l t e a c h e r s were n o t i n c l u d e d i n the s u r v e y f o r 
two r e a s o n s . F i r s t , i n many c a s e s t h e p r i m a r y f i e l d o f c e r t i f i c a t i o n 
r e q u i r e d f o r employment i n r e s i d e n t i a l s c h o o l s f o r t h e b l i n d i s n o t 
v i s u a l h a n d i c a p s . I t i s n o t uncommon f o r r e s i d e n t i a l s c h o o l s t a f f t o 
r e p r e s e n t c e r t i f i c a t i o n i n a v a r i e t y o f d i s a b i l i t y a r e a s i n c l u d i n g 
d e a f - b l i n d and m u l t i h a n d i c a p s , moderate o r s e v e r e s p e c i a l needs, and 
p r e - s c h o o l e d u c a t i o n . S e c o n d l y , r e s i d e n t i a l s c h o o l programs i d e a l l y 
o f f e r a c o n t i n u u m o f s e r v i c e s w h i c h may i n c l u d e a c l i n i c a l s t a f f t o 
p r o v i d e c o u n s e l i n g i n f o r m a t i o n and s u p p o r t t o s t u d e n t s and p a r e n t s , 
r e l i e v i n g t h e t e a c h e r o f a t l e a s t some o f the r e s p o n s i b i l i t y f o r 
f a m i l y i n t e r v e n t i o n . By c o n t r a s t , t h e s e o n g o i n g s u p p o r t s e r v i c e s a r e 
g e n e r a l l y n o t as r e a d i l y a v a i l a b l e o r a c c e s s i b l e i n the p u b l i c s c h o o l 
s e c t o r , and t h e r e f o r e the s p e c i a l i s t t e a c h e r may b e a r much o f t h e 
r e s p o n s i b i l i t y f o r c o n s u l t a t i o n w i t h f a m i l i e s . 
I d e n t i f y i n g a sample o f 20 q u a l i f i e d and a v a i l a b l e t e a c h e r s 
t u r n e d o u t t o be a much l e s s c h a l l e n g i n g t a s k t h a n had been 
a n t i c i p a t e d . The S t a t e C o n s u l t a n t s , program s u p e r v i s o r s , and 
i n d i v i d u a l t e a c h e r s were s u p p o r t i v e and h e l p f u l i n e v e r y way. When 
p r o s p e c t i v e p a r t i c i p a n t s were c o n t a c t e d by phone t o d i s c u s s t h e 
o v e r a l l i n t e n t and p r o c e d u r e s o f the s t u d y and t o v e r i f y t h e i r 
p a r t i c i p a t i o n , o v e r w h e l m i n g e n t h u s i a s m f o r t h e s t u d y was c l e a r l y 
e v i d e n t . I n f a c t , most t e a c h e r s a p p e a r e d a n x i o u s f o r t h e o p p o r t u n i t y 
t o engage i n d i s c u s s i o n o f e d u c a t i o n a l c o n s u l t a t i o n and r o l e 
d e f i n i t i o n s f o r V I e d u c a t o r s . I n an e f f o r t n o t t o c o n t a m i n a t e t h e 
d a t a c o l l e c t i o n p r o c e s s , a l l s u c h d i s c u s s i o n s were p o s t p o n e d u n t i l 
a f t e r e ach i n t e r v i e w s e s s i o n had been c o m p l e t e d , a t w h i c h t i m e 
t e a c h e r s were e n c o u r a g e d t o f r e e l y c o n t r i b u t e t h e i r i d e a s and 
comments. 
I n s t r u m e n t s 
The s u r v e y i n s t r u m e n t u s e d i n t h i s d e s c r i p t i v e s t u d y was a 
seven-page q u e s t i o n n a i r e w h i c h was a d m i n i s t e r e d d u r i n g a p e r s o n a l 
m e e t i n g between the i n t e r v i e w e r and each o f t h e 20 s u b j e c t s . The 
p e r s o n a l i n t e r v i e w f o r m a t i s a u s e f u l means o f d a t a c o l l e c t i o n i n t h e 
s o c i a l s c i e n c e s b e c a u s e i t a l l o w s f o r a " f a c e - t o - f a c e i n t e r p e r s o n a l 
r o l e s i t u a t i o n " (Nachmias & N i a c h m i a s , 1981, p. 90) i n w h i c h t h e 
r e s e a r c h e r i s a b l e t o o b t a i n spontaneous v e r b a l and n o n - v e r b a l 
r e s p o n s e s t o a f i x e d s c h e d u l e o f q u e s t i o n s . 
B a b b i e (1979) d e s c r i b e s the many advan t a g e s o f i n t e r v i e w s u r v e y s . 
F i r s t , r e s p o n s e r a t e s a r e p r e d i c t a b l y h i g h e r t h a n t h o s e r e s u l t i n g from 
s e l f r e p o r t s u r v e y s w h i c h a r e d i s t r i b u t e d by m a i l . A s e c o n d d e c i d e d 
advantage o f p e r s o n a l i n t e r v i e w s i s t h a t t h e y r e d u c e t h e l i k e l i h o o d o f 
e r r o r o r m i s i n t e r p r e t a t i o n on t h e p a r t o f the r e s p o n d e n t . Q u e s t i o n s 
c o n c e r n i n g i n s t r u c t i o n s o r the c l a r i t y o f i n d i v i d u a l i t e m s c a n be 
a d d r e s s e d i m m e d i a t e l y by the i n t e r v i e w e r t o p r e v e n t any 
m i s u n d e r s t a n d i n g o f the s u r v e y i n s t r u m e n t and i t s c o n t e n t s . F i n a l l y , 
i n t e r v i e w s a r e p a r t i c u l a r l y e f f e c t i v e i n a l l o w i n g t h e r e s e a r c h e r t o 
make p e r s o n a l o b s e r v a t i o n s r e g a r d i n g t h e p a r t i c i p a n t s ' g e n e r a l 
demeanor and commitment t o the t o p i c . 
The q u e s t i o n n a i r e i n t h i s s t u d y was s t r u c t u r e d t o t h e e x t e n t 
t h a t w o r d i n g o f i n d i v i d u a l i t e m s and the sequence i n w h i c h t h e y 
were p r e s e n t e d were c o n s i s t e n t i n each a d m i n i s t r a t i o n (Nachmias & 
Nachmias, 1981). M i l l e r (1983) a d v i s e s , however, t h a t a 
s t r u c t u r e d i n t e r v i e w need n o t be c o n f i n e d t o " c l o s e d " q u e s t i o n s 
w i t h f i x e d r e s p o n s e s . Open-ended q u e s t i o n s a r e a c c e p t a b l e , i f 
n o t u s e f u l , as l o n g as u n i f o r m i t y o f t h e i n s t r u m e n t and 
p r o c e d u r e s f o r a d m i n i s t e r i n g i t a r e m a i n t a i n e d . 
S e c t i o n I o f t h e i n s t r u m e n t was a s i n g l e - p a g e P e r s o n a l 
I n f o r m a t i o n Sheet w h i c h c o n t a i n e d 6 demographic q u e s t i o n s r e l a t e d t o 
t h e t e a c h e r s ' e d u c a t i o n a l and p r o f e s s i o n a l e x p e r i e n c e s . S u b j e c t s 
c o m p l e t e d t h i s page a t t h e b e g i n n i n g o f each i n t e r v i e w s e s s i o n , 
whereas a s e l f - r e p o r t q u e s t i o n n a i r e w i l l o f t e n b e g i n w i t h d i r e c t 
q u e s t i o n s w h i c h a r e i m p e r s o n a l , n o n - t h r e a t e n i n g , and m o t i v a t i o n a l i n 
o r d e r t o i n s p i r e r e s p o n d e n t s t o want t o c o n t i n u e , t h e o p p o s i t e i s 
g e n e r a l l y t r u e f o r s u r v e y s i n v o l v i n g p e r s o n a l i n t e r v i e w s . B a b b i e 
(1979) e x p l a i n s t h a t g i v i n g s u r v e y p a r t i c i p a n t s t h e o p o r t u n i t y [opportunity] t o 
o f f e r b r i e f p e r s o n a l d e s c r i p t i o n s w h i c h may r e v e a l d e t a i l s o f 
s i g n i f i c a n c e t o t h e s t u d y c a n be an i m p o r t a n t f i r s t s t e p i n 
e s t a b l i s h i n g i n t e r p e r s o n a l r a p p o r t between t h e i n t e r v i e w e r and t h e 
i n t e r v i e w e e . T h i s o p e n i n g v e r b a l exchange ca n a l s o p r o v i d e a 
c o m f o r t a b l e p r e l u d e from w h i c h t o i n t r o d u c e t h e r e m a i n i n g c o n t e n t o f 
the s t u d y . 
S e c t i o n I I o f t h e i n s t r u m e n t was f o u r pages i n l e n g t h and 
c o m p r i s e d t h e main body o f the q u e s t i o n n a i r e . T h i s s e c t i o n i n i t i a l l y 
c o n t a i n e d 50 competency s t a t e m e n t s d e s c r i b i n g t h e p o t e n t i a l 
c o n s u l t a t i v e r o l e o f the s p e c i a l i s t t e a c h e r i n a d d r e s s i n g t h e 
c o u n s e l i n g - r e l a t e d needs o f v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r 
f a m i l i e s . G e n e r a l c o n t e n t o f t h e c o m p e t e n c i e s was g l e a n e d f r o m t h e 
l i t e r a t u r e i n e d u c a t i o n , m e n t a l h e a l t h , p s y c h o l o g y , s o c i a l work, 
n u r s i n g , b u s i n e s s , and o t h e r p r o f e s s i o n a l d i s c i p l i n e s w h i c h i n v o l v e a 
c o n s u l t a t i o n model o f s e r v i c e d e l i v e r y . S p e c i f i c s k i l l s and 
knowledge a r e a s were s e l e c t e d and m o d i f i e d on t h e b a s i s o f t h e i r 
i n d i v i d u a l r e l e v a n c e t o the t o p i c o f e d u c a t i o n a l c o n s u l t a t i o n , o r f o r 
t h e i r s p e c i f i c c o r r e l a t i o n t o t h e f i e l d o f v i s u a l h a n d i c a p s . A l s o 
i n c l u d e d i n t h e o r i g i n a l i n s t r u m e n t were s i x n e g a t i v e c o m p e t e n c i e s 
w h i c h were c l e a r l y i n a p p r o p r i a t e t o t h e r o l e o f a p r o p e r l y t r a i n e d 
and c e r t i f i e d s p e c i a l e d u c a t o r . 
The f i e l d e d i t i o n o f the q u e s t i o n n a i r e l i s t e d t h e 50 i t e m s i n 
random o r d e r , and i n c l u d e d a f i v e - p o i n t L i k e r t r e s p o n s e s c a l e . 
Response c h o i c e s r a n g e d from S t r o n g l y Agree t o S t r o n g l y D i s a g r e e , 
w i t h a m i d p o i n t w h i c h s u g g e s t e d a n e u t r a l o r u n d e c i d e d o p i n i o n a bout 
t h e competency. 
S e c t i o n I I I o f t h e s u r v e y i n s t r u m e n t p r e s e n t e d t h e l i s t o f 12 
g e n e r a l competency s t a t e m e n t s r e p o r t e d by S p u n g i n ( 1 9 7 4 ) , w h i c h 
r e s p o n d e n t s were a s k e d t o r a n k o r d e r i n terms o f o v e r a l l r e l e v a n c e 
t o t h e r o l e o f t h e V I e d u c a t o r . The number 12 was u s e d t o denote 
t h e competency p e r c e i v e d t o be t h e MOST RELEVANT, w h i l e t h e number 1 
i n d i c a t e d t h e competency p e r c e i v e d t o be t h e LEAST RELEVANT. 
P i l o t S t u d y 
The p i l o t e d i t i o n o f the i n s t r u m e n t was d i s t r i b u t e d t o an 
eight-member r e v i e w p a n e l o f p r o f e s s i o n a l s w i t h v a r y i n g e x p e r i e n c e s and 
e x p e r t i s e i n s p e c i a l e d u c a t i o n and r e l a t e d f i e l d s . The p u r p o s e o f t h i s 
phase o f t h e s t u d y was t o e s t a b l i s h c o n t e n t v a l i d i t y o f t h e 
q u e s t i o n n a i r e i n i t s e n t i r e t y , and t o s o l i c i t f e e d b a c k r e g a r d i n g t h e 
o v e r a l l f o c u s o f t h e s t u d y . 
P a n e l members were c o n t a c t e d f i r s t by phone and t h e n by l e t t e r t o 
c o n f i r m t h e i r p a r t i c i p a t i o n i n t h e r e s e a r c h p r o j e c t . A copy o f t h e 
s u r v e y i n s t r u m e n t was t h e n m a i l e d t o each member, w i t h a s p e c i f i c 
r e q u e s t t h a t t h e y e d i t t h e c o m p e t e n c i e s i n S e c t i o n I I o f t h e 
q u e s t i o n n a i r e on the b a s i s o f r e l e v a n c e , o r g a n i z a t i o n , and c o n t e n t (See 
A p p e n d i x C ) . Members were p r o v i d e d w i t h a Review P a n e l Response Sheet 
on w h i c h t h e y were a s k e d t o d e s c r i b e t h e i r p e r s o n a l and p r o f e s s i o n a l 
q u a l i f i c a t i o n s t o e v a l u a t e the t o p i c o f e d u c a t i o n a l c o n s u l t a t i o n . 
A d d i t i o n a l space was p r o v i d e d f o r remarks o r s u g g e s t i o n s r e g a r d i n g t h e 
o v e r a l l f o r m a t o f t h e q u e s t i o n n a i r e o r the c o n t e n t o f i n d i v i d u a l 
competency i t e m s . 
W r i t t e n r e s p o n s e s from s e v e n o f the p a n e l members were r e c e i v e d 
w i t h i n t h r e e weeks o f the f i r s t m a i l i n g . The e i g h t h member was 
u n a b l e t o r e s p o n d u n t i l two months l a t e r due t o u n a v o i d a b l e p e r s o n a l 
c i r c u m s t a n c e s . Feedback was o v e r w h e l m i n g l y p o s i t i v e i n i t s s u p p o r t 
o f t h e need f o r r e s e a r c h i n t o the r e l a t i o n s h i p between t h e t e a c h i n g 
and c o n s u l t i n g r o l e s o f s p e c i a l e d u c a t o r s . 
As a r e s u l t o f comments o f f e r e d by t h e r e v i e w p a n e l members, a 
number o f r e v i s i o n s were made t o t h e s u r v e y i n s t r u m e n t . 
1. Wording o f t h e c o m p e t e n c i e s was s t r e a m l i n e d and c l a r i f i e d as 
much as p o s s i b l e , p a r t i c u l a r l y i n t h o s e i t e m s w h i c h were i d e n t i f i e d 
t o be e i t h e r ambiguous o r s u g g e s t i v e . The number o f i t e m s i n t h e 
q u e s t i o n n a i r e was expanded from 50 t o 59, and i n c l u d e d 12 w h i c h were 
i n t e n d e d t o p r o d u c e a n e g a t i v e r e s p o n s e . As a r e s u l t , S e c t i o n I I o f 
t h e q u e s t i o n n a i r e grew from 4 pages t o 5 i n l e n g t h . 
2. R a t h e r t h a n r a n d o m i z i n g the i t e m s on t h e i n t e r v i e w g u i d e , 
t h e c o m p e t e n c i e s were numbered and grouped i n t o f o u r c l u s t e r a r e a s 
w h i c h c o r r e s p o n d t o t h e f o l l o w i n g c a t e g o r i e s : a) i s s u e s o f a f f e c t i v e 
a d j u s t m e n t t o b l i n d n e s s , b) f u n d a m e n t a l p r i n c i p l e s and p r o c e s s e s o f 
change, c) i n t e r p e r s o n a l c o m m u n i c a t i o n s k i l l s , and d) s p e c i f i c 
i n t e r v e n t i o n s t r a t e g i e s . 
Because t h e q u e s t i o n n a i r e was t o be a d m i n i s t e r e d o r a l l y t o 
i n d i v i d u a l s u b j e c t s , t h e v e r b a l i n s t r u c t i o n s were expanded t o 
i n c l u d e an e x p l a n a t i o n o f the i n t e r v i e w f o r m a t b e i n g u s e d and a 
b r i e f e x p l a n a t i o n o f the p u r p o s e s o f t h e s t u d y . 
4. The r e s p o n s e column was changed from a 5 - p o i n t t o a 4 - p o i n t 
r a t i n g s c a l e . Columns were marked w i t h t h e r e s p o n s e c h o i c e s 
S t r o n g l y A gree A g r e e , D i s a g r e e , o r S t r o n g l y D i s a g r e e . The c a t e g o r y 
o f U n d e c i d e d was e l i m i n a t e d . 
The r e v i s e d e d i t i o n o f S e c t i o n I I o f t h e s u r v e y i n s t r u m e n t was 
p r e - t e s t e d w i t h an a p p r o p r i a t e l y c e r t i f i e d and c u r r e n t l y employed 
t e a c h e r o f t h e v i s u a l l y h a n d i c a p p e d . The i n t e n t o f t h i s p r e l i m i n a r y 
i n t e r v i e w was t o r e v i e w t h e u p d a t e d v e r s i o n o f the e n t i r e 
q u e s t i o n n a i r e w i t h an e x p e r i e n c e d p r a c t i t i o n e r whose i n s i g h t i n t o 
t h e r o l e o f t h e V I e d u c a t o r m ight l e a d t o a d d i t i o n a l changes i n b o t h 
t h e f o r m a t and c o n t e n t o f the i n s t r u m e n t . 
As e x p e c t e d , the p r e - t e s t r e s u l t e d i n f u r t h e r m o d i f i c a t i o n s t o 
t h e q u e s t i o n n a i r e , namely i n the w o r d i n g o f s p e c i f i c i t e m s i n 
S e c t i o n I I . When the t e a c h e r was a s k e d whether o r n o t t h e 
q u e s t i o n n a i r e o f f e r e d a c o mprehensive o v e r v i e w o f t h e p o t e n t i a l 
c o n s u l t a t i v e r o l e o f VI e d u c a t o r s , she r e s p o n d e d t h a t , on t h e b a s i s 
o f h e r own p r o f e s s i o n a l knowledge and e x p e r i e n c e , a l l r e l e v a n t 
competency a r e a s i n v o l v i n g n o n - i n s t r u c t i o n a l t a s k s and i n d i r e c t 
s e r v i c e s t o c h i l d r e n and f a m i l i e s had been i n c l u d e d . 
A s e c o n d and e q u a l l y i m p o r t a n t p u r p o s e o f t h e p r e - t e s t was t o 
p r o v i d e a p r a c t i c e s e s s i o n i n w h i c h t h e i n t e r v i e w e r c o u l d r e h e a r s e 
t h e p r e d e t e r m i n e d p r o c e d u r e s f o r a d m i n i s t r a t i o n o f t h e s u r v e y . A 
v a l u a b l e outcome o f t h i s e x p e r i e n c e was the e x p a n s i o n and 
c l a r i f i c a t i o n o f the i n s t r u c t i o n s t o p a r t i c i p a n t s w h i c h p r e c e d e d 
e ach i n t e r v i e w s e s s i o n . I t was a l s o h e l p f u l i n d e t e r m i n i n g t h a t 
i n s u f f i c i e n t t i m e had been a l l o t t e d f o r c o m p l e t i o n o f i n d i v i d u a l 
i n t e r v i e w s . As a r e s u l t , e s t i m a t e d a d m i n i s t r a t i o n t i m e was expanded 
t o 90 m i n u t e s . 
P r o c e d u r e s 
A l l 20 i n t e r v i e w s had been o r i g i n a l l y s c h e d u l e d t o o c c u r w i t h i n 
a 30-day t i m e p e r i o d . However, because o f t h e r e s e a r c h e r ' s sudden 
i l l n e s s , t h e p r o c e s s o f d a t a c o l l e c t i o n had t o be p o s t p o n e d and 
e x t e n d e d o v e r a p e r i o d o f t i m e n e a r l y t w i c e as l o n g . 
S e v e n t e e n o f the i n t e r v i e w s t o o k p l a c e i n a s c h o o l o r agency 
s u g g e s t e d by the p a r t i c i p a n t . To accommodate i n d i v i d u a l t i m e , 
d i s t a n c e and space f a c t o r s , the r e m a i n i n g t h r e e i n t e r v i e w s were 
s c h e d u l e d i n l o c a l p u b l i c l i b r a r i e s . 
I t was e x p e c t e d t h a t each i n t e r v i e w w o u l d l a s t f rom 60 t o 90 
m i n u t e s . I n f a c t , a c t u a l a d m i n i s t r a t i o n t i m e o f the 20 i n t e r v i e w s 
r a n g e d f r o m a low o f 57 m i n u t e s t o a h i g h o f 114 m i n u t e s . T h i s 
v a r i a t i o n c a n p r o b a b l y be a t t r i b u t e d , q u i t e s i m p l y , t o i n d i v i d u a l 
d i f f e r e n c e s among t e a c h e r s i n the amount o f spontaneous d i s c u s s i o n 
t h e y chose t o c o n t r i b u t e . 
P r i o r t o each a d m i n i s t r a t i o n o f t h e q u e s t i o n n a i r e , i d e n t i c a l 
i n s t r u c t i o n s were r e a d t o t e a c h e r s t o i n s u r e t h e i r u n d e r s t a n d i n g o f 
t h e i n t e r v i e w f o r m a t ( A p p e n d i x B ) . 
The m ain body o f the q u e s t i o n n a i r e , S e c t i o n I I , was t a p e 
r e c o r d e d i n i t s e n t i r e t y . I n a d d i t i o n , t h e i n t e r v i e w e r t o o k c o p i o u s 
w r i t t e n n o t e s t o h i g h l i g h t i m p o r t a n t remarks o f f e r e d by p a r t i c i p a n t s , 
and t o document any p e r s o n a l i d e a s o r o b s e r v a t i o n s g e n e r a t e d d u r i n g 
t h e d i s c u s s i o n . 
Analysis of Data 
The o r i g i n a l intent of t h i s study was to produce a q u a l i t a t i v e 
i n q u i r y into the consultative r o l e of 20 c e r t i f i e d and f u l l - t i m e 
employed teachers of the v i s u a l l y impaired. However, because a 
l a r g e r sample s i z e was used than i s customary i n q u a l i t a t i v e studies, 
i t was also designed to generate numerical information which could be 
q u a n t i f i e d f o r the purpose of making systematic observations and 
comparisons. 
The questionnaire used during the personal interview sessions 
y i e l d e d a ser i e s of simple d e s c r i p t i v e s t a t i s t i c s which were u s e f u l 
i n c l a s s i f y i n g and summarizing the data f o r ease of analysis (Hinkle, 
Wiersma & Jears, 1979). According to Ary, Jacobs & Razavich (1979), 
such d e s c r i p t i v e methods provide a l o g i c a l procedure f o r organizing 
information into meaningful patterns and f o r e s t a b l i s h i n g 
r e l a t i o n s h i p s among the v a r i a b l e s being studied. 
Q u a l i t a t i v e analysis of both the tape-recorded and w r i t t e n data 
took place i n multiple stages over a period of several months. 
Examination of i n d i v i d u a l interviews began immediately a f t e r each 
session was completed, i n the form of a post-interview log i n which 
the researcher's i n i t i a l observations and reactions were recorded on 
index cards f o r future reference. 
In contrast to the "consultant comparative method" described by 
Glaser & Strauss (1967) i n which data c o l l e c t i o n and a n a l y s i s are 
intended to occur simultaneously, i t was decided to l i m i t in-depth 
s c r u t i n y o f t h e r e s u l t s u n t i l a l l the d a t a had been c o m p i l e d . T h i s 
d e c i s i o n was made t o p r o t e c t t h e i n t e r v i e w p r o c e s s f r o m r e s e a r c h e r 
b i a s i n subsequent m e e t i n g s w i t h p a r t i c i p a n t s . 
However, q u a l i t a t i v e m e t h o d o l o g i e s a r e c l e a r l y and u n a v o i d a b l y 
an i n t e r s u b j e c t i v e p r o c e s s ( W e s t c o t t , 1979) w h i c h demand t h a t t h e 
r e s e a r c h e r be a c u t e l y aware o f p e r s o n a l f e e l i n g s , e x p e r i e n c e s , 
b i a s e s , and p r e c o n c e p t i o n s w h i c h have t h e p o t e n t i a l t o i n f l u e n c e the 
c o l l e c t i o n and r e p o r t i n g o f d a t a . C a r e y (1984) s u g g e s t s t h a t t h e 
r e s e a r c h e r ' s p e r s o n a l r e l a t i o n s h i p w i t h o r commitment t o t h e t o p i c 
a r e n e c e s s a r y and v i t a l t o the q u a l i t a t i v e r e s e a r c h p r o c e s s , b u t t h a t 
a b a l a n c e between empathy and detachment i s n e c e s s a r y t o p r e s e r v e t h e 
i n t e g r i t y o f the d a t a . 
Upon c o m p l e t i o n o f the 20 i n t e r v i e w s , n u m e r i c a l d a t a were 
t a b u l a t e d from each o f the t h r e e s e c t i o n s o f the q u e s t i o n n a i r e . 
S e c t i o n I I was t h e n r e v i e w e d i n c o n j u n c t i o n w i t h t h e accompanying 
tape r e c o r d i n g . W r i t t e n r e s p o n s e s were e d i t e d , c l a r i f i e d , and 
expanded upon a c c o r d i n g t o t h e t e x t o f t h e t a p e s . A c o n t r a s t i n g 
c o l o r o f i n k was u s e d t o make a d d i t i o n s o r c l a r i f i c a t i o n s on t h e 
w r i t t e n q u e s t i o n n a i r e s so t h a t o r i g i n a l r e s p o n s e s c o u l d be 
d i s t i n g u i s h e d from e d i t o r i a l n o t e s w r i t t e n a f t e r t h e a c t u a l 
i n t e r v i e w s . 
Because o f i t s q u a l i t a t i v e n a t u r e , i t was a n t i c i p a t e d t h a t 
s p e c i f i c r e s e a r c h q u e s t i o n s w o u l d r e s u l t from, as w e l l as d e t e r m i n e , 
t h e c o u r s e o f t h i s s t u d y . T h e r e f o r e , i t was n e i t h e r n e c e s s a r y n o r 
u s e f u l t o p r e d i c t outcomes, i n terms o f h y p o t h e s e s , u n t i l a body o f 
knowledge r e l a t e d t o c o n s u l t a t i o n s k i l l s f o r e d u c a t o r s o f t h e 
v i s u a l l y h a n d i c a p p e d had been i d e n t i f i e d and e v a l u a t e d by 
p r a c t i t i o n e r s i n t h e f i e l d . The s t u d y was e x p e c t e d t o g e n e r a t e as 
many q u e s t i o n s as i t w o u l d answer. 
I t was i m p o r t a n t , however, t h a t t h e r e s e a r c h e r have a c l e a r 
d e f i n i t i o n o f t h e i n t e n d e d d i r e c t i o n o f i n q u i r y so t h a t t h e s t u d y 
w o u l d a c c o m p l i s h i t s o r i g i n a l o b j e c t i v e o f d e f i n i n g t h e c o n s u l t a t i v e 
r o l e o f t h e V I e d u c a t o r . I n o r d e r t o m a i n t a i n a f o c u s e d and 
p u r p o s e f u l i n v e s t i g a t i o n o f t h e t o p i c , t h e f o l l o w i n g open-ended 
q u e s t i o n s were c o n s t r u c t e d as a g u i d e f o r t h e r e s e a r c h e r ' s 
e x a m i n a t i o n o f t h e d a t a : 
1. What c o m p e t e n c i e s were p e r c e i v e d by t e a c h e r s t o be most 
r e l e v a n t t o t h e i r i n t e r a c t i o n s w i t h c h i l d r e n and f a m i l i e s ? 
2. What was t h e r e l a t i o n s h i p , i f any, between t h e t e a c h e r s ' 
l e v e l o f e d u c a t i o n and p r o f e s s i o n a l e x p e r i e n c e and t h e way i n w h i c h 
t h e y p e r c e i v e d t h e c o n s u l t i n g a s p e c t o f t h e i r r o l e s as V I e d u c a t o r s ? 
3. What p e r c e n t a g e o f p r o f e s s i o n a l t i m e do t e a c h e r s a c t u a l l y 
d e v o t e t o t a s k s w h i c h a r e d e f i n e d i n t h i s s t u d y as i n v o l v i n g 
" c o n s u l t a t i o n " r a t h e r t h a n " t e a c h i n g " s k i l l s ? 
4. What p e r s o n a l c h a r a c t e r i s t i c s , i f any, a f f e c t t h e e d u c a t o r ' s 
j o b p e r f o r m a n c e i n a c o n s u l t i n g r o l e ? 
5. What key themes emerge from t h e d a t a w h i c h m i g h t s u g g e s t a 
f u n c t i o n a l d e f i n i t i o n o f e d u c a t i o n a l c o n s u l t a t i o n f o r t e a c h e r s o f t h e 
v i s u a l l y i m p a i r e d ? 
Q u a l i t a t i v e a n a l y s i s o f t h e s e and o t h e r q u e s t i o n s w i l l be 
s u p p o r t e d by a n e c d o t a l r e f e r e n c e s g l e e n e d [gleaned] f r o m extemporaneous remarks 
c o n t r i b u t e d by s u r v e y p a r t i c i p a n t s d u r i n g t h e i n t e r v i e w d i s c u s s i o n s . 
Summary 
T h i s c h a p t e r began w i t h a r a t i o n a l e f o r u s i n g a q u a l i t a t i v e 
r e s e a r c h methodology i n an e x p l o r a t o r y s t u d y o f f a m i l y c o n s u l t a t i o n 
s k i l l s f o r e d u c a t o r s o f t h e v i s u a l l y i m p a i r e d . A d e s c r i p t i o n o f 
p a r t i c i p a n t s , i n s t r u m e n t s , and p r o c e d u r e s was p r e s e n t e d , f o l l o w e d by 
a summary o f t h e g u i d e l i n e s u s e d t o a n a l y z e b o t h t h e d e s c r i p t i v e 
and a n e c d o t a l d a t a o b t a i n e d i n the r e s e a r c h p r o c e s s . 
C h a p t e r IV w i l l examine i n g r e a t e r d e t a i l t he d a t a w h i c h 
r e s u l t e d f r o m p e r s o n a l i n t e r v i e w s w i t h 20 c e r t i f i e d and f u l l - t i m e 
employed t e a c h e r s o f the v i s u a l l y i m p a i r e d . 
C h a p t e r IV 
P r e s e n t a t i o n and D i s c u s s i o n o f R e s u l t s 
The f i r s t two c h a p t e r s have p r e s e n t e d an h i s t o r i c a l p e r s p e c t i v e 
o f t h e r o l e o f s p e c i a l i s t t e a c h e r s i n e d u c a t i n g v i s u a l l y h a n d i c a p p e d 
c h i l d r e n . A r a t i o n a l e was i n t r o d u c e d f o r u n d e r s t a n d i n g t h e e v o l u t i o n 
o f t e a c h e r c o m p e t e n c i e s w h i c h accommodate changes i n t h e e d u c a t i o n a l , 
l e g a l , m e d i c a l , and p s y c h o s o c i a l e x p e c t a t i o n s f o r c h i l d r e n w i t h 
i m p a i r e d v i s i o n . The dynamic r o l e o f s p e c i a l needs f a m i l i e s i n t h e 
e d u c a t i o n a l p r o c e s s was a l s o d i s c u s s e d . C h a p t e r I I I s u g g e s t e d a 
q u a l i t a t i v e r e s e a r c h methodology d e s i g n e d t o i n v e s t i g a t e a 
t h e o r e t i c a l framework o f e d u c a t i o n a l c o n s u l t a t i o n f o r e d u c a t o r s o f 
t h e v i s u a l l y i m p a i r e d . 
C h a p t e r IV p r e s e n t s the p e r s o n a l b a c k g r o u n d d a t a f r o m a sample o f 
t w e n t y c e r t i f i e d and f u l l - t i m e employed t e a c h e r s o f t h e v i s u a l l y 
h a n d i c a p p e d i n t h e s i x New E n g l a n d s t a t e s and New J e r s e y . The c h a p t e r 
b e g i n s w i t h a d i s c u s s i o n o f t h e p a r t i c i p a n t s ' demographic 
c h a r a c t e r i s t i c s p e r t a i n i n g t o t h e i r e d u c a t i o n a l and o c c u p a t i o n a l 
h i s t o r i e s . A summary o f n u m e r i c a l d a t a w h i c h r e s u l t e d f r o m 
S e c t i o n s I I and I I I o f t h e q u e s t i o n n a i r e i s t h e n d e s c r i b e d , a l o n g w i t h 
a r e p r e s e n t a t i v e s e l e c t i o n o f extemporaneous comments made d u r i n g t h e 
i n t e r v i e w d i s c u s s i o n s . The c h a p t e r c o n c l u d e s w i t h a s y n o p s i s o f 
s i g n i f i c a n t themes w h i c h emerged from the p e r s o n a l i n t e r v i e w s u s e d i n 
t h e d a t a c o l l e c t i o n p r o c e s s . 
Demographic D e s c r i p t i o n o f P a r t i c i p a n t s 
T h i s s e c t i o n p r e s e n t s p a r t i c i p a n t r e s p o n s e s t o q u e s t i o n s i n 
S e c t i o n I o f t h e q u e s t i o n n a i r e w h i c h r e l a t e d t o e d u c a t i o n a l and 
o c c u p a t i o n a l e x p e r i e n c e . Q u e s t i o n s r e g a r d i n g age and e t h n i c i t y were 
n o t i n c l u d e d on t h e P e r s o n a l I n f o r m a t i o n Sheet b e c a u s e t h e y a r e 
e i t h e r u n n e c e s s a r y o r i r r e l e v a n t t o t h e p u r p o s e s o f t h e s t u d y . 
T a b l e 1 l i s t s a l l o f t h e demographic i n f o r m a t i o n o b t a i n e d f r o m 
p a r t i c i p a n t s . 
E d u c a t i o n 
Each o f the t w e n t y p a r t i c i p a n t s had c o m p l e t e d a u n i v e r s i t y - b a s e d 
p r o f e s s i o n a l p r e p a r a t i o n program f o r t e a c h e r s o f t h e v i s u a l l y i m p a i r e d . 
Seven o f t h e t e a c h e r s g a i n e d t h e i r d e g rees a t t h e B a c h e l o r ' s l e v e l , 
e l e v e n a t t h e M a s t e r ' s l e v e l , and one a t t h e D o c t o r a l l e v e l . The 
r e m a i n i n g t e a c h e r had a t t e n d e d a g r a d u a t e l e v e l non-degree 
c e r t i f i c a t e program w h i c h met the c e r t i f i c a t i o n s t a n d a r d s o f t h e s t a t e 
i n w h i c h she was employed. T a b l e 2 summarizes t h e s e e d u c a t i o n a l d a t a . 
E i g h t e e n p a r t i c i p a n t s h e l d c u r r e n t s p e c i a l e d u c a t i o n t e a c h i n g 
c e r t i f i c a t e s i n t h e i r s t a t e s o f employment. The r e m a i n i n g two h a d 
v a l i d s p e c i a l e d u c a t i o n t e a c h i n g c e r t i f i c a t e s i n o t h e r s t a t e s , b u t 
were c u r r e n t l y t e a c h i n g i n a s t a t e w h i c h had n o t y e t d e v e l o p e d 
c e r t i f i c a t i o n s t a n d a r d s i n v i s u a l h a n d i c a p s . 
F i v e t e a c h e r s had e a r n e d degrees i n o t h e r human s e r v i c e 
p r o f e s s i o n s b e s i d e s s p e c i a l e d u c a t i o n . Three had u n d e r g r a d u a t e m a j o r s 
i n e i t h e r p s y c h o l o g y o r s o c i o l o g y , w h i l e two were t r a i n e d i n 
o r i e n t a t i o n and m o b i l i t y a t t h e g r a d u a t e l e v e l . A t t h e t i m e o f the 
T a b l e 1 
E d u c a t i o n a l and O c c u p a t i o n a l P r o f i l e by P a r t i c i p a n t  
S u b j e c t S t a t e Model Job T i t l e A r e a S e r v e d T e a c h i n g Exp 
1 NH LEA RR Urban 10 
2 MA LEA IT U r b a n 5 
3 ME PNP IT 1/2 R u r a l 9 
1/2 Suburban 
4 MA IEA IT Suburban 12 
5 RI LEA TC Suburban 13 
6 RI SEA IT 1/2 R u r a l 16 
1/2 Suburban 
7 CT LEA IT U r b a n 18 
8 CT SEA TC 1/2 R u r a l 19 
1/2 Suburban 
9 NJ SEA IT Suburban 12 
10 NJ SEA TC Suburban 7 
11 NJ SEA TC Suburban 22 
12 NJ SEA IT Suburban 28 
13 NJ SEA IT U rban 8 
14 ME PNP IT R u r a l 3 
15 NH IEA TC Suburban 10 
16 NH IC TC R u r a l 6 
17 VT PNP IT R u r a l 1 
18 MA IC IT Suburban 6 
19 MA IEA TC Suburban 15 
20 MA LEA IT Suburban 4 
SEA = S t a t e E d u c a t i o n Agency 
LEA = L o c a l E d u c a t i o n Agency 
IEA = Independent E d u c a t i o n Agency 
PNP = P r i v a t e N o n - P r o f i t Agency 
IC = Independent C o n t r a c t o r 
T a b l e 2 
E d u c a t i o n a l P r o f i l e o f P a r t i c i p a n t s by VI P r e p a r a t i o n  
and Degrees i n R e l a t e d F i e l d s 
N - 20 
N None B a c h e l o r s M a s t e r s D o c t o r a l 
B a c h e l o r s 7 7 
M a s t e r s 11 2 8 1 
D o c t o r a l 1 1 
Non-degree 
C e r t i f i c a t e 
1 1* 
* C u r r e n t l y e n r o l l e d i n m a s t e r ' s l e v e l C o u n s e l i n g P s y c h o l o g y program 
i n t e r v i e w , one p a r t i c i p a n t was e n r o l l e d i n a u n i v e r s i t y g r a d u a t e 
program i n C o u n s e l i n g P s y c h o l o g y . 
Employment 
T a b l e 3 d e s c r i b e s t h e p a r t i c i p a n t s ' o c c u p a t i o n a l c h a r a c t e r i s t i c s 
i n terms o f s e r v i c e d e l i v e r y model i n w h i c h c u r r e n t l y employed, r o l e 
d e f i n i t i o n , g e o g r a p h i c a r e a s e r v e d , and e x t e n t o f p r o f e s s i o n a l 
e x p e r i e n c e i n e d u c a t i o n o f the b l i n d and v i s u a l l y i m p a i r e d . 
A t o t a l o f 20 c e r t i f i e d and f u l l - t i m e employed t e a c h e r s were 
i n t e r v i e w e d i n t h e s i x New E n g l a n d S t a t e s and New J e r s e y . 
M a s s a c h u s e t t s and New J e r s e y were r e p r e s e n t e d by 5 t e a c h e r s e a c h , and 
3 were from New Hampshire. Two t e a c h e r s were i n t e r v i e w e d i n 
C o n n e c t i c u t , Maine, and Rhode I s l a n d . One t e a c h e r came fr o m Vermont. 
Each o f t h e p a r t i c i p a n t s was employed f u l l - t i m e i n one o f t h e 
f i v e s e r v i c e d e l i v e r y models s p e c i f i e d f o r t h i s s t u d y . The g r e a t e s t 
number o f t e a c h e r s (7) were employed by a S t a t e E d u c a t i o n Agency 
( S E A ) , f o l l o w e d by 5 who worked d i r e c t l y f o r a L o c a l E d u c a t i o n Agency 
(LEA) i n i n d i v i d u a l c i t i e s and towns. Three t e a c h e r s worked i n a 
c o n s o r t i u m o r c o l l a b o r a t i v e s e t t i n g ( a l s o r e f e r r e d t o as an 
I n t e r m e d i a t e E d u c a t i o n Agency o r I E A ) , and 3 were employed by p r i v a t e 
n o n - p r o f i t a g e n c i e s (PNP). The s m a l l e s t group o f t e a c h e r s r e p r e s e n t e d 
(2) were s e l f - e m p l o y e d as i n d e p e n d e n t c o n t r a c t o r s ( I C ) . 
Twelve p a r t i c i p a n t s d e s c r i b e d t h e m s e l v e s as i t i n e r a n t t e a c h e r s , 
w h i l e 7 p e r c e i v e d t h e i r r o l e s as t h a t o f t e a c h e r / c o n s u l t a n t s . One 
t e a c h e r worked f u l l - t i m e i n a p u b l i c s c h o o l r e s o u r c e room. 
T a b l e 3 
O c c u p a t i o n a l P r o f i l e by S e r v i c e D e l i v e r y M o d e l . R o l e  
D e f i n i t i o n . A r e a S e r v e d , and Y e a r s o f V I T e a c h i n g  
E x p e r i e n c e 
N = 20 
S e r v i c e Model N R o l e A r e a Y e a r s E x p e r i e n c e 
SEA 7 RR-0 R u r a l - 1 1-5 0 
IT-4 Urban - 1 6-10 2 
TC-3 Suburban - 5 11-15 1 
16-28 4 
LEA 5 RR-1 R u r a l - 0 1-5 2 
IT-3 U r b a n - 3 6-10 1 
TC-1 S u r b u r b a n - 2 11-15 1 
16-28 1 
IEA 3 RR-0 R u r a l - 0 1-5 0 
IT-1 U rban - 0 6-10 1 
TC-2 Suburban - 3 11-15 2 
16-28 0 
PNP 3 RR-0 R u r a l - 2.5 1-5 2 
IT-3 U r b a n - 0 6-10 1 
TC-0 Suburban - 0.5 11-15 0 
16-28 0 
IC 2 RR-0 R u r a l - 1 1-5 0 
IT-1 U r b a n - 0 6-10 2 
TC-1 Suburban - 1 11-15 0 
16-28 0 
The m a j o r i t y o f t e a c h e r s s u r v e y e d (10) d e s c r i b e d t h e g e o g r a p h i c 
a r e a i n w h i c h t h e y c u r r e n t l y worked as suburban. Three t e a c h e r s 
r e p o r t e d p r i m a r y employment i n r u r a l s e t t i n g s , w h i l e two t e a c h e r s 
d i v i d e d t h e i r t i m e e q u a l l y between the two. Four t e a c h e r s worked i n 
u r b a n c o m m u n i t i e s and one s p e n t t i m e i n b o t h u r b a n and r u r a l s c h o o l s . 
A wide range o f p r o f e s s i o n a l e x p e r i e n c e i n e d u c a t i o n o f t h e 
v i s u a l l y i m p a i r e d was r e p r e s e n t e d i n the sample o f 20 t e a c h e r s , as 
shown i n T a b l e 3. Four o f the p a r t i c i p a n t s had 5 y e a r s o f e x p e r i e n c e 
o r l e s s , w h i l e 7 had been w o r k i n g between 6 and 10 y e a r s . F o u r 
t e a c h e r s had been employed i n the f i e l d between 11 and 15 y e a r s . The 
r e m a i n i n g 5 t e a c h e r s had p r o f e s s i o n a l e x p e r i e n c e r a n g i n g from 16 t o 
28 y e a r s . 
Of t h e 20 t e a c h e r s s u r v e y e d , 16 had d e v o t e d t h e i r e n t i r e 
t e a c h i n g c a r e e r s t o e d u c a t i o n o f the v i s u a l l y i m p a i r e d . O n l y 4 
t e a c h e r s i n d i c a t e d any a d d i t i o n a l e x p e r i e n c e i n r e g u l a r e d u c a t i o n o r 
i n a d i s a b i l i t y o t h e r t h a n v i s i o n . Two o f the p a r t i c i p a n t s a l s o 
r e p o r t e d e x p e r i e n c e i n e d u c a t i o n a l a d m i n i s t r a t i o n . 
As a group, t h e 7 t e a c h e r s employed by S t a t e E d u c a t i o n A g e n c i e s 
p o s s e s s e d t h e g r e a t e s t amount o f e x p e r i e n c e . The t e a c h e r s w i t h the 
l e a s t e x p e r i e n c e were t h o s e who worked f o r p r i v a t e n o n - p r o f i t a g e n c i e s . 
Time P e r c e n t a g e s 
Each t e a c h e r was t h e n a s k e d t o e s t i m a t e the a v e r a g e p e r c e n t a g e 
o f t i m e s p e n t e v e r y week i n s e v e n d i f f e r e n t e d u c a t i o n - r e l a t e d 
a c t i v i t i e s . An e i g h t h c a t e g o r y , e n t i t l e d " o t h e r , " a l l o w e d 
p a r t i c i p a n t s t o d e s c r i b e any a d d i t i o n a l t a s k s o r a c t i v i t i e s n o t 
i n c l u d e d i n t h e c a t e g o r i e s p r o v i d e d . O n l y 4 t e a c h e r s r e s p o n d e d t o 
t h i s c a t e g o r y . Because the t e a c h i n g a c t i v i t i e s r e p o r t e d i n t h i s 
c a t e g o r y were i n r e a l i t y e q u i v a l e n t t o t h o s e d e s c r i b e d i n the 
o r i g i n a l 7 t e a c h i n g a c t i v i t i e s , the c a t e g o r y was e l i m i n a t e d , and t h e 
p e r c e n t a g e s were added i n t o t h e most a p p r o p r i a t e o f t h e o r i g i n a l 7 
c a t e g o r i e s . T a b l e 4 shows the a c t u a l p e r c e n t a g e s o f t i m e r e p o r t e d by 
each t e a c h e r i n each c a t e g o r y . 
The c a t e g o r y o f D i r e c t S e r v i c e was i n t e n d e d i n t h i s s t u d y t o 
i n c l u d e any a c t i v i t y i n v o l v i n g d i r e c t s t u d e n t c o n t a c t , namely 
i n s t r u c t i o n and a s s e s s m e n t . P r o f e s s i o n a l t i m e g i v e n t o d i r e c t s e r v i c e 
r a n g e d f r o m a low o f 15% t o a h i g h o f 70%. I t i n e r a n t t e a c h e r s t e n d e d 
t o spend s l i g h t l y more ti m e i n d i r e c t s e r v i c e a c t i v i t i e s ( 3 8 . 7 5 % ) , as 
compared w i t h t e a c h e r / c o n s u l t a n t s who r e p o r t e d an a v e r a g e o f 31.43%. 
Not s u r p r i s i n g l y , the R e s o u r c e Room t e a c h e r spends t h e v a s t m a j o r i t y 
o f h e r t i m e (70%) i n d i r e c t s t u d e n t i n s t r u c t i o n . 
These f i g u r e s a r e somewhat i n c o n s i s t e n t w i t h the r o l e d e f i n i t i o n s 
f o r t e a c h e r s o f t h e v i s u a l l y i m p a i r e d w h i c h were p r o p o s e d by S p u n g i n 
( 1 9 7 7 ) , and commonly u s e d by e d u c a t o r s i n the f i e l d t o d a y t o 
d i s t i n g u i s h between the t e a c h i n g and c o n s u l t i n g r o l e s o f t e a c h e r s . 
S p u n g i n s u g g e s t s t h a t most t e a c h e r s who spend 50% o r l e s s o f t h e i r 
t i m e i n d i r e c t s e r v i c e t o s t u d e n t s a r e more a p p r o p r i a t e l y r e f e r r e d t o 
as t e a c h e r / c o n s u l t a n t s because o f t h e n o n - i n s t r u c t i o n a l n a t u r e o f a t 
l e a s t h a l f o f t h e i r p r o f e s s i o n a l t i m e . T h i s a p p a r e n t c o n t r a d i c t i o n by 
c u r r e n t s u r v e y p a r t i c i p a n t s may s i m p l y r e f l e c t a l a c k o f i n f o r m a t i o n 
T a b l e 4 
P e r c e n t a g e s o f Weekly Time Spent i n E d u c a t i o n - R e l a t e d A c t i v i t i e s 
Paper 
D i r e c t C o n s u l t C o n s u l t C o n s u l t C o n s u l t Admin 
S u b j e c t S e r v i c e w/Tchrs w/Fams w/Admin w/Rel SP Tasks T r a v e l 
1 70. 0 10. 0 10. 0 - 10. 0 - -
2 50. 0 15. 0 5 . 0 1.0 4. 0 5 . 0 20.0 
3 30. 0 5 . 0 5 . 0 - 15. 0 25. 0 20.0 
4 45. 0 8 . 0 13. 0 1.0 3 . 0 20. 0 10.0 
5 30. 0 25. 0 2. 0 3.0 10. 0 10. 0 20.0 
6 40. 0 10. 0 3. 0 - 5. 0 22. 0 20.0 
7 25. 0 25. 0 10. 0 10.0 10. 0 10. 0 10.0 
8 25. 0 10. 0 10. 0 5.0 5 , 0 20. 0 25.0 
9 15, 0 15 , 0 15 . 0 15 .0 5 , 0 25 . 0 10.0 
10 25. 0 15. 0 10, 0 5.0 10, 0 20. 0 15.0 
11 30 0 15. 0 5 0 7.0 13 .0 20. 0 10.0 
12 40 .0 10 .0 10 .0 3.0 2 .0 15 .0 20.0 
13 40 .0 10 .0 10 .0 5.0 10 .0 15 .0 10.0 
14 30 .0 3 .0 5 .0 5.0 5 .0 2 .0 50.0 
15 25 .0 15 .0 10 .0 5.0 5 .0 15 .0 25.0 
16 50 .0 10 .0 10 .0 - - 10 .0 20.0 
17 50 .0 5 .0 5 .0 5.0 5 .0 20 .0 10.0 
18 50 .0 5 .0 2 .0 - - 13 .0 30.0 
19 35 .0 11 .0 8 .0 2.0 1 .0 14 .0 28.0 
20 50 .0 15 .0 15 .0 - 9 .0 10 .0 1.0 
Mean 37 . 5 11 .85 8. 15 3.6 6 .35 13 .55 17.7 
o r u n d e r s t a n d i n g o f p r e v i o u s r e s e a r c h a t t e m p t s t o a c c u r a t e l y d e f i n e 
t h e r o l e s o f e d u c a t o r s who work w i t h b l i n d and v i s u a l l y i m p a i r e d 
c h i l d r e n . 
The s e v e n c a t e g o r i e s o f t e a c h i n g a c t i v i t i e s p r e s e n t e d i n 
S e c t i o n I o f t h e q u e s t i o n n a i r e i n c l u d e d 4 w h i c h p e r t a i n e d t o t h e 
e d u c a t i o n - r e l a t e d t a s k o f c o n s u l t a t i o n . F o r ease o f c o m p a r i s o n , 
t h e s e 4 c a t e g o r i e s were grouped t o p r o d u c e a s i n g l e f i g u r e 
r e p r e s e n t i n g each t e a c h e r ' s o v e r a l l i n v o l v e m e n t i n c o n s u l t a t i o n . 
T a b l e 5 shows t h a t t h e range f o r T o t a l C o n s u l t a t i o n t i m e was 13.5% t o 
38.6%. These f i g u r e s were t h e n compared t o t h o s e i n t h e D i r e c t 
S e r v i c e column i n T a b l e 4 t o show th e r e l a t i o n s h i p between t h e two 
t e a c h i n g a c t i v i t i e s ( D i r e c t S e r v i c e and T o t a l C o n s u l t a t i o n ) w h i c h 
were c o n s i s t e n t l y r e p o r t e d by p a r t i c i p a n t s t o r e p r e s e n t t h e l a r g e s t 
p e r c e n t a g e s o f t h e i r p r o f e s s i o n a l t i m e . 
As m i g h t be e x p e c t e d , the r e s o u r c e room t e a c h e r i n d i c a t e d t h a t 
most o f h e r t i m e was s p e n t i n d i r e c t s e r v i c e w i t h s t u d e n t s (70%) and 
o n l y 30% i n c o n s u l t a t i o n - r e l a t e d a c t i v i t i e s . I n c o n t r a s t , t h e 12 
i t i n e r a n t t e a c h e r s r e p o r t e d t h a t o n l y 38.75% o f t h e i r t i m e was 
d e v o t e d t o d i r e c t i n s t r u c t i o n and a s s e s s m e n t , w h i l e 28.5% was s p e n t 
i n c o n s u l t a t i o n w i t h t e a c h e r s , f a m i l i e s , a d m i n i s t r a t o r s , and r e l a t e d 
s e r v i c e p r o v i d e r s . The 7 t e a c h e r / c o n s u l t a n t s s u r v e y e d a c t u a l l y s p e n t 
more t i m e i n p r o v i d i n g c o n s u l t a t i v e s e r v i c e s (32.88%) t h a n i n d i r e c t 
i n s t r u c t i o n a l s e r v i c e s t o s t u d e n t s ( 3 1 . 4 3 % ) . There was l i t t l e 
d i f f e r e n c e i n the t i m e s p e n t by i t i n e r a n t t e a c h e r s and t e a c h e r / 
Table 5 
Percentages of Weekly Time by Service Delivery Model. Role D e f i n i t i o n , 
and Years of VI Teaching Experience 
Di r e c t T o t a l Consult Consult Consult Consult Paperwork/ 
Service Consult w/Tchrs w/Fams w/Admin w/Rel SP AdminTasks Travel 
SEA 30.71 33.99 12.14 9.0 5.71 7.14 19.57 15.71 
N=7 
IEA 35.0 27.66 11.33 10.33 2.67 3.33 16.33 21.0 
N=3 
LEA 45.0 37.8 18.0 8.4 2.8 8.6 7.0 10.2 
N=5 
PNP 36.67 20.99 4.33 5.0 3.33 8.33 15.67 26.67 
N=3 
IC 50.0 13.5 7.5 6.0 -- -- 11.5 25.0 
_N=2 
RR 70.0 30.0 10.0 10.0 -- 10.0 
N-l 
IT 38.75 28.5 10.5 8.17 3.75 6.08 15.17 17.58 
N=12 
TC 31.43 32.58 14.43 7.86 3.86 6.43 15.57 20.42 
1-5 yrs 45 25.5 9.5 7.5 2.75 5.75 9.25 20.25 
N=4 
6-10yrs 41.43 27.42 10.0 8.14 2.14 7.14 14.0 17.14 
11-15yrs 30.0 38.6 16.8 9.6 6.2 6.0 15.8 15.6 
N=5 
l6-28yrs 33.75 28.25 11.25 7.0 3.75 6.25 19.25 18.75 
N=4 
c o n s u l t a n t s i n p a p e r w o r k / a d m i n i s t r a t i v e t a s k s , and a d i f f e r e n c e o f 
o n l y 3% i n t h e time d e v o t e d t o t r a v e l . 
By s t r a t i f y i n g t h e s u r v e y sample a c c o r d i n g t o model o f s e r v i c e 
d e l i v e r y , i t i s o b s e r v e d t h a t t h e t e a c h e r group w h i c h s p e n t t h e most 
amount o f t i m e i n d i r e c t s e r v i c e t o s t u d e n t s (50%) a l s o s p e n t t h e 
l e a s t t i m e e n g a g i n g i n c o n s u l t a t i v e i n t e r a c t i o n s ( 1 3 . 5 % ) . These two 
t e a c h e r s , who were s e l f employed as i n d e p e n d e n t c o n t r a c t o r s , a l s o 
i n d i c a t e d t h a t 25.9% o f t h e i r w e e k l y s c h e d u l e i s expended i n t r a v e l 
between a p p o i n t m e n t s . The o n l y group t o have s p e n t more t i m e i n 
t r a v e l (26.67%) were th e t h r e e t e a c h e r s employed by P r i v a t e 
N o n - P r o f i t A g e n c i e s , w h i c h happened t o be l o c a t e d i n two o f New 
E n g l a n d ' s most r u r a l s t a t e s where c a s e l o a d s t e n d e d t o be l a r g e r and 
more g e o g r a p h i c a l l y d i v e r s e . 
C o n v e r s e l y , t h o s e s e r v i c e p r o v i d e r s employed d i r e c t l y by t h e 
l o c a l c i t i e s and towns i d e n t i f i e d the two c a t e g o r i e s o f p a p e r w o r k / 
a d m i n i s t r a t i v e t a s k s (7.0%) and t r a v e l (10.2%) as r e q u i r i n g t h e l e a s t 
amount o f t h e i r p r o f e s s i o n a l t i m e . L o c a l E d u c a t i o n Agency t e a c h e r s 
were a l s o d i s t i n g u i s h e d by t h e i r r e p o r t i n g more t i m e i n c o n s u l t a t i o n -
r e l a t e d a c t i v i t i e s t h a n t e a c h e r s i n any o t h e r s e r v i c e d e l i v e r y 
s y stem, and t h e y were s e c o n d o n l y t o Independent C o n t r a c t o r s i n t h e 
amount o f t i m e d e v o t e d t o d i r e c t i n s t r u c t i o n and a s s e s s m e n t . 
The s e v e n t e a c h e r s employed by S t a t e E d u c a t i o n A g e n c i e s were th e 
o n l y group t o g i v e more t i m e t o c o n s u l t a t i o n (33.99%) t h a n t o d i r e c t 
i n s t r u c t i o n and a ssessment ( 3 0 . 7 1 % ) . T h i s group, more t h a n any o t h e r 
s e r v i c e d e l i v e r y system, a l l o w e d 19.57% o f t h e i r t i m e f o r paperwork 
and a d m i n i s t r a t i v e t a s k s . 
The two t e a c h e r groups w h i c h most r e s e m b l e each o t h e r i n t i m e 
s p e n t i n d i r e c t s e r v i c e a r e t h o s e employed by I n t e r m e d i a t e 
E d u c a t i o n A g e n c i e s (35.0%) and P r i v a t e N o n - P r o f i t A g e n c i e s ( 3 6 . 6 7 % ) . 
These groups a l s o r e p o r t s i m i l a r amounts o f t i m e f o r p aperwork and 
a d m i n i s t r a t i v e t a s k s (16.33% and 15.67% r e s p e c t i v e l y ) . They a r e 
d i f f e r e n t , however, i n t h a t t e a c h e r s i n p r i v a t e a g e n c i e s spend 
a p p r o x i m a t e l y 6% more time i n t r a v e l t h a n i n c o n s u l t a t i o n , whereas 
IEA t e a c h e r s spend a p p r o x i m a t e l y 6% more ti m e i n c o n s u l t a t i o n t h a n i n 
t r a v e l . 
When c o n s i d e r i n g t h e e x t e n t o f p r o f e s s i o n a l e x p e r i e n c e i n 
e d u c a t i o n o f t h e v i s u a l l y i m p a i r e d , t h e t e a c h e r group w h i c h r e p o r t e d 
t h e g r e a t e s t amount o f p r o f e s s i o n a l t i m e g i v e n t o c o n s u l t a t i v e 
s e r v i c e s (38.6%) i n v o l v e s f i v e t e a c h e r s who had been w o r k i n g i n t h e 
f i e l d f o r 11-15 y e a r s . T h i s group a l s o spends t h e l e a s t t i m e i n 
d i r e c t i n s t r u c t i o n and assessment ( 3 0 . 0 % ) . T e a c h e r s w i t h t h e f e w e s t 
y e a r s o f e x p e r i e n c e r e p o r t more ti m e i n d i r e c t s e r v i c e (45%) and l e s s 
i n c o n s u l t a t i o n (25.5%) t h a n t e a c h e r s a t any o t h e r l e v e l o f 
e x p e r i e n c e . 
I n summary, th e t e a c h e r groups who s p e n t t h e most t i m e i n 
c o n s u l t a t i o n a r e t h o s e who r e g a r d t h e m s e l v e s as t e a c h e r / c o n s u l t a n t s , 
who have between 11 and 15 y e a r s o f p r o f e s s i o n a l e x p e r i e n c e , and who 
a r e employed by L o c a l E d u c a t i o n A g e n c i e s . 
R e l e v a n c e o f Competencies 
S e c t i o n I I o f t h e s u r v e y i n s t r u m e n t was c o m p r i s e d o f a 5-page 
q u e s t i o n n a i r e w h i c h c o n t a i n e d 59 competency s t a t e m e n t s r e l a t e d t o the 
p o t e n t i a l c o n s u l t a t i v e r o l e o f VI e d u c a t o r s . T h i s p o r t i o n o f t h e 
i n s t r u m e n t was a d m i n i s t e r e d o r a l l y , v i a p e r s o n a l i n t e r v i e w , and was 
t a p e r e c o r d e d i n i t s e n t i r e t y . 
S u r v e y p a r t i c i p a n t s were a s k e d t o r a t e each competency f o r i t s 
r e l e v a n c e t o t h e i r p e r c e p t i o n o f t h e o v e r a l l r o l e s and 
r e s p o n s i b i l i t i e s o f t e a c h e r s o f the v i s u a l l y i m p a i r e d . A f o u r - p o i n t 
L i k e r t - t y p e r a t i n g s c a l e p r o v i d e d t h e r e s p o n s e c h o i c e s o f S t r o n g l y 
A g r e e ( S A ) , Agree ( A ) , D i s a g r e e ( D ) , and S t r o n g l y D i s a g r e e ( S A ) . The 
59 c o m p e n t e n c i e s [competencies] were grouped i n t o f o u r i n d i v i d u a l c l u s t e r s o f 11, 12, 13, and 23 i t e m s . A t o t a l o f 12 i t e m s (20%) were d e s i g n e d t o 
p r o d u c e a n e g a t i v e r e s p o n s e as b e i n g c l e a r l y i n a p p r o p r i a t e t o t h e 
r o l e o f t h e VI e d u c a t o r , o r t o g e n e r a t e d i s c u s s i o n o f p a r t i c u l a r l y 
n e b u l o u s , i l l - d e f i n e d , o r c o n t r o v e r s i a l i s s u e s r e l a t e d t o j o b 
f u n c t i o n . Of t h o s e 12 i t e m s , o n e - t h i r d r e c e i v e d g r e a t e r t h a n 50% 
d i s a g r e e m e n t from p a r t i c i p a t i n g t e a c h e r s , o n e - t h i r d r e c e i v e d between 
26% and 50% d i s a g r e e m e n t , and o n e - t h i r d r e c e i v e d 25% d i s a g r e e m e n t o r 
l e s s . T a b l e 6 shows t h e r e s p o n s e p e r c e n t a g e s f o r each o f t h e 12 
n e g a t i v e i t e m s . L a t e r i n t h i s c h a p t e r , a r e v i s e d l i s t o f 
c o m p e t e n c i e s w i l l be p r e s e n t e d . 
These f i g u r e s s u g g e s t t h a t e i t h e r the p e r c e p t i o n s o f 
T a b l e 6 
Response P e r c e n t a g e s t o 12 I n t e n d e d N e g a t i v e Competencies 
#9 I n t e r v e n t i o n 
#19 I n t e r v e n t i o n 
#10 A f f e c t i v e A d j u s t m e n t 











G r e a t e r 
t h a n 50% 
d i s a g r e e m e n t 
#8 A f f e c t i v e A d j u s t m e n t 
#6 Change 











d i s a g r e e m e n t 
#12 Communication 75% 25% 
#3 Change 80% 20% 25% 
#4 I n t e r v e n t i o n 85% 15% d i s a g r e e m e n t 
#16 I n t e r v e n t i o n 90% 10% o r l e s s 
*10% u n d e c i d e d 
p a r t i c i p a t i n g t e a c h e r s d i d n o t c o i n c i d e w i t h t h e r e s e a r c h e r ' s 
p r e c o n c e i v e d i d e a s about t h e r e l e v a n c e o f c e r t a i n c o m p e t e n c i e s i n t h e 
q u e s t i o n n a i r e , o r t h a t the w o r d i n g o f i n d i v i d u a l i t e m s d i d n o t 
a c c u r a t e l y convey t h e i r i n t e n d e d meaning. A l s o , b e c a u s e t h e s u r v e y 
sample was n o t t r u l y r e p r e s e n t a t i v e o f t h e t o t a l p o p u l a t i o n o f 
e d u c a t o r s o f t h e v i s u a l l y i m p a i r e d i n the U n i t e d S t a t e s , t h e s e 
f i g u r e s s h o u l d n o t be r e g a r d e d as s t a t i s t i c a l l y s i g n i f i c a n t , b u t 
r a t h e r as g u i d e l i n e s t o s u g g e s t t r e n d s o f t h o u g h t among c u r r e n t 
s u r v e y p a r t i c i p a n t s . 
The competency s t a t e m e n t s i n S e c t i o n I I were i n t e n d e d t o 
f u n c t i o n as an i n t e r v i e w g u i d e t h r o u g h w h i c h t h e o p i n i o n s o f s u r v e y 
p a r t i c i p a n t s m i ght be d e f i n e d and c a t e g o r i z e d f o r ease o f c o m p a r i s o n . 
N u m e r i c a l r e s u l t s o f the q u e s t i o n n a i r e a r e p r e s e n t e d i n t h e f o r m o f 
s i m p l e f r e q u e n c i e s ( T a b l e s 7-10), showing w h i c h c o m p e t e n c i e s were 
p e r c e i v e d by s u b j e c t s t o be t h e most r e l e v a n t , t h o s e w h i c h were 
p e r c e i v e d t o be the l e a s t r e l e v a n t , and t h o s e w h i c h e l i c i t e d t h e most 
c o n t r o v e r s y . An o u t l i n e o f key themes w h i c h emerged f r o m t h e d a t a i s 
p r o p o s e d f o r f u r t h e r d i s c u s s i o n i n C h a p t e r V. 
Response t o the s u r v e y i n s t r u m e n t was g e n e r a l l y e n t h u s i a s t i c . 
Not o n l y d i d p a r t i c i p a n t s d e m o n s t r a t e an i n t e r e s t i n and c u r i o s i t y 
a b o u t t h e t o p i c s p r e s e n t e d , b u t t h e y a l s o showed r e l a t i v e ease w i t h 
t h e p r o c e s s o f i n t r o s p e c t i v e s e l f - a n a l y s i s needed t o examine t h e i r 
p e r s o n a l v i e w s and e x p e r i e n c e s r e l a t e d t o t h e c o n s u l t a t i o n p r o c e s s . 
A f f e c t i v e A d j u s t m e n t 
The f i r s t competency c l u s t e r i n the q u e s t i o n n a i r e c o n t a i n e d 11 
i t e m s r e l a t e d t o the knowledge o f a f f e c t i v e a d j u s t m e n t i s s u e s 
s p e c i f i c t o b l i n d n e s s and v i s u a l i m p a i r m e n t ( T a b l e 7 ) . S i x o f t h e 
competency s t a t e m e n t s r e c e i v e d unanimous s u p p o r t from t e a c h e r s who 
e i t h e r a g r e e d o r s t r o n g l y a g r e e d w i t h t h e competency. Items 3 and 6 
were i d e n t i f i e d as t h e most r e l e v a n t o f t h e 11 c o m p e t e n c i e s i n t h i s 
c l u s t e r , r e c e i v i n g t h e h i g h e s t number o f S t r o n g l y Agree r e s p o n s e s . 
( I n f a c t , o n l y 3 o t h e r i t e m s i n the e n t i r e q u e s t i o n n a i r e r e c e i v e d 
s u c h u n i f o r m agreement.) Two o f the i t e m s (7 and 9) were v i e w e d as 
p o s i t i v e by t h e m a j o r i t y o f r e s p o n d e n t s i n s p i t e o f r e c e i v i n g a t o t a l 
o f 5 d i s s e n t i n g v o t e s between them. 
The 3 r e m a i n i n g c o m p e t e n c i e s ( 5 , 8, and 1 0 ) , w h i c h were d e s i g n e d 
t o be c l e a r l y i n a p p r o p r i a t e t o the r o l e o f the VI e d u c a t o r , g e n e r a t e d 
t h e g r e a t e s t amount o f d i s a g r e e m e n t from p a r t i c i p a t i n g t e a c h e r s . 
Each o f t h e s e i t e m s r e c e i v e d between 7 and 13 n e g a t i v e v o t e s . 
A l t h o u g h no p r o v i s i o n was made on the q u e s t i o n n a i r e f o r a n e u t r a l o r 
" u n d e c i d e d " r e s p o n s e , two s u b j e c t s chose n o t t o r e s p o n d t o i t e m 5. 
A comment by one o f t h e s u r v e y p a r t i c i p a n t s seems t o sum up the 
message conv e y e d by t h e e n t i r e sample: " I n most c a s e s , t h e t e a c h e r 
o f t h e v i s u a l l y i m p a i r e d i s r e g a r d e d as t h e s i n g l e most i n f o r m e d 
r e s o u r c e i n v i s i o n " and t h e r e f o r e r e q u i r e s a d i v e r s i t y o f knowledge 
i n many e d u c a t i o n - r e l a t e d a r e a s , i n c l u d i n g p s y c h o s o c i a l a d j u s t m e n t . 
However, the c onsensus was t h a t t e a c h e r s do n o t g e n e r a l l y r e c e i v e 
Table 7 
Frequency of Responses to F i r s t Competency Cluster:  
Knowledge of A f f e c t i v e Adjustment Issues 
N=20 
A. c e r t i f i e d teacher of the v i s u a l l y impaired should be able to: 
1. Demonstrate an understanding of normal c h i l d development, 
p a r t i c u l a r l y i n terms of s o c i a l and emotional adjustment. 
2. Demonstrate a basic understanding of family dynamics. 
3. Recognize the impact of the v i s u a l impairment on the family 
system, as well as on i t s i n d i v i d u a l members. 
4. Identify the various environmental factors which may 
influence the a f f e c t i v e adjustment of the VI ch i l d / f a m i l y . 
(Such as . . . . i n t e l l e c t u a l , s o c i a l , emotional, medical) 
5. Describe both the genetic and environmental predictors of 
personality maladjustment i n the v i s u a l l y impaired c h i l d . 
6. Ass i s t the VI child/family to d i f f e r e n t i a t e between those 
at t i t u d e s , behaviors, and circumstances which are a direct 
r e s u l t of the v i s u a l impairment, and those which are not 
related. 
Make objective data-based observations of the interactions 
which occur between the VI c h i l d and s i g n i f i c a n t others. 
8. Distinguish between c l i n i c a l depression and the temporary 
i n a b i l i t y to cope with day-to-day issues which may result i n 
anger, f r u s t r a t i o n , or avoidance. 
D i f f e r e n t i a t e between those attitudes and behaviors which 
are r a t i o n a l i n nature, and those which are based on 
emotion. 
10. Analyze the fantasies of the VI c h i l d when acted out i n 
spontaneous play. 
Assess when and how the VI ch i l d / f a m i l y might benefit from 
a r e f e r r a l for therapeutic counseling. 
*Two subjects "undecided" 
SA A D SD 
(11) ( 9) ( ) ( ) 
SA A D SD 
( 6) (14) ( ) ( ) 
SA A D SD 
(18) ( 2) ( ) ( ) 
SA A D SD 
(11) ( 9) ( ) ( ) 
SA A D SD 
( 1) (10) ( 7) ( ) 
SA A D SD 
(16) ( 4) ( ) ( ) 
SA A D SD 
( 3) (14) ( 3) ( ) 
SA A D SD 
( l ) (11) ( 7) ( 1) 
SA A D SD 
( 2) (16) ( 2) ( ) 
SA A D SD 
( 1) ( 6) (12) ( 1) 
SA A D SD 
(11) ( 9) ( ) ( ) 
adequate t r a i n i n g i n t h e s e t o p i c s ( e . g . , i t e m s 1, 2, 3, and 4) as 
p a r t o f t h e i r p r o f e s s i o n a l p r e p a r a t i o n programs. " I ' v e n e v e r had a 
c o u r s e t h a t r e a l l y a d d r e s s e s t h e s e i s s u e s , " s t a t e s one t e a c h e r who 
goes on t o s u g g e s t t h a t s u c h i n f o r m a t i o n w o u l d most c e r t a i n l y be 
u s e f u l t o h e r now. 
A knowledge o f f a m i l y dynamics was v i e w e d as i m p o r t a n t by many 
o f t h e p a r t i c i p a n t s , one o f whom remarked, "There a r e many i n f l u e n c e s 
i n t h e f a m i l y b e s i d e s the v i s u a l i m p a i r m e n t , some o f w h i c h may t a k e 
p r e c e d e n c e o v e r the v i s i o n . " The p e r c e p t i o n seemed t o be t h a t a 
w e l l - i n f o r m e d t e a c h e r i s b e t t e r a b l e t o h e l p t h e f a m i l y i d e n t i f y and 
e v a l u a t e i t s needs, and t o s e p a r a t e t h e i m p a c t o f t h e v i s u a l 
i m p a i r m e n t f r o m o t h e r f a m i l y c i r c u m s t a n c e s w h i c h may be u n r e l a t e d t o 
t h e v i s i o n . 
Of p a r t i c u l a r c o n c e r n t o one t e a c h e r was the f a c t t h a t t o o o f t e n 
f a m i l i e s e x p e r i e n c e c o n f u s i n g o r c o n f l i c t i n g i n f o r m a t i o n f r o m 
p r o f e s s i o n a l s i n a number o f e d u c a t i o n - r e l a t e d d i s c i p l i n e s , namely 
m e d i c i n e and p s y c h o l o g y , who "may n o t have the o p p o r t u n i t y t o o b s e r v e 
o r work w i t h s t u d e n t s i n t h e f a m i l i a r s u r r o u n d i n g s o f t h e i r home o r 
s c h o o l . " She c o n t i n u e s , "Teachers don't seem t o have t h e c r e d i b i l i t y 
t h a t d o c t o r s and c o u n s e l o r s do, and y e t I'm t h e one who s e e s t h e s e 
k i d s r e g u l a r l y and r e a l l y g e t s t o know t h e i r needs." T h i s t e a c h e r 
r e g a r d e d h e r s e l f as a v a l u a b l e r e s o u r c e t o f a m i l i e s i n i d e n t i f y i n g 
and i n t e r p r e t i n g r e l e v a n t m e d i c a l and p s y c h o l o g i c a l i n f o r m a t i o n , b u t 
she f e l t u n s u p p o r t e d i n h e r e f f o r t s t o i n c o r p o r a t e t h a t i n f o r m a t i o n 
i n t o h e r own p s y c h o s o c i a l growth o b j e c t i v e s f o r t h e s t u d e n t . 
A n o t h e r t e a c h e r d e s c r i b e d h e r c u r r e n t j o b as "not j u s t d e a l i n g 
w i t h d a y - t o - d a y i s s u e s w h i c h i n v o l v e t e c h n i c a l a s s i s t a n c e , b u t a l s o 
w o r k i n g w i t h p a r e n t s who need h e l p i n u n d e r s t a n d i n g and a c c e p t i n g " 
th e v i s u a l i m p a i r m e n t . " T r a i n i n g i n a f f e c t i v e a d j u s t m e n t , " she 
c o n t i n u e s , "would make me more aware o f f e e l i n g s and r e a c t i o n s , and 
i t w o u l d h e l p me t o u n d e r s t a n d how I c a n be o f h e l p t o f a m i l i e s who 
a r e u n s u r e o f t h e i r p e r s o n a l needs and f e e l i n g s . " 
F o u r o f t h e c o m p e t e n c i e s i n t h i s c a t e g o r y ( 3 , 5, 8, 11) r e c e i v e d 
m a r g i n a l d i s a g r e e m e n t and one i t e m (6) was v i e w e d by n e a r l y h a l f t h e 
t e a c h e r s as i n a p p r o p r i a t e t o the r o l e o f the VI e d u c a t o r . However, 
many t e a c h e r s echoed the f e e l i n g s o f one who commented t h a t an 
"awareness o f s u c h complex a d j u s t m e n t i s s u e s " i s v i t a l t o t h e 
t e a c h e r ' s a b i l i t y t o d e v e l o p an h o l i s t i c u n d e r s t a n d i n g o f t h e 
s t u d e n t ' s needs, and t o p r o v i d e s u p p o r t t o s t u d e n t s and f a m i l i e s 
t h r o u g h p e r i o d s o f c r i s i s o r t r a n s i t i o n . Knowledge o f p s y c h o s o c i a l 
a d j u s t m e n t and how i t i s i n f l u e n c e d by t h e f a m i l y s y s t e m was r e p o r t e d 
t o be "a u s e f u l g u i d e i n r e c o g n i z i n g p o t e n t i a l p r o b l e m a r e a s , " and i n 
knowing when t o seek out the a s s i s t a n c e o f a p p r o p r i a t e l y q u a l i f i e d 
p r o f e s s i o n a l s i n r e l a t e d f i e l d s . Most t e a c h e r s were c l e a r l y a n x i o u s 
t o i n v o l v e o t h e r s p e c i a l i s t s i n a team e f f o r t t o encourage 
p s y c h o l o g i c a l w e l l - b e i n g o f the e n t i r e f a m i l y . 
P r i n c i p l e s o f Change 
The s e c o n d c l u s t e r o f c o m p e t e n c i e s i n t h e q u e s t i o n n a i r e 
c o n t a i n e d 12 s t a t e m e n t s r e l a t e d t o t h e f u n d a m e n t a l p r i n c i p l e s 
i n v o l v e d i n t h e p r o c e s s o f change. These c o m p e t e n c i e s a r e p r e s e n t e d 
i n T a b l e 8. Two i t e m s on w h i c h p a r t i c i p a n t s a g r e e d u n a n i m o u s l y were 
c o m p e t e n c i e s 1 and 12, t h e l a t t e r o f w h i c h was c l e a r l y p e r c e i v e d as 
t h e most r e l e v a n t competency i n t h i s c a t e g o r y . 
F o u r a d d i t i o n a l i t e m s (4, 7, 9, and 10) were a l s o r a t e d h i g h l y 
w i t h 19 p o s i t i v e v o t e s and 1 D i s a g r e e v o t e each. 
T e a c h e r s e x p r e s s e d d i f f e r i n g f e e l i n g s r e g a r d i n g t h e r e m a i n i n g 6 
c o m p e t e n c i e s . Items 2, 3, 5, 6, 8 and 11 r e c e i v e d between 2 and 8 
n e g a t i v e r e s p o n s e s each, w i t h one t e a c h e r e x p r e s s i n g , f o r no known 
r e a s o n , p a r t i c u l a r i n d e c i s i o n about i t e m 8. 
Extemporaneous comments o f f e r e d by p a r t i c i p a n t s d u r i n g t h e 
i n t e r v i e w s u g g e s t t h a t a " w i l l i n g f a m i l y " and "a c r e a t i v e , p a t i e n t 
t e a c h e r " a r e t h e most i m p o r t a n t f a c t o r s i n a h e l p i n g r e l a t i o n s h i p 
c e n t e r e d on change as one o f i t s p r i m a r y g o a l s . Most t e a c h e r s were 
c a u t i o u s l y a l e r t t o the p o t e n t i a l power o f t h e i r i n v o l v e m e n t w i t h 
f a m i l i e s and were c o g n i z a n t o f the m u t u a l i t y o f p a r e n t / p r o f e s s i o n a l 
r e s p o n s i b i l i t i e s . One t e a c h e r p o i n t e d o u t t h a t " f a m i l i e s have t o 
l i v e w i t h t h e d e c i s i o n s we make, so why n o t i n v o l v e them i n t h e 
p r o c e s s ? " A n o t h e r t e a c h e r added, " T h i n k i n g f o r t h e f a m i l y c r i p p l e s 
them and t a k e s away t h e i r r o l e s as p a r e n t s . " F u r t h e r , she s u g g e s t e d 
t h a t i t e r r o n e o u s l y i m p l i e s t h a t " t e a c h e r s have a l l t h e a n s w e r s . " 
Y e t a n o t h e r t e a c h e r s u g g e s t e d t h a t change o r t r a n s i t i o n o f any 
k i n d c a n be a t once an e x h i l a r a t i n g and t h r e a t e n i n g p r o c e s s , and t h a t 
i t i s t h e r e f o r e incumbent on the s e r v i c e p r o v i d e r t o o f f e r s u b t l e , 
Table 8 
Frequency of Responses to Second Competency Cluster:  
Knowledge of the P r i n c i p l e s and Processes of Change 
N=20 
A c e r t i f i e d teacher of the v i s u a l l y impaired should be able to: 
SA A D SD 
1. Recognize and d i s t i n g u i s h between the cognitive, ( 5) (15) ( ) ( ) 
a f f e c t i v e , and behavioral stages i n the process of 
change. 
SA A D SD 
2. Identify the i n d i v i d u a l conditions which may i n h i b i t or (1) (17) ( 2) ( ) 
encourage the change process i n an i n d i v i d u a l or i n a given 
family system. 
SA A D SD 
3. Determine for the child/family the s p e c i f i c r i s k s and ( 5) (11) ( 4) ( ) 
benefits of any i d e n t i f i e d goals for change. 
SA A D SD 
4. Assist the family i n defining a l t e r n a t i v e choices and (11) ( 8) ( 1) ( ) 
th e i r possible consequences regarding s p e c i f i c attitudes, 
behaviors, and circumstances which are related to the 
v i s u a l impairment. 
SA A D SD 
5. Teach the chil d / f a m i l y to self-monitor t h e i r progress ( 1) (13) ( 6) ( ) 
toward change by keeping a de s c r i p t i v e log of pertinent 
events and fe e l i n g s . 
SA A D SD 
6. Provide d i r e c t i v e advice for the chil d / f a m i l y when they ( 6) ( 6) ( 8) ( ) 
appear to be unable to make decisions for themselves. 
SA A D SD 
7. Document relevant changes i n the s o c i a l , i n t e l l e c t u a l , ( 7) (12) ( 1) ( ) 
a f f e c t i v e , and medical status of the VI ch i l d / f a m i l y . 
SA A D SD 
8. Identify a range of acceptable a t t i t u d e s , behaviors, and ( 3) (13) ( 4) ( ) 
circumstances which are intended to replace those that 
are determined to be dysfunctional. 
SA A D SD 
9. Assis t the VI child/family i n developing an action plan ( 7) (12) ( 0 ( ) 
for achieving the agreed upon changes, by determining 
together what the anticipated outcomes might be. 
0. 
SA A D SD 
Measure, by observation, the c h i l d / f a m i l y 1 s readiness for ( 2) (17) ( O ( ) 
change. 
1. 
SA A D SD 
Assist the family i n reshaping any maladaptive at t i t u d e s , ( 7) ( 8) ( 5) ( ) 
behaviors, and circumstances by role modeling for them a 
more appropriate set of norms. 
2. 
SA A D SD 
Recognize the l i m i t a t i o n s of the VI educator's (13) ( 7) ( ) ( ) 
professional r e s p o n s i b i l i t y as a change agent i n working 
with children and f a m i l i e s . 
n o n - d i r e c t i v e s u p p o r t i n i n f l u e n c i n g f a m i l y c h o i c e s and d e c i s i o n s . 
" I d on't f e e l r e s p o n s i b l e f o r c h a n g i n g n e g a t i v e c i r c u m s t a n c e s w i t h i n 
t h e f a m i l y , b u t I do f e e l a r e s p o n s i b i l i t y t o h e l p them r e c o g n i z e 
p r o b l e m s and t o c o n s i d e r a l t e r n a t i v e s o l u t i o n s . I n some c a s e s I c a n 
be t h e i r b e s t r e s o u r c e , and i n o t h e r s I'm t h e i r o n l y r e s o u r c e ! " 
However, s u r v e y p a r t i c i p a n t s were c l e a r l y d i v i d e d i n t h e i r 
o p i n i o n s as t o t h e a p p r o p r i a t e n e s s and e x t e n t o f t h e i r i n v o l v e m e n t as 
a change agent i n w o r k i n g w i t h f a m i l i e s . R e a c t i o n s r a n g e d f r o m 
" T h a t ' s n o t my s t y l e " and " I t ' s n o t my j o b " t o " I w o u l d need more 
t r a i n i n g t o do t h i s p r o p e r l y " and " I f o n l y I had more t i m e . " The 
r e a s o n s most c i t e d f o r c h o o s i n g n o t t o a d d r e s s s p e c i f i c p s y c h o s o c i a l 
i s s u e s were, i n o r d e r o f f r e q u e n c y : l a c k o f t r a i n i n g , l a c k o f t i m e , 
p a r e n t a l a p a t h y , and f e a r o f l i a b i l i t y . One t e a c h e r was p a r t i c u l a r l y 
f r u s t r a t e d a t h e r i n a b i l i t y t o " r e a c h " t h e v e r y f a m i l i e s who a p p e a r e d 
t o have t h e g r e a t e s t need o r t h e g r e a t e s t p o t e n t i a l f o r change. " I 
was n o t p r e p a r e d t o work w i t h p a r e n t s who a r e n ' t i n t e r e s t e d , 
e n t h u s i a s t i c , i n v o l v e d , o r even c a r i n g . I a l w a y s t h o u g h t f a m i l i e s 
w o u l d want i n f o r m a t i o n , want t o c o o p e r a t e , want t o a c c e p t h e l p , and 
want t o grow. I was wrong." T h i s p r e s e n t s t h e p o t e n t i a l f o r an 
o b v i o u s c o n f l i c t o f v a l u e s between c l i e n t s and s e r v i c e p r o v i d e r s . 
W i t h o u t e x c e p t i o n , a l l 20 p a r t i c i p a n t s a g r e e d t h a t t e a c h e r s need 
t o be aware o f l i m i t a t i o n s i n t h e i r t i m e , t h e i r s k i l l , and t h e i r 
p r o f e s s i o n a l r e s p o n s i b i l i t y i n s u p p o r t i n g c h i l d r e n and f a m i l i e s 
t h r o u g h t h e p r o c e s s o f a f f e c t i v e a d j u s t m e n t t o t h e p r e s e n c e o f a 
d i s a b i l i t y . L i k e w i s e , t e a c h e r s "need t o be aware o f t h e i r own 
b u t t o n s when t h e y ' r e b e i n g pushed," as was the c a s e w i t h a p r e g n a n t 
t e a c h e r who was e x p e r i e n c i n g a v o i d a n c e w i t h a f a m i l y whose baby was 
b o r n w i t h a b r a i n tumor. She p a i n f u l l y a c knowledged t h a t " t h e r e i s 
no way I c a n h a n d l e what's g o i n g on i n o t h e r p e o p l e ' s heads i f I 
d o n ' t know what's g o i n g on i n my own." However d i s q u i e t i n g , t h i s 
t e a c h e r was r e a l i z i n g t h a t t h e unknown h e a l t h o f h e r u n b o r n baby was 
a f f e c t i n g h e r o b j e c t i v i t y and h e r e f f e c t i v e n e s s i n s u p p o r t i n g a 
f a m i l y i n need. 
Communication S k i l l s 
T a b l e 9 p r e s e n t s t h e d a t a r e s u l t i n g f r o m t h e t h i r d c l u s t e r o f 
competency s t a t e m e n t s , w h i c h f o c u s e d on t h e t e a c h e r ' s knowledge and 
u n d e r s t a n d i n g o f s p e c i f i c i n t e r p e r s o n a l c o m m u n i c a t i o n s k i l l s r e l a t e d 
t o t h e p r o c e s s o f f a m i l y i n t e r v e n t i o n . Of the 13 i t e m s l i s t e d , 
p a r t i c i p a n t s u n a n i m o u s l y f a v o r e d 6 o f them ( 2 , 3, 6, 10, 11, and 13) 
as r e l e v a n t t o t h e r o l e o f t h e V I e d u c a t o r , w i t h competency 11 
r e c e i v i n g t h e h i g h e s t number o f S t r o n g l y Agree v o t e s . 
The r e m a i n i n g 7 i t e m s ( 1 , 4, 5, 7, 8, 9, and 12) e l i c i t e d o n l y 
m a r g i n a l d i s a g r e e m e n t , i n t h a t no i n d i v i d u a l competency r e c e i v e d 
more t h a n s i x d i s s e n t i n g v o t e s , none o f w h i c h were i n t h e S t r o n g l y 
D i s a g r e e column. Items 8 and 12, w h i c h were d e s i g n e d t o evoke a 
n e g a t i v e r e s p o n s e , r e c e i v e d the g r e a t e s t d i s a g r e e m e n t w i t h s i x and 
f i v e D i s a g r e e v o t e s r e s p e c t i v e l y . 
Table 9 
Frequency of Responses to T h i r d Competency Cluster: 
Knowledge of Interpersonal Communication S k i l l s 
N=20 
A c e r t i f i e d teacher of the v i s u a l l y impaired should be able to: 
1. Conduct an exploratory interview which encourages family 
members to i d e n t i f y for themselves those attitudes, 
behaviors, and circumstances which they perceive to be 
dysfunctional. 
2. Provide constructive feedback and p o s i t i v e reinforcement 
as needed. 
3. Recognize that the process of communication consists not 
only of language, but also of the knowledge, experiences, 
f e e l i n g s , and expectations of both the speaker and the 
l i s t e n e r . 
4. Engage the ch i l d / f a m i l y in creative problem-solving ( i . e . 
mutual decision making). 
5. Encourage an open dialogue with the family concerning 
attitudes about the disabled member as well as about the 
d i s a b i l i t y i t s e l f . 
6. Recognize and interpret non-verbal messages in the 
process of communication (e.g. body postures and 
gestures, f a c i a l expressions, vocal intonations). 
7. Ask questions in a probing but non-intrusive manner. 
8. Use structured role play as a communication technique to 
explore issues and/or to v e r i f y information. 
9. Model e f f e c t i v e interpersonal communication s k i l l s so 
that they can be learned by others through observation, 
imitation, and reinforcement. 
10. Incorporate preventive (developmental) intervention into 
current remediation strategies for e x i s t i n g issues. 
11. Know when i t i s more appropriate to l i s t e n than to 
speak. 
12. Convey information i n a manner which r e f l e c t s one's own 
personal and professional opinions. 
Focus on the process of communication, as well as on the 
content. 
SA A D SD 
( 5) (12) ( 3) ( ) 
SA A D SD 
(14) ( 6) ( ) ( ) 
SA A D SD 
(13) ( 7) ( ) ( ) 
SA A D SD 
( 7) (11) ( 2) ( ) 
SA A D SD 
( 9) ( 9) ( 2) ( ) 
SA A D SD 
(10) (10) ( ) ( ) 
SA A D SD 
( 7) (12) ( 1) ( ) 
SA A D SD 
( 1) (13) ( 6) ( ) 
SA A D SD 
( 6) (11) ( 3) ( ) 
SA A D SD 
( 6) (14) ( ) ( ) 
SA A D SD 
(17) ( 3) ( ) ( ) 
SA A D SD 
( 6) ( 9) ( 5) ( ) 
SA A D SD 
( 8) (12) ( ) ( ) 
O v e r a l l , the 13 c o m p e t e n c i e s i n t h i s c a t e g o r y were v i e w e d by 
p a r t i c i p a n t s as b e i n g the most r e l e v a n t o f t h e f o u r c l u s t e r a r e a s 
p r e s e n t e d i n t h e q u e s t i o n n a i r e . A l s o , t h e c o m p e t e n c i e s r e l a t i n g 
s p e c i f i c a l l y t o c o m m u n i c a t i o n and i n t e r p e r s o n a l t e c h n i q u e s p r o d u c e d 
more v e r b a l d i s c u s s i o n by p a r t i c i p a t i n g t e a c h e r s t h a n t h o s e i n any 
o f t h e o t h e r t h r e e c l u s t e r s . 
Many t e a c h e r s i n t h e s u r v e y a g r e e d t h a t t h e i r most s u c c e s s f u l 
i n t e r a c t i o n s w i t h f a m i l i e s t e n d e d t o o c c u r when s t u d e n t s and p a r e n t s 
were e n c o u r a g e d t o p l a y an a c t i v e r o l e i n i d e n t i f y i n g d y s f u n c t i o n a l 
a t t i t u d e s , b e h a v i o r s , o r c i r c u m s t a n c e s r e g a r d i n g the d i s a b i l i t y . 
F u r t h e r m o r e , some t e a c h e r s s u g g e s t e d t h a t f a m i l y members " a r e o f t e n 
t h e i r own b e s t r e s o u r c e " f o r i d e n t i f y i n g v i a b l e s o l u t i o n s t o p r o b l e m s . 
A c c o r d i n g t o t h e e x p e r i e n c e o f t e a c h e r s i n t h e s u r v e y sample, t h e 
deeper t h e i n v e s t m e n t o f t i m e and energy made by b o t h c l i e n t and 
s e r v i c e p r o v i d e r , t h e more l i k e l y t h a t p o s i t i v e and h e a l t h y 
r e l a t i o n s h i p s w o u l d r e s u l t . 
However, s u r v e y p a r t i c i p a n t s were q u i c k t o s e t l i m i t s on t h e i r 
p r o f e s s i o n a l i n v o l v e m e n t i n c a s e s where f a m i l y p r o b l e m s e x c e e d e d t h e 
e x p e r t i s e and r e s p o n s i b i l i t y o f t h e VI e d u c a t o r , r e f e r r i n g f r e q u e n t l y 
t o " o t h e r q u a l i f i e d p r o f e s s i o n a l s " i n m e n t a l h e a l t h , p s y c h o l o g y , and 
s o c i a l work as p o s s i b l e r e s o u r c e s . I n t h e words o f one t e a c h e r , "We 
need t o r e c o g n i z e t h a t n o t j u s t one p e r s o n o r i n t e r v e n t i o n s t r a t e g y 
i s enough" t o s a t i s f y t h e many and v a r i e d needs o f most f a m i l i e s w i t h 
a v i s u a l l y i m p a i r e d member. 
A number o f t e a c h e r s a l s o i m p l i e d t h a t one o f t h e most o b v i o u s 
i n f l u e n c e s on t h e s p e c i a l e d u c a t o r ' s a b i l i t y t o i n t e r a c t c o m f o r t a b l y 
and e f f e c t i v e l y w i t h f a m i l i e s i s " p e r s o n a l i t y . " Terms s u c h as 
" n a t u r a l s k i l l " and " p e r s o n a l s t y l e " were o f t e n u s e d t o d e s c r i b e 
t e a c h e r s who seemed t o be "good a t g e t t i n g a l o n g w i t h o t h e r s i n t h e i r 
j o b s . " One p a r t i c i p a n t went so f a r as t o s u g g e s t t h a t t e a c h e r 
e f f e c t i v e n e s s i s "more a f u n c t i o n o f p e r s o n a l i t y t h a n o f knowledge." 
The need f o r s p e c i f i c t e a c h e r t r a i n i n g i n the p r o c e s s s k i l l s 
a s s o c i a t e d w i t h i n t e r p e r s o n a l c o m m u n i c a t i o n was p o i n t e d o u t by one 
t e a c h e r who s u g g e s t e d , "Not everyone who e n t e r s t h e f i e l d o f s p e c i a l 
e d u c a t i o n has e q u a l s k i l l i n i n t e r p e r s o n a l r e l a t i o n s . " F u r t h e r , t h e 
s u r v e y p a r t i c i p a n t who r e p o r t e d the most e x p e r i e n c e i n e d u c a t i o n o f 
the v i s u a l l y i m p a i r e d (28 y e a r s ) s u g g e s t e d t h a t t r a i n i n g a l o n e c a n n o t 
a l w a y s imbue t h e t e a c h e r w i t h the n e c e s s a r y s e n s i t i v i t y r e q u i r e d by 
c a r e g i v e r s t o b u i l d wholesome and p r o d u c t i v e r e l a t i o n s h i p s . She 
e x p l a i n s , "Some t e a c h e r s c a n d e a l w i t h f a m i l i e s o n l y on an academic 
l e v e l , r e m a i n i n g e m o t i o n a l l y d e t a c h e d from the r e a l i t i e s o f t h e 
pr o b l e m . A t t h e v e r y l e a s t , " she s u g g e s t s , " t h e y s h o u l d be 
s e n s i t i z e d t o i s s u e s , i d e a s , and t e c h n i q u e s w h i c h w i l l i n c r e a s e t h e i r 
awareness o f t h e many d i m e n s i o n s o f good c o m m u n i c a t i o n " so t h a t 
i n t e r a c t i o n s w i t h f a m i l i e s a r e improved. 
P a r t i c i p a t i n g t e a c h e r s a l s o i d e n t i f i e d a number o f o t h e r ways i n 
w h i c h knowledge o f p o s i t i v e i n t e r p e r s o n a l s t r a t e g i e s has enhanced 
p a r e n t / p r o f e s s i o n a l r e l a t i o n s i n t h e i r own e x p e r i e n c e s . I t has 
" s a v e d t i m e , n o t o n l y i n d e f i n i n g i s s u e s b u t a l s o i n s e l e c t i n g and 
p r i o r i t i z i n g g o a l s . " I t has p r e v e n t e d p a r e n t s and p r o f e s s i o n a l s 
a l i k e f r o m " s p e n d i n g t o o much ti m e t a l k i n g about t h e i m p a i r m e n t 
i n s t e a d o f t h e c h i l d . " A d d i t i o n a l l y , good c o m m u n i c a t i o n s k i l l s a r e 
u s e f u l i n p r e v e n t i n g p a r e n t s from r e v e a l i n g "more t h a n t h e t e a c h e r 
needs t o know," and i n p r e v e n t i n g t e a c h e r s from " p r o b i n g f o r more 
i n f o r m a t i o n t h a n i s n e c e s s a r y o r r e l e v a n t " t o t h e p u r p o s e s o f t h e 
i n t e r v e n t i o n . 
Two t e a c h e r s a l l u d e d t o s i t u a t i o n s i n w h i c h i t was a p p r o p r i a t e t o 
acknowledge an u n d e r s t a n d i n g o f i n d i v i d u a l needs and c i r c u m s t a n c e s 
w i t h i n a f a m i l y w h i c h may have been p a i n f u l o r e m b a r r a s s i n g t o a l l o r 
some o f i t s members. The a b i l i t y o f the t e a c h e r t o "communicate 
empathy w i t h b o t h words and a c t i o n s " has h e l p e d some t e a c h e r s t o g a i n 
t h e " t r u s t and c o n f i d e n c e o f p a r e n t s who want t h e i r p r i v a c y r e s p e c t e d 
b u t who may be s i l e n t l y c a l l i n g o u t f o r h e l p . " The example was g i v e n 
o f a somewhat demanding and o v e r p r o t e c t i v e mother o f a s e r i o u s l y 
v i s u a l l y i m p a i r e d t o d d l e r whose f a t h e r was s l o w l y d y i n g f r o m a 
d e b i l i t a t i n g i l l n e s s . The p a r e n t s ' need f o r s u p p o r t r e g a r d i n g t h e i r 
son's v i s i o n f l u c t u a t e d w i t h t h e i r need t o be l e f t a l o n e t o d e a l w i t h 
o t h e r i m p o r t a n t and a t t i m e s more immediate c o n c e r n s . whether by 
p e r s o n a l s e n s i t i v i t y o r p r o f e s s i o n a l i n s i g h t , t he s e r v i c e p r o v i d e r i n 
t h i s c a s e needed t o be a t t u n e d t o such e x t e n u a t i n g c i r c u m s t a n c e s so 
t h a t t h e v i s u a l i m p a i r m e n t was k e p t i n p e r s p e c t i v e w i t h t h e o t h e r 
l e g i t i m a t e needs o f the f a m i l y . Perhaps more i m p o r t a n t l y , t h e t e a c h e r 
needed t o be a b l e t o convey an u n d e r s t a n d i n g o f s u c h d i v e r s e and o f t e n 
c o n f l i c t i n g needs so as n o t t o v i o l a t e the t r u s t o r p r i v a c y o f t h e 
f a m i l y . 
F i n a l l y , two t e a c h e r s m e n t i o n e d s p e c i f i c f a c t o r s w h i c h i n t e r f e r e d 
w i t h c o m m u n i c a t i o n and i n h i b i t e d the development o f an i n t e r a c t i v e 
r e l a t i o n s h i p w i t h f a m i l i e s . The f i r s t t e a c h e r s u g g e s t e d t h a t t h e 
d e p t h , c o n t e n t , and tone o f a c o n v e r s a t i o n may v a r y a c c o r d i n g t o 
"where i t t a k e s p l a c e and who i s p r e s e n t , " n e c e s s i t a t i n g b o t h t a c t 
and s e n s i t i v i t y on the p a r t o f the s e r v i c e p r o v i d e r . She went on t o 
e x p l a i n t h a t v e r b a l i n t e r a c t i o n s a t a crowded m e e t i n g i n a s c h o o l 
l o u n g e o r agency h a l l w a y m i ght be v e r y d i f f e r e n t t h a n t h o s e w h i c h 
o c c u r i n t h e p r i v a c y o f one's home o r o f f i c e . 
S e c o n d l y , and perhaps more o b v i o u s l y , a r e t h o s e c o m m u n i c a t i o n 
i n h i b i t o r s w h i c h r e s u l t from l a n g u a g e , c u l t u r a l , e t h n i c , and s o c i o ­
economic d i f f e r e n c e s between t e a c h e r s and t h e f a m i l i e s w i t h whom 
t h e y work. As one t e a c h e r whose c a s e l o a d i s l o c a t e d p r i m a r i l y i n 
p o o r , m u l t i c u l t u r a l , u r b a n n e i g h b o r h o o d s o b s e r v e s , "There i s a 
d i f f e r e n t s e t o f r u l e s f o r c o m m u n i c a t i n g w i t h c l i e n t s who a r e 
e x p e r i e n c i n g f i n a n c i a l o r e m o t i o n a l s t r e s s . " A n o t h e r s u r v e y 
p a r t i c i p a n t e l a b o r a t e s , "Knowing when t o s t o p " a c o n v e r s a t i o n w h i c h 
has c e a s e d t o be r e l e v a n t o r p r o d u c t i v e i s "as i m p o r t a n t a s k i l l as 
k n owing what t o say and how o r when t o say i t , " p a r t i c u l a r l y i n 
s i t u a t i o n s where c l i e n t and s e r v i c e p r o v i d e r s do n o t s h a r e t h e same 
v a l u e s and g o a l s . 
The s u b l e t i e s o f n o n - v e r b a l c o m m u n i c a t i o n were a l s o v i e w e d by 
t e a c h e r s as an i m p o r t a n t c o n s i d e r a t i o n i n w o r k i n g w i t h f a m i l i e s . 
One p a r t i c i p a n t s u g g e s t e d , "My c a r , my c l o t h e s , my h a i r s t y l e , my 
j e w e l r y c a n a l l e x a g g e r a t e the d i f f e r e n c e s between me and my c l i e n t s 
who r e g a r d me as r i c h because I e a r n $22,000 a y e a r . I am v e r y 
c a r e f u l t o w e i g h my appearance and my words w i t h p a r e n t s who see 
t h e m s e l v e s as d i f f e r e n t from me. I don't want them t o p r e j u d g e me 
any more t h a n t h e y want t o be j u d g e d u n f a i r l y o r i n a c c u r a t e l y . " 
I n t e r v e n t i o n S t r a t e g i e s 
The f o u r t h and f i n a l c l u s t e r o f c o m p e t e n c i e s i n S e c t i o n I I o f 
th e q u e s t i o n n a i r e i n c l u d e d 23 i t e m s r e l a t e d t o i n t e r v e n t i o n 
s t r a t e g i e s , w h i c h were d e s c r i b e d as s p e c i f i c p r o c e d u r a l t e c h n i q u e s 
f o r w o r k i n g w i t h v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s . As 
shown i n T a b l e 10, a l m o s t h a l f o f the i t e m s were u n a n i m o u s l y v i e w e d 
by s u r v e y p a r t i c i p a n t s as r e l e v a n t t o t h e r o l e o f the VI e d u c a t o r , 
w i t h i t e m s 2, 8, and 11 r e c e i v i n g t h e most f a v o r a b l e s u p p o r t . 
A n o t h e r t h r e e c o m p e t e n c i e s ( 3 , 5, and 15) r e c e i v e d g e n e r a l l y p o s i t i v e 
f e e d b a c k w i t h t h e e x c e p t i o n o f one " D i s a g r e e " v o t e each. 
The r e m a i n i n g 12 i t e m s e l i c i t e d c o n s i d e r a b l e d i s a g r e e m e n t , some o f 
w h i c h had been a n t i c i p a t e d by the i n c l u s i o n i n t h e q u e s t i o n a i r e o f 
s e v e r a l c o m p e t e n c i e s t h a t were i n t e n d e d t o be e i t h e r ambiguous o r 
c l e a r l y i n a p p r o p r i a t e t o the j o b r e s p o n s i b i l i t i e s o f t e a c h e r s o f the 
v i s u a l l y i m p a i r e d . F o r example, p a r t i c i p a t i n g t e a c h e r s v e r i f i e d t h a t 
t h e y do n o t p e r c e i v e t h e m s e l v e s as q u a l i f i e d t o p r e s c r i b e m e d i c a t i o n s 
( i t e m 9) o r t o p r o v i d e t h e r a p e u t i c c o u n s e l i n g ( i t e m 1 9 ) . 
T a b l e 10 
Fre q u e n c y o f Responses t o F o u r t h Competency C l u s t e r :  
Knowledge o f P r a c t i c a l I n t e r v e n t i o n S t r a t e g i e s 
N-20 
A c e r t i f i e d teacher of the v i s u a l l y impaired should be able to: 
1. 
SA A D SD 
Provide information and support i n a non-judgmental (13) ( 7) ( ) ( ) 
manner. 
2. 
SA A D SD 
Es t a b l i s h a helping r e l a t i o n s h i p with the child/family (17) ( 3) ( ) ( ) 
which i s based on mutual tru s t , empathy, and patience. 
3. 
SA A D SD 
Avoid the use of p o t e n t i a l l y discriminating references to (14) ( 5) ( 1) ( ) 
the c u l t u r a l , ethnic, r e l i g i o u s , and socio-economic 
status of the family. 
4. 
SA A D SD 
Determine the psychological o r i g i n of defense mechanisms ( 7) (10) ( 3) ( ) 
which may be used by children or parents to avoid needed 
intervention. 
5. 
SA A D SD 
Provide non-directive support to the VI chil d / f a m i l y i n ( 9) (10) ( 1) ( ) 
estab l i s h i n g r e a l i s t i c goals and l i m i t s . 
6. 
SA A D SD 
Complete a non-intrusive and comprehensive home ( 3) (11) ( 6) ( ) 
assessment. 
7. 
SA A D SD 
Construct a verbal agreement with the child/family which ( 6) (14) ( ) ( ) 
demonstrates a shared commitment toward the agreed upon 
goals of the intervention. 
SA A D SD 
8. Par t i c i p a t e as a professional member of an (15) ( 5) ( ) ( ) 
i n t e r d i s c i p l i n a r y team which i s j o i n t l y responsible for 
defining and implementing an intervention plan. 
9. 
SA A D SD 
Recommend and monitor the use of pr e s c r i p t i o n ( ) ( 1) ( 9) (10) 
medications. 
10. 
SA A D SD 
Es t a b l i s h c r e d i b i l i t y with the VI chil d / f a m i l y by ( 2) ( 7) ( 9) ( 2) 
presenting oneself as an expert i n the f i e l d of v i s i o n . 
11. 
SA A D SD 
Respect and enforce issues of c o n f i d e n t i a l i t y . (16) ( 4) ( ) ( ) 
12. 
SA A D SD 
Refrain from doing for the child/family that which (13) ( 7) ( ) ( ) 
they are able to do for themselves. 
SA A D SD 
13. Identify the l o c a l , state, and national resources which 
rela t e to the social/emotional needs of VI 
chi l d r e n / f a m i l i e s . 
(11) ( 9) ( ) ( ) 
14. Use s e l f - d i s c l o s u r e s e l e c t i v e l y and a p p r o p r i a t e l y . 
15. P r o v i d e c r i s i s i n t e r v e n t i o n as needed, f o r s p e c i f i c 
v i s i o n - r e l a t e d problems. 
16. Recog n i z e when t r a n s f e r e n c e i s o c c u r r i n g . 
17. A v o i d s p e c u l a t i o n and b i a s which may be p r e d i c a t e d 
upon the c h i l d / f a m i l y ' s past r e l a t i o n s h i p s w i t h o t h e r 
s e r v i c e p r o v i d e r s . 
18. I n t e r p r e t the r e s u l t s of c l i n i c a l d i a g n o s t i c 
e v a l u a t i o n s r e l a t e d to the p s y c h o l o g i c a l needs of the 
VI c h i l d / f a m i l y . 
P r o v i d e t h e r a p e u t i c i n t e r v e n t i o n to a d d r e s s t h e 
p s y c h o l o g i c a l needs of c h i l d r e n / f a m i l i e s based on the 
recommendations of a c l i n i c a l d i a g n o s t i c e v a l u a t i o n . 
20. Decrease or t e r m i n a t e s u p p o r t s e r v i c e s when t h e VI 
c h i l d / f a m i l y can r e a s o n a b l y be e x p e c t e d to f u n c t i o n 
i n d e p e n d e n t l y . 
Be aware of one's own p h i l o s o p h i c a l , m o r a l , s o c i a l , 
and i n t e l l e c t u a l v a l u e s i n r e l a t i o n to h i s / h e r r o l e as 
a human s e r v i c e p r o f e s s i o n a l . 
22. R e f r a i n , both p h y s i c a l l y and e m o t i o n a l l y , from f a m i l y 
s i t u a t i o n s i n w h i c h i n d i v i d u a l needs and 
c i r c u m s t a n c e s may exceed the e x p e r t i s e and/or t h e 
r e s p o n s i b i l i t y of the VI e d u c a t o r . 
23. C o n c e p t u a l i z e a p e r s o n a l s t y l e of i n t e r v e n t i o n which 
i s based on one's own e d u c a t i o n a l t r a i n i n g and 
p r o f e s s i o n a l e x p e r i e n c e . 
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Item 10, w h i c h r e f e r s t o the V I e d u c a t o r s ' a b i l i t y t o " e s t a b l i s h 
c r e d i b i l i t y w i t h VI c h i l d r e n and f a m i l i e s by p r e s e n t i n g o n e s e l f as an 
e x p e r t i n t h e f i e l d o f v i s i o n , " had t h e most d i v e r s e s p r e a d o f 
r e s p o n s e s . There a r e a t l e a s t t h r e e p o s s i b l e e x p l a n a t i o n s f o r t h e 
d i v i d e d r e a c t i o n s t o t h i s competency. The i t e m may have r a i s e d 
f e e l i n g s o f u n c e r t a i n t y from p r a c t i t i o n e r s about t h e l e g i t i m a c y o f 
t h e i r i n v o l v e m e n t w i t h f a m i l i e s , o r i t may have r a i s e d d o u b t s about 
t h e i r own p r o f e s s i o n a l competence i n d e a l i n g w i t h a f f e c t i v e a d j u s t m e n t 
i s s u e s . I t i s a l s o p o s s i b l e t h a t the r e s e a r c h e r ' s p h r a s e o l o g y d i d n o t 
a c c u r a t e l y convey t h e i n t e n d e d meaning o f t h e i t e m , t h e r e b y l e a d i n g t o 
m i s i n t e r p r e t a t i o n by p a r t i c i p a n t s . 
Not u n e x p e c t e d l y , t e a c h e r s seemed t o be i n t i m i d a t e d by t h e use 
o f t h e word " e x p e r t " i n Item 10. No f e w e r t h a n e i g h t p a r t i c i p a n t s 
p r e f e r r e d t h e word " c r e d i b i l i t y " i n s t e a d , w h i c h , as d e s c r i b e d by one 
t e a c h e r , "depends on one's s k i l l a t c o n v e y i n g p e r s o n a l competence and 
c o n f i d e n c e , b o t h o f w h i c h grow from t i m e and e x p e r i e n c e . " A n o t h e r 
t e a c h e r d e f i n e d c r e d i b i l i t y i n terms o f h e r "knowledge," as w e l l as 
h e r a b i l i t y t o " e s t a b l i s h and m a i n t a i n r a p p o r t " w i t h c l i e n t s . 
Two p a r t i c i p a n t s e x p r e s s e d even s t r o n g e r o p i n i o n s . " P a r e n t s 
and o t h e r p r o f e s s i o n a l s t e n d t o p u t me i n t h e r o l e o f e x p e r t , 
e x p e c t i n g more from me t h a n I sometimes f e e l q u a l i f i e d t o g i v e . My 
c r e d i b i l i t y comes f r o m my a b i l i t i e s , and f r o m my s i n c e r i t y and 
w i l l i n g n e s s t o h e l p , n o t from my t e a c h i n g c r e d e n t i a l s . " The s e c o n d 
t e a c h e r adds, " I w o u l d s e r i o u s l y d i s c r e d i t m y s e l f i f I t r i e d t o 
s e l l myself as an expert. I f I'm r e a l l y good at what I do, people 
w i l l know i t . T h e y ' l l see i t f o r themselves." 
Item 7 received approval by teachers f o r i t s value i n d e f i n i n g 
and communicating goals. "Even i f the teacher and family agree to 
disagree," i n the words of one educator, they have at l e a s t taken the 
time to confront important issues and to make decisions together. 
"The act of communicating can sometimes be as important as the end 
r e s u l t , " suggests the teacher. 
Competency 17 r e f e r r e d to teacher bias which sometimes r e s u l t s 
from information made a v a i l a b l e from previous service providers. 
While agreeing with the o v e r a l l intent of the statement, two of the 
survey p a r t i c i p a n t s noted q u a l i f i e d exceptions, claiming that teachers 
should avoid speculation based on second-hand knowledge. "I can learn 
from other people's impressions and experiences, although i t ' s 
important that I r e f r a i n from judging past circumstances and events i n 
a biased way," suggests one p a r t i c i p a n t . Another teacher continues, 
It may not be possible to ignore biased information from the 
past. In f a c t , sometimes i t can be u s e f u l i n judging s i t u a t i o n s 
and making decisions about how to approach the family. Most 
c h i l d r e n and fa m i l i e s are not presented to us as a blank s l a t e . 
That's why teachers need to self-evaluate t h e i r prejudices and 
involve other professionals as needed. 
And f i n a l l y , "We're only human. It ' s hard to separate personal bias 
from our work." 
I n t e r e s t i n g l y , i t was noted by the only teacher to disagree with 
item 3 that the c u l t u r a l , ethnic, r e l i g i o u s , and socio-economic 
status of the family "may be as c r i t i c a l an influence i n the 
a d j u s t m e n t p r o c e s s as t h e v i s u a l i m p a i r m e n t , and t h a t t h o s e f a c t o r s 
need t o be i d e n t i f i e d , acknowledged, and d e a l t w i t h i n a t a c t f u l and 
n o n - d i s c r i m i n a t o r y way," i n o r d e r t o c l e a r l y d e f i n e t h e p s y c h o s o c i a l 
i s s u e s r e l a t e d t o t h e v i s u a l d i s a b i l i t y . She c a u t i o n e d , however, 
t h a t " h a v i n g t o o much i n f o r m a t i o n c a n endanger t h e t e a c h e r ' s 
p e r s p e c t i v e about t h e f a m i l y " and thus s h i f t t he f o c u s o f 
i n t e r v e n t i o n away from t h e c h i l d . 
On t h e o t h e r hand, some o f the t e a c h e r s s u g g e s t e d , i n r e s p o n s e 
t o i t e m s 1 and 5, t h a t a l i t t l e " j u d g m e n t a l i n t e r f e r e n c e " may be an 
e f f e c t i v e way o f " c h a l l e n g i n g " the c h i l d o r p a r e n t t o r e t h i n k t h e i r 
i d e a s and a t t i t u d e s . "Any form o f ad v o c a c y o r i n t e r a c t i o n w i t h a 
c l i e n t r e q u i r e s some d i r e c t i o n b a s e d on t h e p r e c o n c e i v e d n o t i o n s o f 
t h e s e r v i c e p r o v i d e r , " s u g g e s t e d a t e a c h e r who b e l i e v e d t h a t "one c a n 
be n o n - d i r e c t i v e w i t h f a m i l i e s and s t i l l be a b l e t o c h a n n e l n e g a t i v e 
e n e r g y i n t o p r o d u c t i v e and m e a n i n g f u l e f f o r t s t o w a r d s e l f -
improvement." 
Competencies 12, 20, and 22 a l s o e l i c i t e d t h o u g h t - p r o v o k i n g 
d i s c u s s i o n from t e a c h e r s , who seemed t o be e x p r e s s i n g r e s e r v a t i o n s 
about d e c i d i n g when, how, and f o r what r e a s o n s t o d e c r e a s e o r 
t e r m i n a t e s e r v i c e s t o f a m i l i e s . "What I t h i n k a f a m i l y c a n do f o r 
t h e m s e l v e s may n o t c o i n c i d e w i t h what t h e y t h i n k t h e y c a n do. 
T h e r e f o r e , t h e t e a c h e r needs t o be v e r y c a r e f u l n o t t o w i t h d r a w 
s u p p o r t p r e m a t u r e l y . " A n o t h e r t e a c h e r e l a b o r a t e s , " T h i s i s 
e s p e c i a l l y d i f f i c u l t when y o u r v i e w s d i f f e r f rom t h o s e o f t h e f a m i l y , 
o r when you have a v e r y good r e l a t i o n s h i p w i t h them and y o u f e e l 
y o u ' l l be ab a n d o n i n g them i f you l e a v e . " T h i s same t e a c h e r 
r e c o g n i z e s , however, t h a t "sometimes t e a c h e r s c a n be more o f a 
h i n d r a n c e t h a n a h e l p i f t h e y t r y t o i n t e r v e n e i n s i t u a t i o n s 
i n a p p r o p r i a t e l y . " S t i l l a n o t h e r p a r t i c i p a n t r e a s o n s , " I t ' s d i f f i c u l t 
n o t t o become i n v o l v e d w i t h the f a m i l y o r w i t h t h e cause t h e y 
r e p r e s e n t . I f I'm n o t i n v o l v e d , I f e e l I may n o t be d o i n g my j o b . " 
A c k n o w l e d g i n g one's own p e r s o n a l o r p r o f e s s i o n a l l i m i t a t i o n s , she 
s u g g e s t s , may n o t o n l y "go a g a i n s t t h e p e r s o n a l i t y o f t h e s e r v i c e 
p r o v i d e r , b u t i t a l s o v i o l a t e s t h e b a s i c c o n c e p t o f human s e r v i c e s . " 
I t was t h e o p i n i o n o f a t l e a s t t h r e e o f the s u r v e y p a r t i c i p a n t s 
t h a t recommending changes i n the n a t u r e o r e x t e n t o f s e r v i c e s t o 
i n d i v i d u a l f a m i l i e s may be d i f f i c u l t f o r " s y s t e m i c " r a t h e r t h a n 
p e r s o n a l r e a s o n s . One t e a c h e r s u g g e s t s , " I t ' s n o t a l w a y s p o s s i b l e t o 
i n s t i t u t e changes i n an e d u c a t i o n a l p l a n because o f t h e p r o c e d u r a l 
demands o f the sy s t e m i t s e l f . I t t a k e s a l o t o f t i m e t o e v a l u a t e , 
j u s t i f y , and document g o a l s so t h a t t h e y ' l l be a p p r o v e d f o r 
m o d i f i c a t i o n . Sometimes i t ' s e a s i e r j u s t t o t o l e r a t e t h e s t a t u s quo 
and n o t t o r o c k the b o a t . " 
The s e c o n d t e a c h e r p r o p o s e d , q u i t e s i m p l y , t h a t " p h i l o s o p h i c a l 
d i f f e r e n c e s w i t h one's employer may i n t e r f e r e w i t h t h e t e a c h e r ' s 
a b i l i t y t o make recommendations about c o n t i n u i n g o r w i t h d r a w i n g 
s e r v i c e s . " Her o p i n i o n i s r e i n f o r c e d by t h e t e a c h e r who f e e l s t h a t 
" t h i s i s e a s i e r t o do as an emloyee [employee] o f a s p e c i a l i z e d s c h o o l o r agency 
r a t h e r t h a n a g e n e r i c system, because l o y a l t i e s a r e n ' t compromised as 
much i n an o r g a n i z a t i o n a l s e t t i n g where e v e r y o n e s h a r e s t h e common 
g o a l o f s e r v i n g t h e needs o f v i s u a l l y i m p a i r e d k i d s . " 
A t h i r d t e a c h e r e x p r e s s e d c o n c e r n t h a t t h e s e i n t e r v e n t i o n 
c o m p e t e n c i e s r e p r e s e n t e d an i d e a l s i t u a t i o n w h i c h the c o n s t r a i n t s o f 
h e r j o b d i d n o t p e r m i t h e r t o f u l f i l l . Not o n l y d i d she f e e l l i m i t e d 
by a l a c k o f ti m e b u t a l s o by p a r e n t a l a t t i t u d e s t o w a r d t h e t e a c h e r 
as a h e l p e r t o t h e c h i l d , n o t the f a m i l y . " I n f a c t , " she c o n t i n u e s , 
" i n some ways I'm g l a d t o be r e l i e v e d o f the r e s p o n s i b i l i t y o f 
becoming t o o i n v o l v e d w i t h t h e f a m i l i e s o f c h i l d r e n I t e a c h . I w o u l d 
l i k e v e r y much t o have a c l e a r e r d e f i n i t i o n o f what my r o l e s and 
l i m i t a t i o n s a r e i n the whole a r e a o f c o n s u l t a t i o n . " 
There was v i r t u a l l y no d i s a g r e e m e n t from t e a c h e r s r e g a r d i n g 
competency s t a t e m e n t s 21 and 23, w h i c h r e f e r t o b o t h p e r s o n a l and 
p r o f e s s i o n a l s e l f - a w a r e n e s s . One o f the most e x p e r i e n c e d 
p a r t i c i p a n t s summed up t h e g e n e r a l f e e l i n g from t h e e n t i r e s u r v e y 
sample by o b s e r v i n g , "Who you a r e and what you do a r e so c l o s e l y 
i n t e r r e l a t e d . I t t a k e s a c e r t a i n k i n d o f p e r s o n t o be a good human 
s e r v i c e p r o f e s s i o n a l , even though n o t a l l o f us have t h e same 
i n t e l l e c t u a l a b i l i t i e s , p h i l o s o p h i c a l v i e w p o i n t s , o r e t h i c a l 
s t a n d a r d s . " She went on t o e x p l a i n t h a t w h i l e many o f t h e s k i l l s 
p r e s e n t e d t h r o u g h o u t t h e q u e s t i o n n a i r e m i g h t be " i n h e r e n t i n t h e 
o v e r a l l p e r s o n a l i t y o f the i n d i v i d u a l s e r v i c e p r o v i d e r , " i t i s 
p o s s i b l e t h a t many o f them c o u l d be a c q u i r e d t h r o u g h s p e c i f i c s k i l l s 
t r a i n i n g and t h r o u g h t h e " c u m u l a t i v e l i f e e x p e r i e n c e s " w h i c h a l l 
p r o f e s s i o n a l s a c q u i r e o v e r t i m e . 
R e v i s e d Competency L i s t 
B a sed on t h e p e r c e n t a g e s o f r e s p o n s e c h o i c e s t o t h e 59 
competency s t a t e m e n t s i n S e c t i o n I I o f t h e s u r v e y i n s t r u m e n t , and 
s u p p o r t e d by a n e c d o t a l r e f e r e n c e s from i n t e r v i e w s w i t h t h e 20 
p a r t i c i p a t i n g t e a c h e r s , 10 i t e m s have been e l i m i n a t e d f r o m t h e 
o r i g i n a l l i s t o f f a m i l y c o n s u l t a t i o n c o m p e t e n c i e s . 
E a r l i e r i n t h i s c h a p t e r , T a b l e 6 l i s t e d t h e r e s p o n s e p e r c e n t a g e s 
t o 12 c o m p e t e n c i e s i n the o r i g i n a l q u e s t i o n n a i r e w h i c h were i n t e n d e d 
t o e l i c i t a n e g a t i v e r e a c t i o n from p a r t i c i p a n t s . Those 12 i t e m s were 
grouped i n t o t h r e e e q u a l c a t e g o r i e s o f f o u r i t e m s each: t h o s e 
r e c e i v i n g g r e a t e r t h a n 50% n e g a t i v e r e s p o n s e , t h o s e r e c e i v i n g 26-50% 
n e g a t i v e r e s p o n s e , and t h o s e r e c e i v i n g 25% n e g a t i v e r e s p o n s e o r l e s s . 
As a n t i c i p a t e d , t h e f i r s t f o u r c o m p e t e n c i e s i n T a b l e 6 were p e r c e i v e d 
by p a r t i c i p a t i n g t e a c h e r s as b e i n g c l e a r l y i n a p p r o p r i a t e t o t h e r o l e 
o f t h e VI e d u c a t o r and were t h e r e f o r e o m i t t e d f r o m t h e competency 
l i s t . The s e c o n d f o u r i t e m s r e c e i v e d between 30% and 40% 
d i s a g r e e m e n t , s u g g e s t i n g c o n s i d e r a b l e doubt about t h e i r r e l e v a n c e t o 
j o b r o l e s and r e s p o n s i b i l i t i e s r e p o r t e d by p a r t i c i p a n t s . These i t e m s 
were a l s o o m i t t e d . 
I n t e r e s t i n g l y , two a d d i t i o n a l c o m p e t e n c i e s w h i c h were n o t 
i n t e n d e d t o p r o d u c e a n e g a t i v e r e s p o n s e u n e x p e c t e d l y e v o k e d 
c o n s i d e r a b l e debate d u r i n g the i n t e r v i e w s . I t em 5 i n t h e s e c o n d 
competency c l u s t e r ( P r i n c i p l e s and P r o c e s s e s o f Change) and Item 6 i n 
t h e f o u r t h competency c l u s t e r ( I n t e r v e n t i o n S t r a t e g i e s ) each r e c e i v e d 
s i x n e g a t i v e v o t e s ( 3 0 % ) . Because t h e s e two i t e m s a p p e a r e d t o be 
c o n t r o v e r s i a l i n t h e minds o f s e v e r a l t e a c h e r s i n t h e s u r v e y , t h e y 
were l i k e w i s e removed from t h e competency l i s t . 
Somewhat r e l u c t a n t l y , i t was d e c i d e d t o r e t a i n on the r e v i s e d 
competency l i s t t he l a s t f o u r i t e m s r e p o r t e d i n T a b l e 6. Because 
t h e y d i d n o t r e c e i v e t h e degree o f n e g a t i v e r e s p o n s e w h i c h had been 
a n t i c i p a t e d , i t was f e l t t h a t t h e y s h o u l d be i n c l u d e d as a v i a b l e 
f a m i l y c o n s u l t a t i o n competency u n t i l f u r t h e r i n v e s t i g a t i o n p r o v e d 
o t h e r w i s e . 
As a r e s u l t o f t h e s e changes, the f i n a l l i s t o f c o m p e t e n c i e s , as 
shown i n T a b l e 11, c o n t a i n s 49 i t e m s w h i c h were j u d g e d by c u r r e n t 
s u r v e y p a r t i c i p a n t s t o be r e l e v a n t and a p p r o p r i a t e t o t h e 
c o n s u l t a t i o n r o l e o f VI e d u c a t o r s i n a d d r e s s i n g t h e a f f e c t i v e 
a d j u s t m e n t needs o f b l i n d o r v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r 
f a m i l i e s . 
Competency P r i o r i t y 
S e c t i o n I I I o f the q u e s t i o n n a i r e a s k e d s u r v e y p a r t i c i p a n t s t o 
r a n k o r d e r 12 competency s t a t e m e n t s r e g a r d i n g t h e o v e r a l l r o l e s and 
T a b l e 11 
R e v i s e d L i s t o f 
F a m i l y C o n s u l t a t i o n Competencies f o r E d u c a t o r s o f t h e V i s u a l l y I m p a i r e d  
KNOWLEDGE OF AFFECTIVE ADJUSTMENT ISSUES 
A c e r t i f i e d t e a c h e r o f the v i s u a l l y i m p a i r e d s h o u l d be a b l e t o : 
1. Demonstrate an u n d e r s t a n d i n g o f nor m a l c h i l d development, p a r t i c u l a r l y i n 
terms o f s o c i a l and e m o t i o n a l a d j u s t m e n t . 
2. Demonstrate a b a s i c u n d e r s t a n d i n g o f f a m i l y dynamics. 
3. R e c o g n i z e t h e impact o f t h e v i s u a l i m p a i r m e n t on t h e f a m i l y s y s t e m as w e l l 
as on i t s i n d i v i d u a l members. 
4. I d e n t i f y t h e v a r i o u s e n v i r o n m e n t a l f a c t o r s w h i c h may i n f l u e n c e t he 
a f f e c t i v e a d j u s t m e n t o f the VI c h i l d / f a m i l y ( s u c h a s . . . i n t e l l e c t u a l , 
s o c i a l , e m o t i o n a l , m e d i c a l ) . 
5. A s s i s t t h e V I c h i l d / f a m i l y t o d i f f e r e n t i a t e between t h o s e a t t i t u d e s , 
b e h a v i o r s and c i r c u m s t a n c e s w h i c h a r e a d i r e c t r e s u l t o f t h e v i s u a l 
i m p a i r m e n t , and t h o s e w h i c h a r e n o t r e l a t e d . 
6. Make o b j e c t i v e d a t a - b a s e d o b s e r v a t i o n s o f t h e i n t e r a c t i o n s w h i c h o c c u r 
between t h e VI c h i l d and s i g n i f i c a n t o t h e r s . 
7. D i f f e r e n t i a t e between t h o s e a t t i t u d e s and b e h a v i o r s w h i c h a r e r a t i o n a l i n 
n a t u r e , and t h o s e w h i c h a r e b a s e d on e m o t i o n . 
8. A s s e s s when and how t h e VI c h i l d / f a m i l y m i ght b e n e f i t from r e f e r r a l f o r 
t h e r a p e u t i c c o u n s e l i n g . 
KNOWLEDGE OF THE PRINCIPLES AND PROCESSES OF CHANGE 
A c e r t i f i e d t e a c h e r o f the v i s u a l l y i m p a i r e d s h o u l d be a b l e t o : 
9. R e c o g n i z e and d i s t i n g u i s h between the c o g n i t i v e , a f f e c t i v e , and 
b e h a v i o r a l s t a g e s i n t h e p r o c e s s o f change. 
10. I d e n t i f y t h e i n d i v i d u a l c o n d i t i o n s w h i c h may i n h i b i t o r encourage the 
change p r o c e s s i n an i n d i v i d u a l o r i n a g i v e n f a m i l y system. 
11. D e t e r m i n e f o r t h e c h i l d / f a m i l y t h e s p e c i f i c r i s k s and b e n e f i t s o f any 
i d e n t i f i e d g o a l s f o r change. 
12. A s s i s t t he f a m i l y i n d e f i n i n g a l t e r n a t i v e c h o i c e s and t h e i r p o s s i b l e 
c onsequences r e g a r d i n g s p e c i f i c a t t i t u d e s , b e h a v i o r s , and c i r c u m s t a n c e s 
w h i c h a r e r e l a t e d t o the v i s u a l i m p a i r m e n t . 
13. Document r e l e v a n t changes i n t h e s o c i a l , i n t e l l e c t u a l , a f f e c t i v e , and 
m e d i c a l s t a t u s o f the VI c h i l d / f a m i l y . 
14. I d e n t i f y a range o f a c c e p t a b l e a t t i t u d e s , b e h a v i o r s , and c i r c u m s t a n c e s 
w h i c h a r e i n t e n d e d t o r e p l a c e t h o s e t h a t a r e d e t e r m i n e d t o be 
d y s f u n c t i o n a l . 
15. A s s i s t t h e V I c h i l d / f a m i l y i n d e v e l o p i n g an a c t i o n p l a n f o r a c h i e v i n g 
t h e a g r e e d upon changes, by d e t e r m i n i n g t o g e t h e r what t h e a n t i c i p a t e d 
outcomes m i g h t be. 
16. Measure, by o b s e r v a t i o n , t h e c h i l d / f a m i l y ' s r e a d i n e s s f o r change. 
17. A s s i s t t h e f a m i l y i n r e s h a p i n g any m a l a d a p t i v e a t t i t u d e s , b e h a v i o r s , and 
c i r c u m s t a n c e s by r o l e m o d e l i n g f o r them a more a p p r o p r i a t e s e t o f norms. 
18. R e c o g n i z e t h e l i m i t a t i o n s o f t h e V I e d u c a t o r ' s p r o f e s s i o n a l 
r e s p o n s i b i l i t y as a change agent i n w o r k i n g w i t h c h i l d r e n and f a m i l i e s . 
KNOWLEDGE OF INTERPERSONAL COMMUNICATION SKILLS 
A c e r t i f i e d t e a c h e r o f t h e v i s u a l l y i m p a i r e d s h o u l d be a b l e t o : 
19. Conduct an e x p l o r a t o r y i n t e r v i e w w h i c h e n c o u r a g e s f a m i l y members t o 
i d e n t i f y f o r t h e m s e l v e s t h o s e a t t i t u d e s , b e h a v i o r s , and 
c i r c u m s t a n c e s w h i c h t h e y p e r c e i v e t o be d y s f u n c t i o n a l . 
20. P r o v i d e c o n s t r u c t i v e f e e d b a c k and p o s i t i v e r e i n f o r c e m e n t as needed. 
21. R e c o g n i z e t h a t the p r o c e s s o f c o m m u n i c a t i o n c o n s i s t s n o t o n l y o f l a n g u a g e , 
b u t a l s o o f t h e knowledge, e x p e r i e n c e s , f e e l i n g s , and e x p e c t a t i o n s o f 
b o t h t h e s p e a k e r and the l i s t e n e r . 
22. Engage t h e c h i l d / f a m i l y i n c r e a t i v e p r o b l e m - s o l v i n g ( m u t u a l 
d e c i s i o n m a k i n g ) . 
23. Encourage an open d i a l o g u e w i t h t h e f a m i l y c o n c e r n i n g a t t i t u d e s a b out the 
d i s a b l e d member as w e l l as about t h e d i s a b i l i t y i t s e l f . 
24. R e c o g n i z e and i n t e r p r e t n o n - v e r b a l messages i n the p r o c e s s o f 
c o m m u n i c a t i o n ( e . g . body p o s t u r e s and g e s t u r e s , f a c i a l e x p r e s s i o n s , v o c a l 
i n t o n a t i o n s ) . 
25. Ask q u e s t i o n s i n a p r o b i n g b u t n o n - i n t r u s i v e manner. 
26. Model e f f e c t i v e i n t e r p e r s o n a l c o m m u n i c a t i o n s k i l l s so t h a t t h e y c a n be 
l e a r n e d by o t h e r s t h r o u g h o b s e r v a t i o n , i m i t a t i o n , and r e i n f o r c e m e n t . 
27. I n c o r p o r a t e p r e v e n t i v e ( d e v e l o p m e n t a l ) i n t e r v e n t i o n i n t o r e m e d i a t i o n 
s t r a t e g i e s f o r e x i s t i n g i s s u e s . 
28. Know when i t i s more a p p r o p r i a t e t o l i s t e n t h a n t o speak. 
29. Convey i n f o r m a t i o n i n a manner w h i c h r e f l e c t s one's own p e r s o n a l and 
p r o f e s s i o n a l o p i n i o n s . 
30. Focus on t h e p r o c e s s o f c o m m u n i c a t i o n , as w e l l as on t h e c o n t e n t . 
KNOWLEDGE OF PRACTICAL INTERVENTION STRATEGIES 
A c e r t i f i e d t e a c h e r o f the v i s u a l l y i m p a i r e d s h o u l d be a b l e t o : 
31. P r o v i d e i n f o r m a t i o n and s u p p o r t i n a n o n - j u d g m e n t a l manner. 
32. E s t a b l i s h a h e l p i n g r e l a t i o n s h i p w i t h the c h i l d / f a m i l y w h i c h i s b a s e d on 
m u t u a l t r u s t , empathy, and p a t i e n c e . 
33. A v o i d t h e use o f p o t e n t i a l l y d i s c r i m i n a t i n g r e f e r e n c e s t o c u l t u r a l , 
e t h n i c , r e l i g i o u s , and s o c i o - e c o n o m i c s t a t u s o f t h e f a m i l y . 
34. D e t e r m i n e t h e p s y c h o l o g i c a l o r i g i n o f d e f e n s e mechanisms w h i c h may be u s e d 
by c h i l d r e n o r p a r e n t s t o a v o i d needed i n t e r v e n t i o n . 
35. P r o v i d e n o n - d i r e c t i v e s u p p o r t t o t h e V I c h i l d / f a m i l y i n e s t a b l i s h i n g 
r e a l i s t i c g o a l s and l i m i t s . 
36. C o n s t r u c t a v e r b a l agreement w i t h t h e c h i l d / f a m i l y w h i c h d e m o n s t r a t e s a 
s h a r e d commitment t o w a r d t h e a g r e e d upon g o a l s o f t h e i n t e r v e n t i o n . 
37. P a r t i c i p a t e as a p r o f e s s i o n a l member o f an i n t e r d i s c i p l i n a r y team w h i c h 
i s j o i n t l y r e s p o n s i b l e f o r d e f i n i n g and i m p l e m e n t i n g an i n t e r v e n t i o n p l a n . 
38. R e s p e c t and e n f o r c e i s s u e s o f c o n f i d e n t i a l i t y . 
39. R e f r a i n from d o i n g f o r t h e c h i l d / f a m i l y t h a t w h i c h t h e y a r e a b l e t o do 
f o r t h e m s e l v e s . 
40. I d e n t i f y t h e l o c a l , s t a t e , and n a t i o n a l r e s o u r c e s w h i c h r e l a t e t o t h e 
s o c i a l / e m o t i o n a l needs o f VI c h i l d r e n / f a m i l i e s . 
41. Use s e l f - d i s c l o s u r e s e l e c t i v e l y and a p p r o p r i a t e l y . 
42. P r o v i d e c r i s i s i n t e r v e n t i o n as needed, f o r s p e c i f i c v i s i o n - r e l a t e d 
p r o b l e m s . 
43. R e c o g n i z e when t r a n s f e r e n c e i s o c c u r r i n g . 
A v o i d s p e c u l a t i o n and b i a s w h i c h may be p r e d i c a t e d upon t h e c h i l d / f a m i l y ' s 
p a s t r e l a t i o n s i p s w i t h o t h e r s e r v i c e p r o v i d e r s . 
I n t e r p r e t t h e r e s u l t s o f c l i n i c a l d i a g n o s t i c e v a l u a t i o n s r e l a t e d t o the 
p s y c h o l o g i c a l needs o f the VI c h i l d / f a m i l y . 
D e c r e a s e o r t e r m i n a t e s u p p o r t s e r v i c e s when t h e V I c h i l d / f a m i l y c a n 
r e a s o n a b l y be e x p e c t e d t o f u n c t i o n i n d e p e n d e n t l y . 
Be aware o f one's own p h i l o s o p h i c a l , m o r a l , s o c i a l , and i n t e l l e c t u a l 
v a l u e s i n r e l a t i o n t o h i s / h e r r o l e as a human s e r v i c e p r o f e s s i o n a l . 
R e f r a i n , b o t h p h y s i c a l l y and e m o t i o n a l l y , from f a m i l y s i t u a t i o n s i n w h i c h 
i n d i v i d u a l needs and c i r c u m s t a n c e s may e x c e e d the e x p e r t i s e and/or the 
r e s p o n s i b i l i t y o f the VI e d u c a t o r . 
C o n c e p t u a l i z e a p e r s o n a l s t y l e o f i n t e r v e n t i o n w h i c h i s b a s e d on one's 
own e d u c a t i o n a l t r a i n i n g and p r o f e s s i o n a l e x p e r i e n c e . 
r e s p o n s i b i l i t i e s o f t e a c h e r s o f the v i s u a l l y i m p a i r e d , as i d e n t i f i e d 
by S p u n g i n ( 1 9 7 7 ) , from LEAST RELEVANT ( i n d i c a t e d by t h e number "1") 
to MOST RELEVANT ( i n d i c a t e d by the number " 1 2 " ) . 
I n e x a m i n i n g t h e r e s p o n s e s , p a r t i c u l a r a t t e n t i o n was g i v e n t o 
G o a l s t a t e m e n t 7.0, w h i c h d e s c r i b e s the knowledge and s k i l l a r e a s 
n e c e s s a r y f o r V I e d u c a t o r s t o a d d r e s s the c o u n s e l i n g - r e l a t e d needs o f 
v i s u a l l y i m p a i r e d c h i l d r e n and s i g n i f i c a n t o t h e r s . T a b l e 12 shows t h e 
a c t u a l r e s p o n s e s o f 19 o f the 20 t e a c h e r s s u r v e y e d . One s u b j e c t was 
e l i m i n a t e d f r o m the sample because o f an i n c o r r e c t l y c o m p l e t e d 
r e s p o n s e s h e e t . 
T h i s e x e r c i s e was d e s i g n e d t o d e t e r m i n e t h e r e l a t i v e o r d e r o f 
i m p o r t a n c e , i n the o p i n i o n o f s u r v e y p a r t i c i p a n t s , o f t h e t e a c h e r ' s 
r o l e i n a d d r e s s i n g t h e p s y c h o s o c i a l needs o f V I c h i l d r e n and 
f a m i l i e s , i n c o m p a r i s o n t o the 11 o t h e r m a j o r j o b f u n c t i o n s d e s c r i b e d 
i n t h e S p u n g i n r e s e a r c h . However, a m e a n i n g f u l c o m p a r i s o n between 
Sp u n g i n ' s s p e c i f i c g o a l s t a t e m e n t s and t h e c o n s u l t a t i o n c o m p e t e n c i e s 
p r e s e n t e d i n t h e c u r r e n t s t u d y i s n e i t h e r u s e f u l n o r p o s s i b l e , 
b e c a u s e t h e p a r a m e t e r s u s e d t o d e f i n e and group i n d i v i d u a l s k i l l 
a r e a s i n t h e two s t u d i e s a r e i n c o m p a t i b l e . 
However, a few o b s e r v a t i o n s r e g a r d i n g the d a t a w h i c h r e s u l t e d 
f r o m t h i s e x e r c i s e a r e summarized i n T a b l e 13 and a r e d e s c r i b e d 
b e l o w : 
1. When s t r a t i f y i n g t he sample a c c o r d i n g t o s e r v i c e d e l i v e r y 
model, a b r o a d e r range o f means i s o b s e r v e d w i t h SEA t e a c h e r s 
T a b l e 12 
P r o f i l e o f I n d i v i d u a l P a r t i c i p a n t Responses t o G o a l S t a t e m e n t 7.0  
When Rank O r d e r e d on a S c a l e o f 1 t o 12,  
i n A s c e n d i n g Order o f R e l e v a n c e 
S e r v i c e R o l e Y e a r s Rank Or d e r f o r 
S u b j e c t Model D e f i n i t i o n T e a c h i n g G o a l 7 
1 LEA RR 10 8 
2 LEA IT 5 9 
3 PNP IT 9 6 
4 IEA IT 12 9 
5 LEA TC 13 2 
6 SEA IT 16 * 
7 LEA IT 18 6 
8 SEA TC 19 3 
9 SEA IT 12 7 
10 SEA TC 7 9 
11 SEA TC 22 9 
12 SEA IT 28 9 
13 SEA IT 8 12 
14 PNP IT 3 8 
15 IEA TC 10 1 
16 IC TC 6 4 
17 PNP IT 1 10 
18 IC IT 6 4 
19 IEA TC 15 6 
20 LEA IT 4 11 
*Response s h e e t c o m p l e t e d i n c o r r e c t l y 
Table 13 
Mean Ranking of Goal Statement 7.0  
by Service Delivery Model, Role D e f i n i t i o n , and  
Years of VI Teaching Experience 
N = 19* 
1 = Least important of 12 competencies 
12 = Most important of 12 competencies 
N Mean Rank 
A. Service Delivery Model 
SEA 6 8.17 
IEA 3 5.33 
LEA 5 7.2 
PNP 3 8.0 
IC 2 4.0 
B. Role D e f i n i t i o n 
IT 11 8.27 
TC 7 4.86 
RR 1 8.0 
C. Experience by Years 
1- 5 4 9.5 
6-10 7 6.29 
11- 15 5 6.0 
16-28 3 7.0 
*0ne questionnaire completed i n c o r r e c t l y 
a s s i g n i n g t h e g r e a t e s t i m p o r t a n c e t o G o a l 7.0 w h i l e I ndependent 
C o n t r a c t o r s r a n k e d i t the l o w e s t among a l l subgroups s u r v e y e d . 
2. When s t r a t i f y i n g t h e sample a c c o r d i n g t o r o l e d e f i n i t i o n , 
e d u c a t o r s who p e r c e i v e t h e m s e l v e s i n t h e r o l e o f i t i n e r a n t t e a c h e r 
r a n k G o a l 7.0 c o n s i d e r a b l y h i g h e r t h a n e d u c a t o r s who r e g a r d t h e m s e l v e s 
as t e a c h e r c o n s u l t a n t s . 
3. When s t r a t i f y i n g t he sample a c c o r d i n g t o t h e number o f y e a r s 
o f V I t e a c h i n g e x p e r i e n c e , a r e l a t i v e l y b a l a n c e d d i s t r i b u t i o n o f the 
means o c c u r s w i t h i n t h e moderate range o f r e l e v a n c e , w i t h t h e 
e x c e p t i o n o f the group o f t e a c h e r s h a v i n g o n l y 1-5 y e a r s o f e x p e r i e n c e . 
T h i s group r a n k e d G o a l 7.0 h i g h e r t h a n any o t h e r subgroup w i t h i n t h e 
sample. 
Key Themes and A s s u m p t i o n s 
The d e s c r i p t i v e d a t a p r e s e n t e d i n T a b l e s 1-13 r e v e a l s e v e r a l 
r e c u r r i n g themes and a s s u m p t i o n s c o n c e r n i n g t h e c o n s u l t a t i v e r o l e o f 
VI e d u c a t o r s i n a d d r e s s i n g the a f f e c t i v e a d j u s t m e n t needs o f v i s u a l l y 
i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s . U s i n g a r e p r e s e n t a t i v e 
s e l e c t i o n o f extemporaneous remarks o f f e r e d by t e a c h e r s d u r i n g t h e 
i n t e r v i e w p r o c e s s , t h e s e n u m e r i c a l d a t a have been s c r u t i n i z e d and 
d i s c u s s e d i n d e t a i l . Among the key themes f o r m u l a t e d f r o m t h e 
r e s e a r c h d a t a , e i g h t o f them m e r i t a d d i t i o n a l c o n s i d e r a t i o n and 
d i s c u s s i o n . They i n c l u d e : 
1. F a m i l y c o n s u l t a t i o n i s a f u n c t i o n a l r e a l i t y o f t h e V I  
e d u c a t o r ' s i n v o l v e m e n t w i t h s t u d e n t s . T e a c h e r s r e p o r t e d s p e n d i n g an 
a v e r a g e o f 30% o f t h e i r p r o f e s s i o n a l t i m e each week i n c o n s u l t a t i o n -
r e l a t e d a c t i v i t i e s , and an average o f 8.15% o f t h a t t i m e was d e v o t e d 
s p e c i f i c a l l y t o w o r k i n g w i t h f a m i l i e s . Many t e a c h e r s i n d i c a t e d t h a t 
were i t n o t f o r t h e c o n s t r a i n t s o f t i m e and m a r g i n a l s u p p o r t f r o m 
e m p l o y i n g s c h o o l s o r a g e n c i e s , an even g r e a t e r amount o f t h e i r w e e k l y 
s c h e d u l e s c o u l d j u s t i f i a b l y be d e v o t e d t o f a m i l y c o n s u l t a t i o n . 
F u r t h e r m o r e , t h e VI e d u c a t o r ' s r o l e as a p s y c h o l o g i c a l s u p p o r t and 
s o u n d i n g b o a r d f o r c h i l d r e n and f a m i l i e s i s , a c c o r d i n g t o t h e 
t e a c h e r s s u r v e y e d , a v a l u a b l e t o o l i n i n c r e a s i n g s t u d e n t i n i t i a t i v e 
and p a r e n t a l c o o p e r a t i o n t o w a r d the g o a l s o f s e l f - a w a r e n e s s and 
change. 
2. T e a c h e r competency i n p r o v i d i n g c o n s u l t a t i v e s e r v i c e s t o  
f a m i l i e s i s i n f l u e n c e d by the number o f y e a r s o f p r o f e s s i o n a l  
e x p e r i e n c e i n e d u c a t i o n o f t h e v i s u a l l y i m p a i r e d . The more s e a s o n e d 
t e a c h e r s i n t h i s s u r v e y sample had r e c e i v e d , f o r t h e most p a r t , l e s s 
f o r m a l e d u c a t i o n i n t h e p s y c h o s o c i a l and f a m i l i a l p r o b l e m s a s s o c i a t e d 
w i t h v i s u a l i m p a i r m e n t . However, most f e l t t h a t t h e y had d e v e l o p e d , 
o v e r t i m e , a t l e a s t l i m i t e d e x p e r t i s e i n f a m i l y i n t e r v e n t i o n s i m p l y as 
a r e s u l t o f t r i a l and e r r o r e x p e r i e n c e . 
3. The o p p o r t u n i t y f o r t e a c h e r c o n s u l t a t i o n t i m e w i t h f a m i l i e s  
may be i n h i b i t e d by s e r v i c e d e l i v e r y models w h i c h do n o t s u p p o r t .  
e i t h e r i n p r i n c i p l e o r i n p r a c t i c e , the c o n s u l t a t i v e r o l e o f t h e VI 
e d u c a t o r . I n t h e c u r r e n t s u r v e y , the g r e a t e s t amount o f c o n s u l t a t i o n 
t i m e w i t h f a m i l i e s o c c u r r e d i n I n t e r m e d i a t e E d u c a t i o n A g e n c i e s 
( 1 0 . 3 3 % ) , f o l l o w e d by S t a t e E d u c a t i o n A g e n c i e s (9.0%) and L o c a l 
E d u c a t i o n A g e n c i e s ( 8 . 4 % ) . Independent c o n t r a c t o r s and t e a c h e r s 
employed by P r i v a t e N o n - P r o f i t A g e n c i e s s p e n t 6.0% and 5.0% 
r e s p e c t i v e l y i n f a m i l y c o n s u l t a t i o n a c t i v i t i e s . A d m i n i s t r a t i v e 
c o n s t r a i n t s r e l a t e d t o c a s e l o a d s i z e , f u n d i n g l i m i t a t i o n s , l a c k o f 
t i m e , and d u p l i c a t i o n o r o v e r l a p p i n g o f s e r v i c e s a v a i l a b l e f r o m o t h e r 
s p e c i a l i s t s were t h e r e a s o n s most o f t e n g i v e n by t e a c h e r s f o r h a v i n g 
l i m i t e d i n v o l v e m e n t w i t h f a m i l i e s . 
4. E d u c a t o r s o f the v i s u a l l y i m p a i r e d do n o t make a d i s t i n c t i o n  
between t h e r o l e s and r e s p o n s i b i l i t i e s o f t h e i t i n e r a n t t e a c h e r , and  
t h o s e o f t h e t e a c h e r c o n s u l t a n t . F o r t h e most p a r t , t h e r e s e a r c h 
d a t a showed l i t t l e c o r r e l a t i o n between t h e j o b t i t l e s r e p o r t e d by 
t e a c h e r s and the p e r c e n t a g e s o f ti m e r e p o r t e d l y s p e n t i n s p e c i f i c j o b 
f u n c t i o n s r e l a t e d t o c o n s u l t a t i o n and d i r e c t s e r v i c e a c t i v i t i e s . As 
s t a t e d e a r l i e r i n t h i s c h a p t e r , t h i s a p p a r e n t c o n t r a d i c t i o n may 
m e r e l y i n d i c a t e a l a c k o f i n f o r m a t i o n o r u n d e r s t a n d i n g r e g a r d i n g r o l e 
d e f i n i t i o n s f o r t e a c h e r s o f t h e v i s u a l l y i m p a i r e d . 
5. P r o f e s s i o n a l m o b i l i t y i s low among e d u c t o r s o f t h e v i s u a l l y  
i m p a i r e d . Among p a r t i c i p a t i n g t e a c h e r s 16 had a c c u m u l a t e d a l l o f 
t h e i r t e a c h i n g e x p e r i e n c e i n VI e d u c a t i o n . O n l y two s u b j e c t s 
r e p o r t e d any e x p e r i e n c e i n s u p e r v i s o r y o r a d m i n i s t r a t i v e p o s i t i o n s . 
6. Communication and interpersonal techniques are perceived by  
teachers to be the most important element i n the parent/professional  
r e l a t i o n s h i p . According to teachers, knowledge of v i s i o n - s p e c i f i c 
issues, theories, and techniques i s u s e f u l only to the extent that 
the teacher can t r a n s l a t e those s k i l l s into p r a c t i c a l c o n s u l t a t i o n 
s t r a t e g i e s . In other words, theory without process i s i n e f f e c t u a l 
and at times even destructive to the helping r e l a t i o n s h i p . 
Teachers who perceived themselves to be good communicators 
appeared to be much more i n t u i t i v e and self-assured i n t h e i r 
c o n s u l t a t i v e r o l e to f a m i l i e s . Furthermore, there was o v e r a l l 
agreement among p a r t i c i p a n t s that communication i s a complex 
interpersonal process which involves f a r more than the teacher's 
a b i l i t y to speak. Also recognized as necessary components i n 
expressive and receptive communication were l i s t e n i n g , reading, 
w r i t i n g , reasoning, and such nonverbal cues as body language, f a c i a l 
expressions, and p h y s i c a l appearance. 
7. There appears to be a fundamental c o r r e l a t i o n between  
p e r s o n a l i t y and teacher effectiveness i n working with f a m i l i e s . 
P a r t i c i p a n t s frequently r e f e r r e d to such personal c h a r a c t e r i s t i c s as 
i n s i g h t , empathy, resourcefulness, self-awareness, and patience as 
necessary a t t r i b u t e s f o r caregivers i n a meaningful and mutually 
s a t i s f y i n g r e l a t i o n s h i p with f a m i l i e s . This assumption also r e f l e c t s 
the observations of the interviewer regarding the f a c i l i t y with which 
i n d i v i d u a l teachers were able to contribute t h e i r ideas and opinions. 
The p r o f e s s i o n a l conduct of teachers and other care providers, i t 
seems, may be as much an expression of who they are as what they know. 
8. Professional preparation programs may not be adequately  
t r a i n i n g teachers f o r the s i t u a t i o n a l r e a l i t i e s of t h e i r jobs,  
p a r t i c u l a r l y i n regard to t h e i r almost i n e v i t a b l e r o l e as a  
consultant to f a m i l i e s . In the opinion of the majority of 
p a r t i c i p a n t s i n t h i s survey, l i m i t e d information concerning a f f e c t i v e 
adjustment of the handicapped, family dynamics, and s p e c i f i c 
i n t e r v e n t i o n s t r a t e g i e s was offered during t h e i r pre-service 
preparation programs. Too often, when an attempt was made to cover 
such material, i t was t h e o r e t i c a l rather than p r a c t i c a l i n nature, 
leaving teachers without the necessary process s k i l l s to incorporate 
e f f e c t i v e consultation techniques into t h e i r educational i n t e r v e n t i o n 
plans. One p a r t i c i p a n t even suggested that " I t takes e i t h e r 2 
people, or 1 person with 2 degrees to do t h i s job r i g h t . " Yet 
another observed, "Teacher preparation programs spend nearly 100% of 
t h e i r time t r a i n i n g teachers how to do only 50% of t h e i r jobs." 
A few of the p a r t i c i p a t i n g teachers acknowledged, however, that 
i n recent years increased a t t e n t i o n has been given to the consulting 
teacher model of intervention, v e r i f y i n g f o r some the legitimacy of 
i n d i r e c t services as a means of educating v i s u a l l y impaired c h i l d r e n , 
p a r t i c u l a r l y i n regard to psychosocial development and family 
adjustment. 
Summary 
T h i s c h a p t e r has d e s c r i b e d and examined t h e d e s c r i p t i v e d a t a 
c o l l e c t e d d u r i n g p e r s o n a l i n t e r v i e w s w i t h t w e n t y c e r t i f i e d and f u l l -
t i m e employed e d u c a t o r s o f the v i s u a l l y i m p a i r e d . S i g n i f i c a n t themes 
and a s s u m p t i o n s w h i c h emerged f r o m t h e d a t a were summarized and w i l l 
be d i s c u s s e d f u r t h e r i n C h a p t e r V. 
I n g e n e r a l , t h e t e a c h e r s i n t h i s s u r v e y r e p o r t e d p r o f e s s i o n a l 
i n v o l v e m e n t w i t h f a m i l i e s o f v i s u a l l y i m p a i r e d s t u d e n t s r a n g i n g from 
c a s u a l and i n f r e q u e n t c o n t a c t t o o n g o i n g and m e a n i n g f u l r e l a t i o n s h i p s which 
f o c u s on i n f o r m a t i o n - s h a r i n g and m u t u a l d e s i s i o n - m a k i n g [decision-making] 
r e g a r d i n g s p e c i f i c s t u d e n t - c e n t e r e d o b j e c t i v e s . The n a t u r e and 
degree o f i n v o l v e m e n t depends on many v a r i a b l e s , i n c l u d i n g t h e 
commitment o f the f a m i l y , t h e e x p e r t i s e o f t h e t e a c h e r , and t h e 
e x t e n t o f s u p p o r t f r o m t h e s e r v i c e d e l i v e r y s y s t e m w h i c h employs t h e 
s e r v i c e p r o v i d e r . 
A c c o r d i n g t o p a r t i c i p a n t s , p r o f e s s i o n a l competence i n c a r r y i n g 
o u t t h e s e c o n s u l t a t i o n - r e l a t e d a c t i v i t i e s i s i n p a r t t h e r e s u l t o f 
p e r s o n a l s t y l e o r e x p e r i e n c e , though a w o r k i n g knowledge o f t h e 
t h e o r i e s and p r a c t i c e s o f f a m i l y i n t e r v e n t i o n and e d u c a t i o n a l 
c o n s u l t a t i o n i s p e r c e i v e d t o be b o t h n e c e s s a r y and r e l e v a n t t o t h e 
r o l e o f t h e V I e d u c a t o r . 
The d a t a shows t h a t s i g n i f i c a n t amounts o f p r o f e s s i o n a l t i m e a r e 
b e i n g s p e n t i n n o n - i n s t r u c t i o n a l and i n d i r e c t s e r v i c e s t o c h i l d r e n 
and f a m i l i e s , most o f t e n i n the form o f c o n s u l t a t i o n w i t h t e a c h e r s , 
p a r e n t s , a d m i n i s t r a t o r s , and r e l a t e d s e r v i c e p r o v i d e r s . Competencies 
w h i c h were r e p o r t e d by VI e d u c a t o r s t o be t h e most i m p o r t a n t were 
t h o s e w h i c h i n v o l v e d t h e p r o c e s s s k i l l s o f i n t e r p e r s o n a l 
c o m m u n i c a t i o n and r e l a t i o n s h i p - b u i l d i n g . R e s u l t s o f t h e s u r v e y 
s u p p o r t t h e p r e m i s e t h a t most s p e c i a l i s t t e a c h e r s , r e g a r d l e s s o f 
s i t u a t i o n a l d i f f e r e n c e s i n e d u c a t i o n a l and o c c u p a t i o n a l b a c k g r o u n d s , 
a r e r e l y i n g on c o n s u l t a t i v e i n t e r v e n t i o n t e c h n i q u e s t o a d d r e s s t h e 
p s y c h o s o c i a l a d j u s t m e n t needs o f b l i n d and v i s u a l l y i m p a i r e d 
c h i l d r e n . 
C h a p t e r V 
C o n c l u s i o n s and Recommendations 
O v e r v i e w 
T h i s e x p l o r a t o r y s t u d y has examined t h e c o n s u l t i n g r o l e o f V I 
e d u c a t o r s i n a d d r e s s i n g the a f f e c t i v e a d j u s t m e n t needs o f v i s u a l l y 
i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s . U s i n g a 3 - p a r t q u e s t i o n n a i r e 
w h i c h i n c l u d e d 59 t e a c h e r c o m p e t e n c i e s r e l a t e d t o p s y c h o s o c i a l 
development and f a m i l y i n t e r v e n t i o n , t w e n t y c e r t i f i e d and f u l l - t i m e 
employed t e a c h e r s o f t h e v i s u a l l y i m p a i r e d were i n t e r v i e w e d t o 
d e t e r m i n e t h e i r p e r c e p t i o n s o f the r e l e v a n c e o f c o n s u l t a t i o n as an 
i n t e r v e n t i o n model f o r w o r k i n g w i t h c h i l d r e n and f a m i l i e s . 
T h r oughout t h e h i s t o r y o f f o r m a l i z e d s e r v i c e s t o c h i l d r e n w i t h 
l i m i t e d o r no v i s i o n , f r e q u e n t r e f e r e n c e has been made t o 
p s y c h o s o c i a l development as a v i t a l e lement i n the e d u c a t i o n a l 
p r o c e s s . A l t h o u g h t h e i n t e n t o f s p e c i a l e d u c a t i o n programs has 
a l w a y s been p r i m a r i l y t o p r e p a r e t h e h a n d i c a p p e d s t u d e n t f o r s o c i a l 
and v o c a t i o n a l i n t e g r a t i o n i n t o t h e s e e i n g w o r l d , l i t t l e r e s e a r c h was 
documented, u n t i l r e c e n t l y , c o n c e r n i n g t h e i n f l u e n c e o f f a m i l i e s and 
e d u c a t i o n a l systems on the p s y c h o l o g i c a l w e l l - b e i n g o f t h e v i s u a l l y 
i m p a i r e d ( A b e l , 1967; A m e r i c a n F o u n d a t i o n f o r t h e B l i n d , 1961). 
The f u n c t i o n a l r e l a t i o n s h i p between v i s i o n and s o c i a l / e m o t i o n a l 
development has been o b s e r v e d and s t u d i e d by b o t h e d u c a t o r s and 
p s y c h o l o g i s t s i n r e c e n t decades ( B a r r a g a , 1983; C u t s f o r t h , 1951; 
F r a i b e r g , 1977; Hathaway, 1959; S a n d l e r , 1965). Some, l i k e S c o t t 
( 1 9 6 9 ) , have c o n c l u d e d t h a t t h e p h y s i c a l anomaly o f b l i n d n e s s o r 
v i s u a l i m p a i r m e n t v e r y o f t e n r e s u l t s i n " l e a r n e d s o c i a l r o l e s " w h i c h 
a r e a d i r e c t consequence o f i n a d e q u a t e o r i n a p p r o p r i a t e s o c i a l 
s t i m u l a t i o n . O t h e r s , i n c l u d i n g Warren (1977) and B u r l i n g h a m ( 1 9 7 2 ) , 
have gone on t o s u g g e s t t h a t f a m i l y a t t i t u d e s and i n t e r a c t i o n s a r e 
p e r h a p s the s i n g l e most i m p o r t a n t i n f l u e n c e i n t h e development o f 
p e r s o n a l i t y and s e l f - e s t e e m o f v i s u a l l y i m p a i r e d c h i l d r e n . 
Y e t a n o t h e r body o f r e s e a r c h , i n c l u d i n g s u c h r e c e n t p r o p o n e n t s as 
Moore & Peabody (1976) and S p u n g i n ( 1 9 7 7 ) , has e x p l o r e d c h a n g i n g r o l e 
d e f i n i t i o n s f o r s p e c i a l i s t t e a c h e r s o f t h e v i s u a l l y i m p a i r e d . These 
s t u d i e s have g i v e n i n c r e a s e d c r e d i b i l i t y t o t e a c h e r c o n s u l t a t i o n as a 
v i a b l e model o f i n t e r v e n t i o n w i t h v i s u a l l y i m p a i r e d c h i l d r e n and 
t h e i r f a m i l i e s . 
S i g n i f i c a n t F i n d i n g s 
The p u r p o s e o f t h i s q u a l i t a t i v e s t u d y was t o e x p l o r e t h e r o l e o f 
t h e V I e d u c a t o r i n a d d r e s s i n g the a f f e c t i v e needs o f v i s u a l l y 
i m p a i r e d c h i d r e n [children] and t h e i r f a m i l i e s . The s t u d y was i n t e n d e d t o 
d e v e l o p a f o u n d a t i o n o f knowledge r e l a t e d t o c o n s u l t a t i o n s k i l l s f o r 
t e a c h e r s , s p e c i f i c a l l y i n r e l a t i o n t o t h e i m p a c t o f v i s u a l i m p a i r m e n t 
on p s y c h o s o c i a l development. 
A l t h o u g h the r e s e a r c h methodology d i d n o t i n c l u d e p r e d e t e r m i n e d 
h y p o t h e s e s , i t was d e s i g n e d t o g e n e r a t e o b s e r v a t i o n s from w h i c h 
q u e s t i o n s f o r f u r t h e r r e s e a r c h m i g h t e v o l v e . C h a p t e r IV summarized 
t h o s e o b s e r v a t i o n s i n t o 8 key themes w h i c h r e p r e s e n t t h e c o l l e c t i v e 
v i e w s o f t h e t w e n t y s u r v e y p a r t i c i p a n t s . 
R o l e o f t h e Tea c h e r C o n s u l t a n t 
P erhaps the most o b v i o u s c o m m o n a l i t y among t h e s e k ey themes i s 
th e p e r c e p t i o n by t e a c h e r s o f an h o l i s t i c i n t e r e s t i n t h e e d u c a t i o n 
o f t h e i r v i s u a l l y i m p a i r e d s t u d e n t s . I n s p i t e o f i n d i v i d u a l 
d i f f e r e n c e s i n j o b t i t l e , y e a r s o f e x p e r i e n c e , s e r v i c e d e l i v e r y 
model, l e v e l o f p r o f e s s i o n a l p r e p a r a t i o n , o r g e o g r a p h i c s e t t i n g , most 
p a r t i c i p a n t s a g r e e d t h a t t h e i r r o l e s as e d u c a t o r s a r e no l o n g e r 
s t r i c t l y c o n f i n e d t o t r a d i t i o n a l d i r e c t t e a c h i n g t a s k s . W i t h t h e 
e x c e p t i o n o f one r e s o u r c e room t e a c h e r , s u r v e y p a r t i c i p a n t s r e p o r t e d 
a range o f o n l y 15 t o 50% o f t h e i r p r o f e s s i o n a l t i m e s p e n t i n d i r e c t 
s e r v i c e t o s t u d e n t s , as compared t o 7 t o 55% o f t h e i r t i m e d e v o t e d t o 
c o n s u l t a t i o n w i t h t e a c h e r s , f a m i l i e s , a d m i n i s t r a t o r s , and r e l a t e d 
s e r v i c e p r o v i d e r s . The d a t a s u g g e s t s t h a t , r e g a r d l e s s o f s i t u a t i o n a l 
v a r i a b l e s , t e a c h e r s o f t h e v i s u a l l y i m p a i r e d a r e s p e n d i n g 
c o n s i d e r a b l e amounts o f time i n n o n - i n s t r u c t i o n a l a c t i v i t i e s and 
i n d i r e c t s e r v i c e s . P r e v i o u s s t u d i e s by S p u n g i n (1977) and Moore & 
Peabody (1976) c o r r o b o r a t e t h i s f i n d i n g . 
T h i s s t u d y a l s o r e v e a l e d a w i l l i n g n e s s , i f n o t a n e c e s s i t y , on 
th e p a r t o f V I e d u c a t o r s t o r i s e t o t h e c h a l l e n g e o f a d d r e s s i n g t h e 
basic psychosocial needs of c h i l d r e n and t h e i r f a m i l i e s , as long as 
they f e e l they have the appropriate t r a i n i n g and support to do so. 
Many teachers j u s t i f i e d t h e i r involvement with f a m i l i e s , which 
consumed 2-15% of t h e i r p r o f e s s i o n a l time, on the basis that 
a f f e c t i v e adjustment i s an i n t e g r a l part of the educational process. 
Others suggested that t h e i r roles as s p e c i a l i s t teachers implied an 
o b l i g a t i o n to oversee the r e l a t i o n s h i p of the v i s u a l impairment to 
other developmental areas besides the academic. A few even suggested 
that they had i n h e r i t e d the r e s p o n s i b i l i t y of dealing with 
psychosocial issues because of the reluctance of other p r o f e s s i o n a l s 
who may not be a l e r t to the educational or psychological implications 
of impaired v i s i o n . 
A common occurrence, however, seems to be that teachers are 
sometimes expected to deal with student- and f a m i l y - r e l a t e d issues 
which may be more appropriately handled by a school psychologist, 
s o c i a l worker, guidance counselor, or pr i v a t e t h e r a p i s t . Teachers i n 
t h i s study were concerned that these and other mental health 
p r o f e s s i o n a l s might f a i l to recognize the p o t e n t i a l impact of the 
d i s a b i l i t y on the adjustment process or, conversely, that they might 
overemphasize the importance of the v i s u a l impairment to the 
exclusion of other equally relevant v a r i a b l e s . As suggested above, 
some p a r t i c i p a n t s even c i t e d examples of service providers who chose 
not to become involved i n i n d i v i d u a l cases because of t h e i r perceived 
lack of experience, exposure, or t r a i n i n g i n v i s u a l handicaps. 
For these reasons, VI educators have l i t t l e choice but to 
p r o v i d e b a s i c n o n - t h e r a p e u t i c i n f o r m a t i o n and s u p p o r t t o s t u d e n t s and 
f a m i l i e s i n need, a t l e a s t on an i n t e r i m b a s i s , u n t i l r e f e r r a l t o a 
more a p p r o p r i a t e s e r v i c e p r o v i d e r c a n be a r r a n g e d . T h i s i n t e r v e n t i o n 
m i g h t j u s t i f i a b l y be r e f e r r e d t o as p s y c h o e d u c a t i o n a l c o n s u l t a t i o n 
f o r i t i n v o l v e s n o t o n l y a s p e c i f i c knowledge o f a f f e c t i v e 
development and f a m i l y dynamics, b u t i t a l s o r e q u i r e s t h e 
i n t e r p e r s o n a l s k i l l t o a p p l y t h a t knowledge w i t h s p e c i a l needs 
f a m i l i e s . C l e a r l y t h e most i m p o r t a n t e l e m e n t s o f t h i s c o n s u l t i n g 
p r o c e s s a r e , as r e p o r t e d by t e a c h e r s , t h e a b i l i t y t o r e c o g n i z e and 
d e f i n e r e l e v a n t p s y c h o s o c i a l a d j u s t m e n t i s s u e s , and t o b u i l d h e a l t h y 
i n t e r p e r s o n a l r e l a t i o n s h i p s t h r o u g h good c o m m u n i c a t i o n . 
W h i l e a few t e a c h e r s i n s i s t e d t h a t t h i s i n t e r v e n t i o n a p p r o a c h 
s h o u l d be r e s t r i c t e d t o v i s i o n - r e l a t e d i s s u e s , most a g r e e d t h a t i t i s 
d i f f i c u l t f o r p a r e n t s and t e a c h e r s a l i k e t o make t h e d i s t i n c t i o n 
between t h o s e f a m i l y a t t i t u d e s , b e h a v i o r s , and c i r c u m s t a n c e s w h i c h 
a r e a d i r e c t r e s u l t o f the v i s u a l i m p a i r m e n t , and t h o s e w h i c h a r e n o t 
r e l a t e d . T h e r e f o r e , i n t e r d i s c i p l i n a r y c o m m u n i c a t i o n among s e r v i c e 
p r o v i d e r s i s i m p o r t a n t t o i n s u r e t h a t needs and r e s o u r c e s a r e 
p r o p e r l y i d e n t i f i e d , and t o a v o i d t h e u n n e c e s s a r y o v e r l a p o f 
p r o f e s s i o n a l s u p p o r t s e r v i c e s . 
I t i s c l e a r , however, t h a t t e a c h e r s o f t h e v i s u a l l y i m p a i r e d do 
n o t want t h e l e g a l o r m o r a l r e s p o n s i b i l i t y f o r p r o v i d i n g t h e r a p e u t i c 
c o u n s e l i n g f o r w h i c h t h e y a r e n e i t h e r t r a i n e d n o r p r o p e r l y l i c e n s e d . 
T e a c h e r s p a r t i c i p a t i n g i n the c u r r e n t s t u d y v o i c e d unanimous 
agreement t h a t t h e i r i n v o l v e m e n t i n the p s y c h o s o c i a l a d j u s t m e n t o f 
c h i l d r e n and f a m i l i e s should be l i m i t e d to a non-directive, process-
oriented, and temporary helping r e l a t i o n s h i p which emphasizes shared 
r e s p o n s i b i l i t i e s and mutual decision-making. I t i s important, 
therefore, that teachers are able to make observations and 
recommendations concerning a f f e c t i v e adjustment which are 
educationally, p s y c h o l o g i c a l l y , and e t h i c a l l y sound. Once again, the 
c r i t i c a l element i n t h i s process i s the a b i l i t y to understand and 
convey information i n a manner which i s both unbiased and 
non-judgmental. 
This study demonstrates the d i f f i c u l t y i n d i s t i n g u i s h i n g between 
the teacher's r o l e i n providing psychological support and information 
to v i s u a l l y impaired students and t h e i r f a m i l i e s , and the 
r e s p o n s i b i l i t i e s of other professionals who are q u a l i f i e d to provide 
therapeutic counseling to remediate more complex psychological needs. 
It appears, i n f a c t , that the f u n c t i o n a l r o l e s of the educator and 
counselor may at times be more a l i k e than they are d i f f e r e n t . 
Results of t h i s survey suggest that the humanistic, non-cognitive 
c h a r a c t e r i s t i c s of personality, f o r which aptitude i s d i f f i c u l t to 
observe and measure, are as c r i t i c a l to the teacher's successful job 
performance as the knowledge of s p e c i f i c theories and teaching 
techniques. T u t t l e (1984) i d e n t i f i e s a number of p e r s o n a l i t y t r a i t s 
and a s s i s t i n g behaviors which the teacher-counselor must possess i n 
order to be e f f e c t i v e . Competence i n these non-therapeutic 
counseling s k i l l s enhance the teacher's a b i l i t y to b u i l d meaningful 
and productive r e l a t i o n s h i p s with c l i e n t s . 
F u r t h e r m o r e , the i n v o l v e m e n t o f e d u c a t o r s i n t h e f a m i l y 
i n t e r v e n t i o n p r o c e s s i s v e r y o f t e n t h e f u n c t i o n a l e q u i v a l e n t o f 
t h e r a p e u t i c c o u n s e l i n g w h i c h may be o f f e r e d by a s o c i a l w o r k e r , 
s c h o o l p s y c h o l o g i s t , g u i d a n c e c o u n s e l o r , o r p r i v a t e t h e r a p i s t . 
Methods may v a r y a c c o r d i n g t o the p r o f e s s i o n a l e x p e r t i s e o f t h e 
s e r v i c e p r o v i d e r , b u t t h e r e s u l t i n g i m p a c t on a f f e c t i v e development 
i s v e r y o f t e n t h e same. T e a c h e r s and c o u n s e l o r s a l i k e m i g h t a g r e e 
t h a t t h e r e a r e a v a r i e t y o f i m p o r t a n t i n f l u e n c e s w h i c h p l a y a p a r t i n 
the s o c i a l and e m o t i o n a l development o f i n d i v i d u a l s w i t h 
d i s a b i l i t i e s , and t h a t i t i s d i f f i c u l t t o i s o l a t e one from t h e o t h e r . 
T h e r e f o r e , w h i l e the i n t e r p e r s o n a l r e l a t i o n s h i p between s e r v i c e 
p r o v i d e r and c l i e n t has been i d e n t i f i e d as v e r y i m p o r t a n t , t h e 
c o m m u n i c a t i o n w h i c h t a k e s p l a c e among p r o f e s s i o n a l s i s e q u a l l y 
v a l u a b l e i n i n s u r i n g t h e a p r o p r i a t e n e s s [appropriateness] and d i v e r s i t y o f s e r v i c e s t o f a m i l i e s . 
T h i s o v e r l a p between t h e domains o f e d u c a t i o n and c o u n s e l i n g i s 
an i n e v i t a b l e b y p r o d u c t o f renewed i n t e r e s t i n t h e p s y c h o l o g i c a l , as 
w e l l as academic and v o c a t i o n a l w e l l - b e i n g o f h a n d i c a p p e d s t u d e n t s . 
W h i l e t h e e d u c a t o r ' s r o l e may s t i l l be ambiguous and i l l - d e f i n e d i n 
r e g a r d t o e d u c a t i o n a l c o u n s e l i n g , T u t t l e (1987) s u g g e s t s t h a t , l i k e 
i t o r n o t , t h e s p e c i a l i s t t e a c h e r i s an o b v i o u s and p e r f e c t l y v i a b l e 
s o u r c e o f p s y c h o l o g i c a l s u p p o r t t o v i s u a l l y i m p a i r e d s t u d e n t s . 
R e g a r d l e s s o f j o b t i t l e o r r o l e d e s c r i p t i o n , a l l t e a c h e r s i n 
t h i s s u r v e y a g r e e d t h a t t h e y a r e i n v o l v e d t o some s i g n i f i c a n t degree in 
a d d r e s s s i n g [addressing] t h e p s y c h o l o g i c a l needs o f c h i l d r e n and f a m i l i e s . The 
n a t u r e and e x t e n t o f t h e s e c o u n s e l i n g - r e l a t e d s e r v i c e s s u g g e s t a new 
d i m e n s i o n t o the t r a d i t i o n a l r o l e o f t h e V I e d u c a t o r w h i c h i s 
r e f l e c t e d by s u c h j o b t i t l e s as t e a c h e r / c o n s u l t a n t o r c o n s u l t i n g 
t e a c h e r . T h i s i n d i r e c t form o f i n t e r v e n t i o n i s becoming i n c r e a s i n g l y 
more t i m e - c o n s u m i n g f o r e d u c a t o r s and i s p e r c e i v e d by them t o be a 
v i a b l e and e s s e n t i a l a s p e c t o f t h e i r p r o f e s s i o n a l r e s p o n s i b i l i t i e s 
t o v i s u a l l y i m p a i r e d s t u d e n t s and t h e i r f a m i l i e s . 
P r o f e s s i o n a l P r e p a r a t i o n 
An i m p o r t a n t i m p l i c a t i o n o f t h i s phenomenon i s a p o s s i b l e 
d i s c r e p a n c y between t h e e d u c a t i o n o f t e a c h e r s and t h e e d u c a t i o n o f 
t h e i r v i s u a l l y i m p a i r e d s t u d e n t s . Many o f t h e p a r t i c i p a t i n g t e a c h e r s 
were f r u s t r a t e d by d i f f e r e n c e s between t h e emphasis o f t h e i r 
p r o f e s s i o n a l p r e p a r a t i o n programs and the f u n c t i o n a l r e a l i t i e s o f 
t h e i r j o b s . W h i l e i t was a p p a r e n t t h a t t h e y v a l u e d t h e i r t r a i n i n g i n 
b r a i l l e , s t r u c t u r e and f u n c t i o n o f the eye, e d u c a t i o n a l and l e g a l 
i m p l i c a t i o n s o f v i s i o n l o s s , m a t e r i a l s a d a p t a t i o n and p r o c u r e m e n t , 
t e a c h i n g s t r a t e g i e s , and use o f t e c h n o l o g i c a l a i d s , many e x p r e s s e d 
c o n c e r n t h a t t h e y were s t i l l n o t a d e q u a t e l y p r e p a r e d f o r some o f t h e 
more n e b u l o u s j o b r e s p o n s i b i l i t i e s o f t h e V I e d u c a t o r , s p e c i f i c a l l y 
i n t h o s e competency a r e a s w h i c h t h i s s t u d y r e f e r s t o as c o n s u l t a t i o n . 
T h i s f i n d i n g r e i n f o r c e s p a s t o b s e r v a t i o n s by A b e l (1967) and 
T a y l o r (1978) who s u g g e s t an o n g o i n g need t o r e g u l a r l y e v a l u a t e 
t e a c h e r p r e p a r a t i o n programs so t h a t t h e y a c c u r a t e l y r e f l e c t t h e 
needs o f v i s u a l l y i m p a i r e d s t u d e n t s , and t h e i r s e r v i c e p r o v i d e r s as 
w e l l . I f , as some p r a c t i t i o n e r s are suggesting, the goals and 
pr a c t i c e s of t h e i r p r o f e s s i o n a l preparation programs are incongruent 
with the day-to-day r e a l i t i e s of t h e i r jobs, then i t i s indeed time 
to re-examine the ideologies of education f o r the b l i n d and v i s u a l l y 
impaired i n comparison to the education of t h e i r s p e c i a l i s t teachers. 
This study has shown that there i s a diverse and somewhat 
e c l e c t i c c o l l e c t i o n of competencies which describe the f u n c t i o n a l 
r e a l i t i e s of the VI educator's r o l e i n addressing the counseling-
r e l a t e d needs of c h i l d r e n and f a m i l i e s . As reported by the teachers 
i n Section I of the survey instrument, up to 40% of t h e i r 
p r o f e s s i o n a l time i s given to consultative a c t i v i t i e s with teachers, 
f a m i l i e s , administrators, and r e l a t e d service providers, supporting 
the assumption that consultation i s a s u b s t a n t i a l and necessary 
service being provided by s p e c i a l education teachers of the b l i n d and 
v i s u a l l y impaired. 
Section II of the instrument contained 59 o r i g i n a l competency 
statements r e l a t e d to family consultation, in c l u d i n g 12 items (20%) 
which were intended to produce a negative response or to e l i c i t 
d iscussion of c o n t r o v e r s i a l isues [issues]. Eight of those items were 
perceived by more than 25% of the p a r t i c i p a t i n g teachers to be 
c l e a r l y inappropriate to the ro l e of the VI educator and are 
therefore omitted from further discussion. The remaining 4 of those 
12 items did not generate the degree of negative r e a c t i o n which was 
a n t i c i p a t e d , although they did create considerable a n a l y s i s and 
debate on the part of teachers i n the survey. While the current 
study does not e n t i r e l y discount these 4 competencies as i r r e l e v a n t 
or inappropriate, i t does suggest that t h e i r value i s questionable. 
However, these competencies were not deleted from the competency l i s t 
because the extent of disagreement by teachers was only marginal. 
Two a d d i t i o n a l items were also omitted from the r e v i s e d competency 
l i s t because they received an unexpectedly high number of negative 
responses from p a r t i c i p a t i n g teachers. 
The forty-nine items which remain describe a broad spectrum of 
family consultation competencies f o r educators of the b l i n d and 
v i s u a l l y impaired. These competencies focus on 4 main content areas, 
namely a f f e c t i v e adjustment, the p r i n c i p l e s and processes of change, 
interpersonal communication s k i l l s , and p r a c t i c a l i n t e r v e n t i o n 
s t r a t e g i e s . C o l l e c t i v e l y , they emphasize the process s k i l l s 
associated with t r a n s l a t i n g knowledge of c o n s u l t a t i o n - r e l a t e d 
a c t i v i t i e s into p r a c t i c a l a p p l i c a t i o n s t r a t e g i e s . 
Because standards of "success" f o r teacher/consultants have yet 
to be defined and measured, i t i s not yet known whether competence i n 
a consulting model of intervention i s dependent upon the formal 
t r a i n i n g , cumulative l i f e experiences, or interpersonal techniques of 
the p r a c t i t i o n e r , or on some other unknown quantity or s k i l l . 
However, p a r t i c i p a t i n g teachers expressed an emphatic desire f o r 
increased f a m i l i a r i z a t i o n with new ideas and methodologies which can 
p o t e n t i a l l y enhance t h e i r a b i l i t i e s to deal with the f u n c t i o n a l 
r e a l i t i e s of t h e i r jobs, which include considerable time and 
at t e n t i o n to the psychosocial adjustment needs of both c h i l d r e n and 
f a m i l i e s . 
The concept of consultation as a means of providing i n d i r e c t and 
non - i n s t r u c t i o n a l services to s p e c i a l needs students i s now 
recognized and j u s t i f i e d as an authentic modification of t r a d i t i o n a l 
service d e l i v e r y models. Therefore, opportunities f o r exposure to, 
and t r a i n i n g i n , family consultation s k i l l s need to be made a v a i l a b l e 
at both the preservice and ins e r v i c e l e v e l s of p r o f e s s i o n a l 
preparation f o r educators of the v i s u a l l y impaired. 
In and of i t s e l f , consultation i s a generic process i n v o l v i n g 
theories and pr a c t i c e s from many pr o f e s s i o n a l domains, inc l u d i n g 
education. Although the competencies contained herein have a 
s p e c i f i c focus on family adjustment issues regarding v i s u a l 
impairment, most of the s k i l l s are e a s i l y applicable to other types 
of consultative intervention i n other d i s a b i l i t y groups. A generic 
course i n consultation theories and pr a c t i c e s f o r a l l s p e c i a l 
education professionals would be a us e f u l and timely e f f o r t i n 
enhancing the r o l e of teachers and improving services to c h i l d r e n and 
f a m i l i e s . The 49 competencies i d e n t i f i e d i n t h i s study provide a 
basis of inquiry from which to develop such a course of study. 
G i v e n t h e a l r e a d y complex and r i g o r o u s e x p e c t a t i o n s o f e x i s t i n g 
V I p r o f e s s i o n a l p r e p a r a t i o n programs, i t i s a n t i c i p a t e d t h a t t h e s e 
p r o p o s e d c o m p e t e n c i e s may be c o m p e t i n g w i t h numerous o t h e r i m p o r t a n t 
and r e l e v a n t t r a i n i n g g o a l s w h i c h have been e s t a b l i s h e d and t e s t e d 
o v e r t i m e . I n s p i t e o f t h e s e p r i o r i t i e s , however, i t seems a p p a r e n t 
t h a t as t h e needs o f b l i n d and v i s u a l l y i m p a i r e d s t u d e n t s grow and 
change, so do the needs o f t h e i r s e r v i c e p r o v i d e r s . I f t e a c h e r s a r e 
i n f a c t d e v o t i n g as much o f t h e i r t i m e and e n e r g y each week t o 
c o n s u l t a t i o n a c t i v i t i e s as t h e y a r e t o d i r e c t i n v o l v e m e n t w i t h 
s t u d e n t s , as the r e s u l t s o f t h i s s t u d y s u g g e s t , t h e n t h e r e s h o u l d be 
l i t t l e doubt t h a t s p e c i a l e d u c a t i o n p r a c t i t i o n e r s need t o a c h i e v e a t 
l e a s t a b a s i c l e v e l o f competence i n t h e p r o c e s s o f c o n s u l t a t i o n . 
I m p l i c a t i o n s f o r F u t u r e R e s e a r c h 
T h i s e x p l o r a t o r y s t u d y p r o v i d e d a g r e a t d e a l o f i n f o r m a t i o n 
p e r t a i n i n g t o t h e r o l e o f V I e d u c a t o r s i n p r o v i d i n g c o n s u l t a t i v e 
s e r v i c e s t o b l i n d and v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s . 
As a n t i c i p a t e d , t h e r e s u l t s d e r i v e d from t h e s e q u a l i t a t i v e d a t a r a i s e 
as many q u e s t i o n s as t h e y answer, t h u s s u g g e s t i n g many p o s s i b l e 
themes t o be the f o c u s o f f u t u r e r e s e a r c h e f f o r t s . A number o f t h o s e 
q u e s t i o n s a r e o u t l i n e d below: 
1. C o n t i n u e d e x p l o r a t i o n o f c h a n g i n g j o b r e s p o n s i b i l i t i e s and  
t i m e commitments i s needed t o c l a r i f y t h e e v e r - c h a n g i n g r o l e o f 
s p e c i a l i s t t e a c h e r s f o r the v i s u a l l y i m p a i r e d . T e a c h e r s a r e 
s p e n d i n g i n c r e a s i n g amounts o f t i m e i n n o n - i n s t r u c t i o n a l t a s k s 
and c o n s u l t i n g s e r v i c e s . The p r e c i s e n a t u r e o f t h e s e i n d i r e c t 
s e r v i c e s , and t h e c o m p e t e n c i e s r e q u i r e d by t e a c h e r s t o c a r r y 
them o u t , need t o be s u b j e c t e d t o c o n t i n u i n g o b s e r v a t i o n and 
r e v i s i o n so t h a t r o l e s and r e s p o n s i b i l i t i e s among s e r v i c e 
p r o v i d e r s , s t u d e n t s and f a m i l i e s , program a d m i n i s t r a t o r s , and 
t e a c h e r e d u c a t o r s a r e c l e a r l y d e f i n e d and e f f e c t i v e l y c a r r i e d 
o u t . 
2. The c o n s u l t a t i o n c o m p e t e n c i e s i d e n t i f i e d f o r t h e p r e s e n t  
s t u d y need t o be t e s t e d on a l a r g e r sample o f t e a c h e r s w h i c h i s  
r e p r e s e n t a t i v e o f a l l t h e program models and s i t u a t i o n a l  
v a r i a b l e s d i s c u s s e d i n C h a p t e r IV. A d d i t i o n a l l y , t h e p r a c t i c a l 
a p p l i c a t i o n o f t h e s e c o m p e t e n c i e s c o u l d be f i e l d t e s t e d , under 
c l o s e s u p e r v i s i o n , w i t h a s m a l l group o f s t u d e n t i n t e r n s o r w i t h 
c e r t i f i e d t e a c h e r s who a r e c u r r e n t l y employed. 
3. P a r e n t s o f b l i n d and v i s u a l l y i m p a i r e d c h i l d r e n s h o u l d be  
s u r v e y e d t o d e t e r m i n e t h e i r p e r c e p t i o n s o f t h e p e r s o n a l and  
p r o f e s s i o n a l c h a r a c t e r i s t i c s o f s e r v i c e p r o v i d e r s whom t h e y  
o b s e r v e t o be t h e most e f f e c t i v e and most d e s i r a b l e t o work 
w i t h . 
4. There i s an a p p a r e n t need t o examine c u r r e n t p r o f e s s i o n a l  
p r e p a r a t i o n programs f o r e d u c a t o r s o f t h e v i s u a l l y i m p a i r e d i n 
r e l a t i o n t o the c o n t e n t and sequence o f c o u r s e o f f e r i n g s r e l a t e d  
t o f a m i l y i n t e r v e n t i o n . S p e c i f i c a t t e n t i o n s h o u l d be g i v e n t o 
c o u r s e s o r c o u r s e modules w h i c h a d d r e s s p s y c h o s o c i a l a d j u s t m e n t 
o f t h e h a n d i c a p p e d , f a m i l y dynamics, and c o n s u l t a t i o n o r 
i n t e r p e r s o n a l c o m m u n i c a t i o n s k i l l s f o r s e r v i c e p r o v i d e r s . I t 
w o u l d be i n t e r e s t i n g t o n o t e w h i c h c o u r s e s a r e r e q u i r e d o r 
e l e c t i v e , and w h i c h a r e t a u g h t by e x p e r i e n c e d s p e c i a l e d u c a t i o n 
p r o f e s s i o n a l s o r by a d j u n c t l e c t u r e r s who may have l i t t l e o r no 
e x p e r t i s e i n v i s u a l h a n d i c a p s . 
5. I t w o u l d l i k e w i s e be w o r t h w h i l e t o examine c u r r e n t methods  
f o r r e c r u i t m e n t and s e l e c t i o n o f t e a c h e r c a n d i d a t e s c u r r e n t l y  
a p p l y i n g t o p r o f e s s i o n a l p r e p a r a t i o n programs t o d e t e r m i n e  
w h e t h e r t h e i r e n t r y - l e v e l q u a l i f i c a t i o n s and p e r s o n a l a t t r i b u t e s  
a r e c o n s i s t e n t w i t h the r e a l i t i e s o f t h e p r o f e s s i o n and w i t h  
c u r r e n t c e r t i f i c a t i o n s t a n d a r d s . Perhaps a l l s t u d e n t s e n t e r i n g 
a c c r e d i t e d degree programs i n a g i v e n s e m e s t e r and y e a r c o u l d be 
s u r v e y e d t o i d e n t i f y t h e i r p e r s o n a l , e d u c a t i o n a l , and 
o c c u p a t i o n a l b a c k g r o u n d s . T h i s i n f o r m a t i o n c o u l d be u s e f u l i n 
d e f i n i n g f u t u r e r e c r u i t m e n t p r a c t i c e s . I t i s even p o s s i b l e t h a t 
t e a c h e r e d u c a t o r s have a m o r a l r e s p o n s i b i l i t y t o s c r e e n program 
a p p l i c a n t s f o r t h e i r r e a d i n e s s and a p p r o p r i a t e n e s s t o e n t e r a 
p r o f e s s i o n w h i c h r e l i e s so h e a v i l y on t h e a b i l i t y t o r e c e i v e , 
comprehend, and t r a n s m i t i n f o r m a t i o n . 
I t m i g h t a l s o be i n t e r e s t i n g t o n o t e t h e a t t r i t i o n r a t e 
among s t u d e n t s i n VI t e a c h e r p r e p a r a t i o n programs. C a r e f u l 
s c r e e n i n g o f a p p l i c a n t s r e g a r d i n g b o t h p e r s o n a l and p r o f e s s i o n a l 
q u a l i f i c a t i o n s c o u l d e l i m i n a t e l a t e r c o n c e r n s about r e t e n t i o n o f 
s t u d e n t s i n t h e program. 
6. A s u r v e y o f t h e i n t e r v i e w i n g , h i r i n g , and m o n i t o r i n g  
p r a c t i c e s among s p e c i a l e d u c a t i o n a d m i n i s t r a t o r s , agency  
d i r e c t o r s . and program s u p e r v i s o r s w o u l d g r e a t l y enhance t h e  
u n d e r s t a n d i n g o f t e a c h e r m o b i l i t y and a t t r i t i o n . I f a 
r e l a t i o n s h i p between i n s t i t u t i o n a l s u p p o r t and j o b s a t i s f a c t i o n 
c a n be e s t a b l i s h e d , s e r v i c e s t o s t u d e n t s m i g h t be i m p r o v e d 
t h r o u g h o r g a n i z a t i o n a l changes i n i n d i v i d u a l s e r v i c e d e l i v e r y 
s y s t e m s . The o r i g i n s o f j o b d i s s a t i s f a c t i o n m i g h t t h e n be 
t r a c e a b l e e i t h e r t o i n a p p r o p r i a t e t r a i n i n g and p l a c e m e n t , o r t o 
i n a d e q u a t e s u p e r v i s i o n , so t h a t program g o a l s and s t a f f 
a s s i g n m e n t s c a n be a d j u s t e d a c c o r d i n g l y . 
7. I t w o u l d be most i n t e r e s t i n g t o examine t h e r e l a t i o n s h i p  
between p e r s o n a l i t y t y p e and c h o i c e o f s p e c i a l e d u c a t i o n as a  
c a r e e r g o a l . The p r e s e n t s t u d y s u g g e s t e d a p o s s i b l e c o r r e l a t i o n 
between t h e i n t e r p e r s o n a l s k i l l s d e m o n s t r a t e d by p a r t i c i p a t i n g 
t e a c h e r s and the degree t o w h i c h t h e y r a t e d t h e r e l e v a n c e o f 
c o n s u l t a t i o n c o m p e t e n c i e s p r e s e n t e d i n t h e s u r v e y . P e r u s a l o f 
t h e l i t e r a t u r e m i g ht e l i c i t p r e v i o u s r e s e a r c h a t t e m p t s t o s t u d y 
the human f a c t o r i n job s e l e c t i o n and performance. 
8. E t h i c a l guidelines f o r service providers to v i s u a l l y  
impaired c h i l d r e n and t h e i r f a m i l i e s need to be established. 
S p e c i a l i s t teachers have a moral and l e g a l o b l i g a t i o n to serve 
the well-being of the student or consultee, and i n so doing to 
uphold the standards of the profession i n a responsible and 
competent manner ( L i p p i t t & L i p p i t t , 1978). However, because 
r o l e expectations f o r teacher consultants are often inadequately 
defined, i f defined at a l l , there i s l i t t l e basis f o r the 
supervising and monitoring of job performance, and therefore the 
p o t e n t i a l f o r controversy i s ever-present (Conoley & Conoley, 
1982). A possible s o l u t i o n i s to include i n every job contract 
a written code of ethics f o r teacher consultants who work with 
b l i n d and v i s u a l l y impaired students and t h e i r f a m i l i e s . 
9. A study of the work habits of service providers i n education  
or r e h a b i l i t a t i o n of the b l i n d and v i s u a l l y impaired would be  
u s e f u l i n assessing techniques f o r management of time and  
resources. Perhaps r o l e s and r e s p o n s i b i l i t i e s could be 
streamlined to increase p r o d u c t i v i t y , to prevent the overlap or 
d u p l i c a t i o n of e f f o r t , and to insure that the best i n t e r e s t s of 
c h i l d r e n and f a m i l i e s are served i n the educational process. 
Summary 
This chapter summarized the observations which r e s u l t e d from a 
q u a l i t a t i v e a n a l y s i s of the VI educator's r o l e i n addressing the 
p s y c h o s o c i a l needs o f b l i n d and v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r 
f a m i l i e s . I n k e e p i n g w i t h the o r i g i n a l g o a l o f t h e r e s e a r c h p r o j e c t , 
a b a s i c f o u n d a t i o n o f knowledge r e l a t i n g t o t h e t h e o r y and p r o c e s s e s 
o f f a m i l y c o n s u l t a t i o n f o r t e a c h e r s o f t h e v i s u a l l y i m p a i r e d was 
i d e n t i f i e d f rom t h r e e main s o u r c e s : p r e v i o u s r e s e a r c h r e g a r d i n g 
r o l e d e f i n i t i o n s f o r V I e d u c a t o r s , l i t e r a t u r e f rom e d u c a t i o n and 
o t h e r p r o f e s s i o n a l d i s c i p l i n e s w h i c h o f f e r a c o n s u l t a t i o n model o f 
i n t e r v e n t i o n , and t h e c u r r e n t s t u d y , w h i c h examined t h e p e r c e p t i o n s 
o f 20 c e r t i f i e d and f u l l - t i m e employed t e a c h e r s o f t h e v i s u a l l y 
i m p a i r e d i n t h e G r e a t e r N o r t h e a s t e r n U n i t e d S t a t e s . 
As a n t i c i p a t e d , t h i s r e s e a r c h p r o j e c t has g e n e r a t e d as many 
t h o u g h t - p r o v o k i n g q u e s t i o n s as i t was a b l e t o answer. A number o f 
i s s u e s c o n c e r n i n g f a m i l y c o n s u l t a t i o n s k i l l s f o r e d u c a t o r s o f t h e 
v i s u a l l y i m p a i r e d r e m a i n u n s t u d i e d and u n r e s o l v e d , n i n e o f w h i c h a r e 
s u g g e s t e d as p o s s i b l e t o p i c s f o r f u t u r e r e s e a r c h e f f o r t s . However, 
th e r e s u l t s o f t h i s s t u d y c l e a r l y l e a d t o t h r e e main c o n c l u s i o n s 
w h i c h p r o v i d e a t h e o r e t i c a l b a s i s f o r a c o n s u l t a t i o n model o f 
i n t e r v e n t i o n f o r VI e d u c a t o r s . 
The f i r s t and most i m p o r t a n t o b s e r v a t i o n i n v o l v e s g r o w i n g 
e v i d e n c e t o s u g g e s t t h a t s p e c i a l e d u c a t o r s w o r k i n g w i t h v i s u a l l y 
i m p a i r e d c h i l d r e n a r e s p e n d i n g c o n s i d e r a b l e amounts o f t i m e and 
e n e r g y i n c o n s u l t a t i o n - r e l a t e d a c t i v i t i e s w i t h f a m i l i e s and w i t h 
o t h e r r e l a t e d s e r v i c e p r o v i d e r s as w e l l . O f t e n t i m e s t h e f o c u s o f 
t h i s c o n s u l t a t i v e i n t e r v e n t i o n has more t o do w i t h t h e a f f e c t i v e t h a n 
t h e academic needs o f s t u d e n t s , w h i c h i s p e r c e i v e d by t e a c h e r s t o be 
an a p p r o p r i a t e and n e c e s s a r y a s p e c t o f t h e i r p r o f e s s i o n a l 
r e s p o n s i b i l i t i e s . 
S e c o n d l y , p a r t i c i p a t i n g t e a c h e r s o v e r w h e l m i n g l y v e r i f i e d t h e 
r e l a t i v e i m p o r t a n c e o f t h e m a j o r i t y o f c o n s u l t a t i o n c o m p e t e n c i e s 
p r e s e n t e d i n t h e s u r v e y , p a r t i c u l a r l y t h o s e w h i c h d e s c r i b e t h e 
i n t e r p e r s o n a l s t r a t e g i e s o f e f f e c t i v e c o m m u n i c a t i o n and s p e c i f i c 
i n t e r v e n t i o n t e c h n i q u e s . I t i s a p p a r e n t t h a t t h e e d u c a t i o n a l 
p r o c e s s i s v i e w e d by p a r t i c i p a n t s as i n v o l v i n g much more t h a n 
academic i n s t r u c t i o n . The d a t a show t h a t t e a c h e r s w i t h w i d e l y 
d i v e r s e b a c k g r o u n d s i n e d u c a t i o n a l t r a i n i n g and o c c u p a t i o n a l 
e x p e r i e n c e s h a r e a p h i l o s o p h i c a l commitment t o s e r v i n g t h e h o l i s t i c 
needs o f b l i n d and v i s u a l l y i m p a i r e d c h i l d r e n i n r e l a t i o n t o 
p s y c h o s o c i a l development. 
The t h i r d o b s e r v a t i o n from p a r t i c i p a t i n g t e a c h e r s i n v o l v e s 
s p e c u l a t i o n about t h e i r l a c k o f p r o f e s s i o n a l p r e p a r a t i o n i n t h e 
p r o c e s s s k i l l s o f f a m i l y c o n s u l t a t i o n . The c o m p e t e n c i e s p r e s e n t e d i n 
S e c t i o n I I o f t h e s u r v e y i n s t r u m e n t seemed t o make p a r t i c i p a n t s aware 
o f t h e i r own s k i l l s and weaknesses i n a d d r e s s i n g t h e a f f e c t i v e needs 
o f c h i l d r e n and f a m i l i e s . Of the 59 c o m p e t e n c i e s i n t h e o r i g i n a l 
q u e s t i o n n a i r e , 49 were r a t e d by t e a c h e r s as b e i n g r e l e v a n t t o t h e i r 
r o l e s as VI e d u c a t o r s , and a r e recommended as v i a b l e and n e c e s s a r y 
t r a i n i n g g o a l s f o r p r o f e s s i o n a l p r e p a r a t i o n programs i n v i s u a l l y 
handicapped studies. This represents a major c l a r i f i c a t i o n of the 
f u n c t i o n a l r e a l i t i e s of the r o l e s of VI teacher consultants. 
This study has i d e n t i f i e d a foundation of knowledge r e l a t e d to 
family consultation competencies f o r educators of the b l i n d and 
v i s u a l l y impaired. I t provides a t h e o r e t i c a l framework from which 
s p e c i f i c consultancy models of intervention might be developed, and 
i t supports the consultative as well as the educative function of the 
s p e c i a l i s t teacher's r o l e i n addressing the psychosocial adjustment 
needs of v i s u a l l y impaired c h i l d r e n and t h e i r f a m i l i e s . 
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CHESTNUT HILL, MASSACHUSETTS 02167 
SCHOOL OF EDUCATION 
DIVISION OF SPECIAL EDUCATION AND REHABILITATION 
(617) 552-U80 J a n u a r y 27, 1986 
Dear C o l l e a g u e : 
As some o f you may be aware, I am c u r r e n t l y i n v o l v e d i n my 
d o c t o r a l d i s s e r t a t i o n r e s e a r c h a t B o s t o n C o l l e g e where, w i t h the 
guida n c e o f Dr. R i c h a r d J a c k s o n , I have p u r s u e d an i n t e r d i s c i p l i n a r y 
program o f s t u d i e s i n S p e c i a l E d u c a t i o n , A d m i n i s t r a t i o n , and 
C o u n s e l i n g P s y c h o l o g y . A p a r t i c u l a r i n t e r e s t i n t e a c h e r e d u c a t i o n 
has e v o l v e d from t h i s unique c o m b i n a t i o n o f cours e w o r k i n t o a d e s i r e 
to e v a l u a t e the " c o n s u l t a n t " r o l e o f t h e t e a c h e r o f the v i s u a l l y 
h a n d i c a p p e d i n terms o f a d d r e s s i n g the c o u n s e l i n g - r e l a t e d needs o f 
c h i l d r e n and f a m i l i e s . Over the y e a r s my p r o f e s s i o n a l e x p e r i e n c e s i n 
d i r e c t s e r v i c e , program a d m i n i s t r a t i o n , and t e a c h e r p r e p a r a t i o n have 
made i t i n c r e a s i n g l y a p p a r e n t t o me t h a t c o n s u l t a t i o n i s an i n h e r e n t 
p a r t o f the r o l e o f the s p e c i a l i s t t e a c h e r . 
A r e v i e w o f the l i t e r a t u r e i n the v a r i o u s human s e r v i c e 
p r o f e s s i o n s such as n u r s i n g , m e n t a l h e a l t h , p s y c h o l o g y , s o c i o l o g y , and 
s o c i a l work has produced a s e r i e s o f p r o p o s e d t e a c h e r c o m p e t e n c i e s 
w h i c h c o l l e c t i v e l y r e p r e s e n t a p r o c e s s - o r i e n t e d a p p r o a c h t o f a m i l y 
i n t e r v e n t i o n . These co m p e t e n c i e s a r e an a t t e m p t t o d e f i n e the 
s p e c i f i c s k i l l s n e c e s s a r y t o the c o n s u l t a t i o n p r o c e s s , and a r e 
i n t e n d e d t o broaden the VI e d u c a t o r ' s p r o f i c i e n c y i n t h r e e major 
knowledge a r e a s : 
1- f a m i l y dynamics and the a f f e c t i v e a d j u s t m e n t t o b l i n d n e s s 
2- the fundamental p r i n c i p l e s o f the p r o c e s s o f change 
3- e f f e c t i v e communication and i n t e r p e r s o n a l s k i l l s 
As a means o f v a l i d i t i n g t h e s e c o m p e t e n c i e s i n terms o f t h e i r 
r e l e v a n c e t o the r o l e o f the t e a c h e r o f the v i s u a l l y h a n d i c a p p e d , 
I w i l l be c o n d u c t i n g p e r s o n a l i n t e r v i e w s w i t h a s t r a t i f i e d sample 
o f a p p r o p r i a t e l y c e r t i f i e d and f u l l - t i m e employed t e a c h e r s i n the s i x 
New E n g l a n d s t a t e s and New J e r s e y . R e s u l t i n g d a t a w i l l be a n a l y z e d 
b o t h q u a l i t a t i v e l y and q u a n t i t a t i v e l y , and w i l l be s u b s t a n t i a t e d w i t h 
a n e c d o t a l r e f e r e n c e s from t h e i n t e r v i e w s . 
I i n v i t e you t o p a r t i c i p a t e i n t h e i n i t i a l phase o f t h i s s t u d y as 
one o f e i g h t members o f a r e v i e w p a n e l whose u n i q u e e x p e r i e n c e s and 
e x p e r t i s e can be o f v a l u e d i m p o r t a n c e i n e s t a b l i s h i n g t h e v a l i d i t y 
o f the r e s e a r c h i n g e n e r a l , and t h e s u r v e y i n s t r u m e n t i n 
p a r t i c u l a r . You w i l l f i n d a t t a c h e d a l i s t o f t h e i d e n t i f i e d 
c o m p e t e n c i e s , a l o n g w i t h a f i v e - p o i n t r a t i n g s c a l e w h i c h i s 
d e s i g n e d t o measure t h e e x t e n t t o w h i c h y o u a g r e e o r d i s a g r e e w i t h 
each i n d i v i d u a l i t e m i n terms o f r e l e v a n c e t o t h e r o l e o f t h e 
VI e d u c a t o r . A f t e r p e r u s i n g t h e q u e s t i o n n a i r e , w o u l d you k i n d l y 
c o n s i d e r the f o l l o w i n g q u e s t i o n s as a g u i d e i n a n a l y z i n g y o u r 
o v e r a l l r e s p o n s e t o t h e s t u d y : 
RELEVANCE - A c c o r d i n g t o y o u r p e r c e p t i o n o f t h e r o l e o f t h e 
e d u c a t o r o f t h e v i s u a l l y i m p a i r e d , w h i c h o f t h e 50 
i t e m s p r e s e n t e d w o u l d y o u s e l e c t as b e i n g t h e MOST 
RELEVANT, and w h i c h ones as b e i n g t h e LEAST 
RELEVANT. P l e a s e f e e l f r e e t o s p e c i f y as many 
i t e m s as y o u w i s h , and t o e l a b o r a t e w i t h p e r s o n a l 
comments o r b i o g r a p h i c a l r e f e r e n c e s w h i c h you f e e l 
a r e a p p r o p r i a t e . 
ORGANIZATION - A r e t h e w o r d i n g and f o r m a t o f t h e q u e s t i o n n a i r e 
c l e a r and u n d e r s t a n d a b l e ? 
- A r e t h e i t e m s p r e s e n t e d i n s u c h a manner as t o 
a c c u r a t e l y r e f l e c t t h e s t a t e d p u r p o s e o f t h e 
r e s e a r c h , as y o u u n d e r s t a n d i t t o be? 
CONTENT - Do t h e i t e m s c o l l e c t i v e l y r e p r e s e n t a v i a b l e 
t e a c h e r p r e p a r a t i o n g o a l f o r e d u c a t o r s i n t r a i n i n g 
t o work w i t h v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r 
f a m i l i e s ? 
- What common themes w o u l d y o u i d e n t i f y f r o m t h e 
competency l i s t as b e i n g p e r t i n e n t t o t h e g e n e r a l 
g o a l o f m e e t i n g t h e c o u n s e l i n g - r e l a t e d needs o f 
v i s u a l l y i m p a i r e d c h i l d r e n and t h e i r f a m i l i e s from 
an e d u c a t i o n a l p e r s p e c t i v e ? Have any key e l e m e n t s 
been o m i t t e d ? 
A number o f o t h e r c o u n s e l i n g - r e l a t e d c o m p e t e n c i e s were i d e n t i f i e d i n 
the l i t e r a t u r e , s u c h as " t h e a b i l i t y t o d e m o n s t r a t e e m p a t h i c 
u n d e r s t a n d i n g " , b u t have been i n t e n t i o n a l l y e l i m i n a t e d from t h i s 
s t u d y f o r the f o l l o w i n g r e a s o n s : 
1- Empathy i s one o f many p s y c h o l o g i c a l c o n s t r u c t s w h i c h 
i s d i f f i c u l t t o d e f i n e , o b s e r v e , and measure. 
2- The p r e s e n c e o f such p s y c h o l o g i c a l c o n s t r u c t s may i n g e n e r a l 
r e l a t e more t o one's p e r s o n a l i t y t h a n t o i t s p o t e n t i a l t o be 
a c q u i r e d t h r o u g h e d u c a t i o n a l t r a i n i n g . 
3- These c o n s t r u c t s may be more a p p l i c a b l e t o a t h e r a p e u t i c 
c o u n s e l i n g r e l a t i o n s h i p t h a n t o t h e i n t e r v e n t i o n p r o v i d e d by 
a t e a c h e r / c o n s u l t a n t . 
I t w o u l d be v e r y h e l p f u l i f y o u c o u l d r e s p o n d t o t h e q u e s t i o n n a i r e 
as soon as p o s s i b l e , and r e t u r n y o u r comments t o me no l a t e r t h a n 
F e b r u a r y 18, 1986. S h o u l d y o u have any q u e s t i o n s a b o u t t h e 
r e s e a r c h o r y o u r p a r t i c i p a t i o n on t h e r e v i e w p a n e l , p l e a s e f e e l 
f r e e t o c o n t a c t me a t t h e a d d r e s s and phone number l i s t e d below. 
Thank you v e r y much f o r y o u r a s s i s t a n c e and s u p p o r t . I s h a l l l o o k 
f o r w a r d t o h e a r i n g from you. 
S i n c e r e l y , 
(Ms.) K a r e n S. Ross, D o c t o r a l C a n d i d a t e 
20 Shadow Oak D r i v e 
Sudbury, M a s s a c h u s e t t s 01776 
(617) 443-7102 
REVIEW PANEL RESPONSE SHEET 
NAME POSITION 
NATURE OF SERVICE DELIVERY SYSTEM IN WHICH YOU ARE CURRENTLY EMPLOYED 
ARE YOU PRESENTLY INVOLVED IN THE EMPLOYMENT, SUPERVISION, OR TRAINING OF 
V I EDUCATORS? I F YES, PLEASE SPECIFY 
PLEASE LIST ANY PERSONAL OR PROFESSIONAL EXPERIENCES WHICH YOU FEEL CONTRIBUTE 
TO YOUR ABILITY TO EVALUATE THE "CONSULTATION" ROLE OF THE V I EDUCATOR 
(INCLUDE ANY COURSES TAUGHT OR TAKEN) 
* * * * 
SPACE IS PROVIDED BELOW FOR YOUR RESPONSE TO THE QUESTIONS LISTED IN THE 
ENCLOSED LETTER. YOU ARE ALSO ENCOURAGED TO MAKE COMMENTS PERTAINING TO 
INDIVIDUAL ITEMS DIRECTLY ON THE QUESTIONNAIRE. 
1) MOST RELEVANT COMPETENCIES 
LEAST RELEVANT COMPETENCIES 




3) CONTENT OF QUESTIONNAIRE 
KEY THEMES 
VIABLE TEACHER PREPARATION GOAL (WHY OR WHY NOT?) 
BOSTON COLLEGE 
CHESTNUT HILL, MASSACHUSETTS 02167 
SCHOOL OF EDUCATION 
DIVISION OF SPECIAL EDUCATION AND REHABILITATION 
(617) 552-4180 
F e b r u a r y 28, 1986 
Dear C o l l e a g u e : 
R e c e n t l y you were i n v i t e d to p a r t i c i p a t e i n a r e v i e w p a n e l f o r my 
d o c t o r a l r e s e a r c h p r o j e c t a t Bo s t o n C o l l e g e , by r e s p o n d i n g to a l i s t o f 
competencies r e l a t e d to f a m i l y c o n s u l t a t i o n s k i l l s f o r e d u c a t o r s o f the 
v i s u a l l y i m p a i r e d . 
I am p l e a s e d to r e p o r t t h a t as of t o d a y I have r e c e i v e d f eedback 
from a l l but one of you. Your comments have not o n l y been e x t r e m e l y 
h e l p f u l i n c o n f i r m i n g the need f o r such a s t u d y a s t h i s , b u t much t o my 
r e l i e f they a l s o e x p r e s s e d your agreement t h a t c e r t a i n c o m p e t e n c i e s 
l i s t e d i n the q u e s t i o n n a i r e a r e c l e a r l y i n a p p r o p r i a t e to the 
p r o f e s s i o n a l r e s p o n s i b i l i t y of t h e V I e d u c a t o r . 
As a r e s u l t of your s u g g e s t i o n s , the f o l l o w i n g r e v i s i o n s have been 
made to the s u r v e y : 
1. Wording o f the c o m p e t e n c i e s has been s t r e a m l i n e d and c l a r i f i e d 
as much as p o s s i b l e , p a r t i c u l a r l y i n t h o s e i t e m s w h i c h you 
i d e n t i f i e d t o be e i t h e r ambiguous o r l e a d i n g . 
2. Rather t h a n r a n d o m i z i n g the i t e m s on th e i n t e r v i e w g u i d e , t h e 
competencies have been numbered and grouped i n t o f o u r broad 
c l u s t e r a r e a s which c o r r e s p o n d t o t h e f o l l o w i n g c a t e g o r i e s : 
a) i s s u e s o f a f f e c t i v e a d j u s t m e n t t o b l i n d n e s s , b) p r i n c i p l e s 
and p r o c e s s e s of change, c ) i n t e r p e r s o n a l c o m m u n i c a t i o n 
s k i l l s , and d) s p e c i f i c i n t e r v e n t i o n s t r a t e g i e s . 
3. Because the q u e s t i o n n a i r e w i l l be a d m i n i s t e r e d o r a l l y t o 
i n d i v i d u a l s u b j e c t s , the d i r e c t i o n s have been expanded to 
i n c l u d e an e x p l a n a t i o n of the i n t e r v i e w format b e i n g u s e d . 
4. The resp o n s e column has been changed from a 5 - p o i n t t o a 
4- p o i n t r a t i n g s c a l e . Columns a r e marked w i t h h e a d i n g s 
" S t r o n g l y A g r e e , A g r e e , D i s a g r e e , o r S t r o n g l y D i s a g r e e . " 
During the month of March, the q u e s t i o n n a i r e i s b e i n g a d m i n i s t e r e d 
v i a personal i n t e r v i e w to a s t r a t i f i e d sample o f c e r t i f i e d and 
f u l l - t i m e employed teachers of the v i s u a l l y i m p a i r e d i n New E n g l a n d and 
New Jersey. Since the purpose of the s t u d y i s t o e s t a b l i s h a 
t h e o r e t i c a l body of knowledge r e l a t e d s p e c i f i c a l l y to f a m i l y 
c o n s u l t a t i o n s k i l l s , subjects w i l l be encouraged to c o n t r i b u t e 
extemporaneous remarks a f t e r each i t e m i s p r e s e n t e d . They w i l l a l s o be 
given the opportunity to elaborate on any of the competency a r e a s w h i c h 
they f e e l are i n s u f f i c i e n t l y a d d r e s s e d i n t h e q u e s t i o n n a i r e . 
Once again I thank you for your time and your a s s i s t a n c e as a 
member of my research review panel. S h o u l d you have any f u r t h e r 
suggestions or comments, please f e e l f r e e t o c o n t a c t me a t any t i m e . 
S i n c e r e l y , 
(Ms.) K a r e n S. Ross 
D o c t o r a l C a n d i d a t e 
20 Shadow Oak D r i v e 
Sudbury, MA 01776 
(617) 443-7102 
Dr. Richard M. Jackson 
Dr. Bernard A. O'Brien 
Dr. Alec Peck 
A p p e n d i x B 
O r a l I n s t r u c t i o n s t o P a r t i c i p a n t s 
ORAL INSTRUCTIONS TO PARTICIPANTS 
Thank y o u f o r a g r e e i n g t o p a r t i c i p a t e as a s u b j e c t i n my d o c t o r a l 
r e s e a r c h p r o j e c t . 
As I've m e n t i o n e d t o you d u r i n g our i n i t i a l c o n v e r s a t i o n , t h e p u r p o s e 
o f my s t u d y i s t o a t t e m p t t o i d e n t i f y the c o m p e t e n c i e s i n v o l v e d i n t h e 
" c o n s u l t a t i o n " a s p e c t o f y o u r r o l e as a VI e d u c a t o r . I w i l l be f o c u s i n g 
s p e c i f i c a l l y on " f a m i l y c o n s u l t a t i o n s k i l l s , " t h o s e w h i c h r e l a t e , i n y o u r 
o p i n i o n , t o y o u r p r o f e s s i o n a l i n v o l v e m e n t w i t h V I c h i l d r e n and t h e i r 
f a m i l i e s i n a d d r e s s i n g the i s s u e s o f a f f e c t i v e a d j u s t m e n t r e l a t e d t o 
v i s i o n l o s s . 
I w i l l be p r e s e n t i n g y ou w i t h a t h r e e - p a r t q u e s t i o n n a i r e w h i c h 
s h o u l d t a k e us a p p r o x i m a t e l y one h o u r t o c o m p l e t e . S e c t i o n I o f t h e 
q u e s t i o n n a i r e i s a P e r s o n a l I n f o r m a t i o n s h e e t w h i c h r e q u e s t s d e t a i l s o f 
y o u r e d u c a t i o n a l and p r o f e s s i o n a l e x p e r i e n c e s . P l e a s e be as s p e c i f i c as 
p o s s i b l e i n a n s w e r i n g each o f the q u e s t i o n s . 
S e c t i o n I I w i l l be p r e s e n t e d i n the f o r m o f a p e r s o n a l i n t e r v i e w . 
I w i l l be r e a d i n g t o you a l i s t o f 59 e d u c a t i o n - and c o u n s e l i n g - r e l a t e d 
t e a c h e r c o m p e t e n c i e s w h i c h may i n some way d e s c r i b e t h e n a t u r e o f y o u r 
i n v o l v e m e n t ( p a s t , p r e s e n t , o r a n t i c i p a t e d ) w i t h f a m i l i e s o f c h i l d r e n who 
a r e v i s u a l l y i m p a i r e d . I am n o t a t t e m p t i n g t o measure t h e e x t e n t o f y o u r 
e x p e r i e n c e . I am more i n t e r e s t e d i n knowing how y o u p e r c e i v e t h e 
r e s p o n s i b i l i t i e s o f the VI e d u c a t o r i n a " c o n s u l t i n g " r o l e , as w e l l as 
t h a t o f a t r a d i t i o n a l " t e a c h i n g " r o l e . 
As I have m e n t i o n e d , t h i s p a r t o f t h e q u e s t i o n n a i r e w i l l be 
a d m i n i s t e r e d o r a l l y . As I r e a c h each competency, I wou l d l i k e y o u t o t r y 
to c l a s s i f y y o u r i n i t i a l r e a c t i o n t o the i t e m i n t o one o f f o u r r e s p o n s e 
c h o i c e s , namely, S t r o n g l y A g r e e , A g r e e , D i s a g r e e , S t r o n g l y D i s a g r e e . The 
f o l l o w i n g c r i t e r i a s h o u l d be c o n s i d e r e d t o h e l p y ou d e t e r m i n e y o u r 
r e s p o n s e : 
1. I s the competency r e l e v a n t t o t h e o v e r a l l r o l e o f the VI 
e d u c a t o r ? F o r the p u r p o s e s o f t h i s s t u d y , r e l e v a n c e i s d e f i n e d i n terms 
o f " i m p o r t a n c e " and " a p p r o p r i a t e n e s s . " 
2. Does the competency r e l a t e t o t h e i d e a l r o l e o f the VI e d u c a t o r ? 
W h i l e j o b - s p e c i f i c examples a r e welcome t o c l a r i f y any g i v e n r e s p o n s e , i t 
i s i m p o r t a n t t h a t y ou t r y t o g e n e r a l i z e y o u r i d e a s i n terms o f r o l e 
" p o t e n t i a l " r a t h e r t h a n the r e a l i t i e s o r c o n s t r a i n t s o f a p a r t i c u l a r " j o b 
p l a c e m e n t . " 
As I r e c o r d y o u r r e s p o n s e s t o each i t e m , I w i l l a l l o w time f o r y o u 
to e l a b o r a t e on any competency, i f you so d e s i r e . I f you have no 
comment, o r i f you w i s h t o r e s e r v e comment u n t i l a l l c o m p e t e n c i e s have 
been r e a d , p l e a s e so i n d i c a t e by s a y i n g " c o n t i n u e " o r "no comment." I 
w i l l be t a k i n g n o t e s as we speak, and you a r e welcome t o do the same. 
There a r e 59 i t e m s i n t o t a l . Once we have c o m p l e t e d the e n t i r e l i s t 
o f c o m p e t e n c i e s you w i l l be g i v e n t h e o p p o r t u n i t y t o r e t u r n t o any o f t h e 
it e m s f o r a d d i t i o n a l d i s c u s s i o n . A f t e r t h e s t r u c t u r e d p o r t i o n o f the 
i n t e r v i e w i s f i n i s h e d , I w i l l be a s k i n g y o u a number o f g e n e r a l and 
open-ended q u e s t i o n s t o f o l l o w up on s p e c i f i c i s s u e s w h i c h may have been 
r a i s e d d u r i n g the i n t e r v i e w , t o c l a r i f y any i n f o r m a t i o n w h i c h i s u n c l e a r 
o r i n c o m p l e t e , and t o s y n t h e s i z e y o u r o v e r a l l r e a c t i o n t o the competency 
l i s t i n g e n e r a l . S e c t i o n I I o f t h e q u e s t i o n n a i r e w i l l be tape r e c o r d e d i n 
i t s e n t i r e t y . 
S e c t i o n I I I c o n t a i n s a l i s t i n g o f t h e 12 g o a l s t a t e m e n t s i d e n t i f i e d 
by S p u n g i n i n the "Competency-Based C u r r i c u l u m f o r T e a c h e r s o f the 
V i s u a l l y H andicapped: A N a t i o n a l Study ( 1 9 7 7 ) " t o d e s c r i b e t h o s e 
" s p e c i a l i z e d c o m p e t e n c i e s n e c e s s a r y t o t e a c h v i s u a l l y h a n d i c a p p e d 
c h i l d r e n o v e r and above t h o s e n e c e s s a r y t o t e a c h s i g h t e d c h i l d r e n " (page 
1 1 ) . You a r e a s k e d t o r a n k o r d e r t h e s e 12 s t a t e m e n t s i n terms o f 
RELEVANCE t o the o v e r a l l r o l e o f the VI e d u c a t o r , once a g a i n u s i n g 
" i m p o r t a n c e " and " a p p r o p r i a t e n e s s " as the d e c i d i n g c r i t e r i a . The number 
"12" s h o u l d be u s e d t o denote t h e g o a l w h i c h you p e r c e i v e t o be the MOST 
RELEVANT and t h e number "1" s h o u l d denote t h e g o a l w h i c h you p e r c e i v e t o 
be the LEAST RELEVANT. 
A r e t h e r e any q u e s t i o n s b e f o r e we b e g i n ? 
A p p e n d i x C 
R e s e a r c h I n s t r u m e n t 
SECTION I 
PERSONAL INFORMATION SHEET 
1) Check the category which most a c c u r a t e l y represents your job d e s c r i p t i o n . 
Resource Room Teacher LEA 
Day Class Teacher __________IEA 
I t i n e r a n t Teacher ___________SEA 
Teacher/Consultant Independent Contractor 
Other P r i v a t e Non-Profit Agency 
(Please s p e c i f y ) 
2) T e a c h i n g E x p e r i e n c e : 
(No. of y e a r s t o t a l ) (No. of y e a r s i n v i s i o n ) 
3) Which of the f o l l o w i n g terms most a c c u r a t e l y d e s c r i b e s t h e g e o g r a p h i c s e t t i n g i n 
w h i c h you work? 
R u r a l Urban Suburban 
4) A r e you c e r t i f i e d i n E d u c a t i o n of the V i s u a l l y I m p a i r e d ? Yes No 
I f y e s , how d i d you o b t a i n your c e r t i f i c a t e ? 
U n i v e r s i t y T e a c h e r P r e p a r a t i o n Program 
B a c h e l o r s M a s t e r s D o c t o r a t e 
Non-degree C e r t i f i c a t e Program 
G r a n d f a t h e r e d 
5) P l e a s e i n d i c a t e i f you have earned a d e g r e e i n any of t h e f o l l o w i n g human s e r v i c e 
p r o f e s s i o n s o t h e r t h a n e d u c a t i o n . 
N u r s i n g S o c i o l o g y 
S o c i a l Work O t h e r 
P s y c h o l o g y 
6) On the average what p e r c e n t a g e of y o u r t i m e each week do you spend i n t h e 
f o l l o w i n g t a s k s ? ( P l e a s e e s t i m a t e to the b e s t of your a b i l i t y ) . 
D i r e c t S e r v i c e t o VI C h i l d r e n C o n s u l t a t i o n w i t h R e l a t e d S e r v i c e 
P r o v i d e r s 
C o n s u l t a t i o n w i t h T e a c h e r s P a p e r w o r k / A d m i n i s t r a t i v e Tasks 
C o n s u l t a t i o n w i t h F a m i l i e s T r a v e l 
C o n s u l t a t i o n w i t h A d m i n i s t r a t o r s O t h e r _ _ 
( P l e a s e s p e c i f y ) 
SECTION I I 
KNOWLEDGE OF AFFECTIVE ADJUSTMENT ISSUES 
A c e r t i f i e d t e a c h e r of the v i s u a l l y i m p a i r e d s h o u l d be a b l e to: 
1. Demonstrate an u n d e r s t a n d i n g of normal c h i l d d e v e l o p m e n t , 
p a r t i c u l a r l y i n terms of s o c i a l and e m o t i o n a l a d j u s t m e n t . 
2. Demonstrate a b a s i c u n d e r s t a n d i n g of f a m i l y d y n a m i c s . 
3. R e c o g n i z e the impact of the v i s u a l i m p a i r m e n t on the f a m i l y 
s y s t e m , as w e l l as on i t s i n d i v i d u a l members. 
4. I d e n t i f y the v a r i o u s e n v i r o n m e n t a l f a c t o r s w h i c h may 
i n f l u e n c e the a f f e c t i v e a d j u s t m e n t o f the VI c h i l d / f a m i l y . 
(Such as . . . . i n t e l l e c t u a l , s o c i a l , e m o t i o n a l , m e d i c a l ) 
5. D e s c r i b e b o t h the g e n e t i c and e n v i r o n m e n t a l p r e d i c t o r s o f 
p e r s o n a l i t y m a l a d j u s t m e n t i n the v i s u a l l y i m p a i r e d c h i l d . 
6. A s s i s t t he VI c h i l d / f a m i l y to d i f f e r e n t i a t e between t h o s e 
a t t i t u d e s , b e h a v i o r s , and c i r c u m s t a n c e s w h i c h a r e a d i r e c t 
r e s u l t o f the v i s u a l i m p a i r m e n t , and t h o s e w h i c h a r e not 
r e l a t e d . 
7. Make o b j e c t i v e data-based o b s e r v a t i o n s of t h e i n t e r a c t i o n s 
w h i c h o c c u r between the VI c h i l d and s i g n i f i c a n t o t h e r s . 
8. D i s t i n g u i s h between c l i n i c a l d e p r e s s i o n and t h e t e m p o r a r y 
i n a b i l i t y to cope w i t h day-to-day i s s u e s w h i c h may r e s u l t i n 
a n g e r , f r u s t r a t i o n , o r a v o i d a n c e . 
9. D i f f e r e n t i a t e between those a t t i t u d e s and b e h a v i o r s w h i c h 
a r e r a t i o n a l i n n a t u r e , and tho s e which a r e based on 
e m o t i o n . 
10. A n a l y z e the f a n t a s i e s of t h e V I c h i l d when a c t e d o u t i n 
spontaneous p l a y . 
11. A s s e s s when and how t h e VI c h i l d / f a m i l y m i ght b e n e f i t from 
a r e f e r r a l f o r t h e r a p e u t i c c o u n s e l i n g . 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
SA A D SD 
( ) ( ) ( ) ( ) 
KNOWLEDGE OF THE PRINCIPLES AND PROCESSES OF CHANGE 
A c e r t i f i e d t e a c h e r of the v i s u a l l y i m p a i r e d s h o u l d be a b l e t o : 
1. Recognize and d i s t i n g u i s h between the c o g n i t i v e , 
a f f e c t i v e , and b e h a v i o r a l s t a g e s i n the p r o c e s s of 
change. 
2. I d e n t i f y the i n d i v i d u a l conditions which may i n h i b i t or 
encourage the change p r o c e s s i n an i n d i v i d u a l o r i n a g i v e n 
f a m i l y system. 
3. Determine for the c h i l d / f a m i l y the s p e c i f i c r i s k s and 
b e n e f i t s of any i d e n t i f i e d g o a l s f o r change. 
4. A s s i s t the f a m i l y i n d e f i n i n g a l t e r n a t i v e c h o i c e s and 
t h e i r p o s s i b l e consequences regarding s p e c i f i c a t t i t u d e s , 
behaviors, and circumstances which are r e l a t e d to the 
v i s u a l impairment. 
5. Teach the c h i l d / f a m i l y to s e l f - m o n i t o r t h e i r p r o g r e s s 
toward change by keeping a d e s c r i p t i v e l o g of p e r t i n e n t 
events and f e e l i n g s . 
6. Provide d i r e c t i v e advice f o r the c h i l d / f a m i l y when they 
appear to be unable to make dec i s i o n s f o r themselves. 
7. Document rel e v a n t changes i n the s o c i a l , i n t e l l e c t u a l , 
a f f e c t i v e , and medical s t a t u s of the VI c h i l d / f a m i l y . 
8. I d e n t i f y a range of acceptable a t t i t u d e s , behaviors, and 
circumstances which are intended to replace those that 
are determined to be d y s f u n c t i o n a l . 
9. A s s i s t the VI c h i l d / f a m i l y i n developing an a c t i o n plan 
f o r a c h i e v i n g the agreed upon changes, by determining 
together what the a n t i c i p a t e d outcomes might be. 
10. Measure, by o b s e r v a t i o n , the c h i l d / f a m i l y ' s readiness f o r 
change. 
11. A s s i s t the f a m i l y i n reshaping any maladaptive a t t i t u d e s , 
b ehaviors, and circumstances by r o l e modeling f o r them a 
more app r o p r i a t e set of norms. 
12. Recognize the l i m i t a t i o n s of the VI educator's 
p r o f e s s i o n a l r e s p o n s i b i l i t y as a change agent i n working 
with c h i l d r e n and f a m i l i e s . 
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KNOWLEDGE OF INTERPERSONAL COMMUNICATION SKILLS 
A c e r t i f i e d t e a c h e r of the v i s u a l l y i m p a i r e d s h o u l d be a b l e t o : 
1. Conduct an e x p l o r a t o r y i n t e r v i e w which encourages f a m i l y 
members to i d e n t i f y f o r t h e m s e l v e s t h o s e a t t i t u d e s 
b e h a v i o r s , and c i r c u m s t a n c e s which they p e r c e i v e to be 
dys f u n c t i o n a l . 
2. P r o v i d e c o n s t r u c t i v e feedback and p o s i t i v e r e i n f o r c e m e n t 
as needed. 
3. R e c o g n i z e t h a t the p r o c e s s of c o m m u n i c a t i o n c o n s i s t s not 
o n l y of l a n g u a g e , but a l s o of the knowledge, e x p e r i e n c e s , 
f e e l i n g s , and e x p e c t a t i o n s of b o t h the s p e a k e r and the 
l i s t e n e r . 
4. Engage the c h i l d / f a m i l y i n c r e a t i v e p r o b l e m - s o l v i n g ( i . e . 
m u t u a l d e c i s i o n m a k i n g ) . 
5. Encourage an open d i a l o g u e w i t h the f a m i l y c o n c e r n i n g 
a t t i t u d e s about the d i s a b l e d member as w e l l as about t h e 
d i s a b i l i t y i t s e l f . 
6. R e c o g n i z e and i n t e r p r e t n o n - v e r b a l messages i n the 
p r o c e s s of c o m m u n i c a t i o n ( e . g . body p o s t u r e s and 
g e s t u r e s , f a c i a l e x p r e s s i o n s , v o c a l i n t o n a t i o n s ) . 
7. Ask q u e s t i o n s i n a p r o b i n g but n o n - i n t r u s i v e manner. 
8. Use s t r u c t u r e d r o l e p l a y as a c o m m u n i c a t i o n t e c h n i q u e t o 
e x p l o r e i s s u e s and/or to v e r i f y i n f o r m a t i o n . 
9. Model e f f e c t i v e i n t e r p e r s o n a l c o m m unication s k i l l s so 
t h a t they c a n be l e a r n e d by o t h e r s t h r o u g h o b s e r v a t i o n , 
i m i t a t i o n , and r e i n f o r c e m e n t . 
10. I n c o r p o r a t e p r e v e n t i v e ( d e v e l o p m e n t a l ) i n t e r v e n t i o n i n t o 
c u r r e n t r e m e d i a t i o n s t r a t e g i e s f o r e x i s t i n g i s s u e s . 
11. Know when i t i s more a p p r o p r i a t e to l i s t e n t h a n t o 
speak. 
12. Convey i n f o r m a t i o n i n a manner which r e f l e c t s one's own 
p e r s o n a l and p r o f e s s i o n a l o p i n i o n s . 
13. Focus on the p r o c e s s of c o mmunication, as w e l l as on t h e 
c o n t e n t . 
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KNOWLEDGE OF PRACTICAL INTERVENTION STRATEGIES 
A c e r t i f i e d teacher of the v i s u a l l y impaired should be able to: 
1. Provide information and support i n a non-judgmental 
manner. 
2. E s t a b l i s h a h e l p i n g r e l a t i o n s h i p with the c h i l d / f a m i l y 
which i s based on mutual t r u s t , empathy, and patience. 
3. Avoid the use of p o t e n t i a l l y d i s c r i m i n a t i n g references to 
the c u l t u r a l , e t h n i c , r e l i g i o u s , and socio-economic 
status of the f a m i l y . 
4. Determine the p s y c h o l o g i c a l o r i g i n of defense mechanisms 
which may be used by c h i l d r e n or parents to avoid needed 
i n t e r v e n t i o n . 
5. Provide n o n - d i r e c t i v e support to the VI c h i l d / f a m i l y i n 
e s t a b l i s h i n g r e a l i s t i c goals and l i m i t s . 
6. Complete a n o n - i n t r u s i v e and comprehensive home 
assessment. 
7. Construct a v e r b a l agreement with the c h i l d / f a m i l y which 
demonstrates a shared commitment toward the agreed upon 
goals of the i n t e r v e n t i o n . 
8. P a r t i c i p a t e as a p r o f e s s i o n a l member of an 
i n t e r d i s c i p l i n a r y team which i s j o i n t l y r esponsible f o r 
d e f i n i n g and implementing an i n t e r v e n t i o n plan. 
9. Recommend and monitor the use of p r e s c r i p t i o n 
medications. 
10. E s t a b l i s h c r e d i b i l i t y with the VI c h i l d / f a m i l y by 
presenting oneself as an expert i n the f i e l d of v i s i o n . 
11. Respect and enforce issues of c o n f i d e n t i a l i t y . 
12. R e f r a i n from doing for the c h i l d / f a m i l y that which 
they are able to do f o r themselves. 
13. I d e n t i f y the l o c a l , s t a t e , and n a t i o n a l resources which 
r e l a t e to the s o c i a l / e m o t i o n a l needs of VI 
c h i l d r e n / f a m i l i e s . 
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14. Use s e l f - d i s c l o s u r e s e l e c t i v e l y and a p p r o p r i a t e l y . 
15. Provide c r i s i s i n t e r v e n t i o n as needed, f o r s p e c i f i c 
v i s i o n - r e l a t e d problems. 
16. Recognize when transference i s o c c u r r i n g . 
17. Avoid s p e c u l a t i o n and bias which may be predicated 
upon the c h i l d / f a m i l y ' s past r e l a t i o n s h i p s w i t h other 
s e r v i c e p r o v i d e r s . 
18. I n t e r p r e t the r e s u l t s of c l i n i c a l d i a g n o s t i c 
e v a l u a t i o n s r e l a t e d to the p s y c h o l o g i c a l needs of the 
VI c h i l d / f a m i l y . 
19. Provide t h e r a p e u t i c i n t e r v e n t i o n to address the 
p s y c h o l o g i c a l needs of c h i l d r e n / f a m i l i e s based on the 
recommendations of a c l i n i c a l d i a g n o s t i c e v a l u a t i o n . 
20. Decrease or terminate support s e r v i c e s when the VI 
c h i l d / f a m i l y can reasonably be expected to f u n c t i o n 
independently. 
21. Be aware of one's own p h i l o s o p h i c a l , moral, s o c i a l , 
and i n t e l l e c t u a l values i n r e l a t i o n to h i s / h e r r o l e as 
a human s e r v i c e p r o f e s s i o n a l . 
22. R e f r a i n , both p h y s i c a l l y and emotionally, from family 
s i t u a t i o n s i n which i n d i v i d u a l needs and 
circumstances may exceed the e x p e r t i s e and/or the 
r e s p o n s i b i l i t y of the VI educator. 
23. Conceptualize a personal s t y l e of i n t e r v e n t i o n which 
i s based on one's own ed u c a t i o n a l t r a i n i n g and 
p r o f e s s i o n a l experience. 
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SECTION I I I 
P l e a s e rank o r d e r the f o l l o w i n g t w e l v e g o a l s t a t e m e n t s i n terms of r e l e v a n c e t o 
the o v e r a l l r o l e of the t e a c h e r of the v i s u a l l y i m p a i r e d . The number "12" s h o u l d 
be used to denote the g o a l which you p e r c e i v e to be the MOST RELEVANT, and the 
number "1" s h o u l d denote the g o a l w h i c h you p e r c e i v e to be the LEAST RELEVANT. 
NOTE: 
GOAL 1.0 T e a c h e r w i l l d e m o n s t r a t e 
knowledge of normal and a t y p i c a l 
d e v e l o p m e n t a l p a t t e r n s i n v i s u a l l y 
h a n d i c a p p e d l e a r n e r s . 
GOAL 2.0 Teach e r w i l l d e m o n s t r a t e 
the a b i l i t y t o a s s e s s v i s u a l l y 
h a n d i c a p p e d l e a r n e r s u s i n g a 
v a r i e t y of i n f o r m a l and f o r m a l 
p r o c e d u r e s . 
GOAL 3.0 Teach e r w i l l d e m o n s t r a t e 
the a b i l i t y to s e l e c t , d e s i g n 
and/or m o d i f y s p e c i a l i z e d c u r r i c u l a 
f o r v i s u a l l y h a n d i c a p p e d l e a r n e r s . 
GOAL 4.0 Teach e r w i l l d e m o n s t r a t e 
p r o f i c i e n c y i n the o p e r a t i o n of 
media and d e v i c e s n e c e s s a r y f o r the 
e d u c a t i o n o f the v i s u a l l y 
h a n dicapped l e a r n e r . 
GOAL 5.0 Te a c h e r w i l l u t i l i z e 
i n s t r u c t i o n a l s t r a t e g i e s to 
f a c i l i t a t e l e a r n i n g i n v i s u a l l y 
h a n d i c a p p e d c h i l d r e n . 
GOAL 6.0 Teach e r can e f f e c t i v e l y 
u t i l i z e i n s t r u c t i o n a l m a t e r i a l s , 
media, d e v i c e s , a i d s , e t c . 
a p p r o p r i a t e to t h e i n d i v i d u a l needs 
of v i s u a l l y h a n d i c a p p e d c h i l d r e n . 
GOAL 7.0 Te a c h e r w i l l d e m o n s t r a t e 
a b i l i t y t o i d e n t i f y and p r o v i d e 
a p p r o p r i a t e c o u n s e l i n g and g u i d a n c e 
s e r v i c e s t o v i s u a l l y h a n d i c a p p e d 
l e a r n e r s , and s i g n i f i c a n t o t h e r s . 
GOAL 8.0 Teacher w i l l 
d e m o n s t r a t e a b i l i t y to u t i l i z e 
l o c a l , s t a t e and n a t i o n a l 
r e s o u r c e s to a s s i s t i n t h e 
d e l i v e r y of s e r v i c e s to t h e 
v i s u a l l y h a n d i c a p p e d l e a r n e r . 
GOAL 9.0 T e a c h e r w i l l 
d e m o n s t r a t e knowledge of and 
o p p o r t u n i t y f o r r e s e a r c h w i t h 
v i s u a l l y h a n d i c a p p e d l e a r n e r . 
GOAL 10.0 Te a c h e r w i l l a c c e p t 
r e s p o n s i b i l i t i e s of b e i n g a 
member of the t e a c h i n g p r o f e s i o n 
and w i l l make a commitment to 
improve s e r v i c e s f o r v i s u a l l y 
h a n d i c a p p e d l e a r n e r s . 
GOAL 11.0 Te a c h e r w i l l 
d e m o n s t r a t e a b i l i t y to a d m i n i s t e r 
and/or s u p e r v i s e programs f o r 
v i s u a l l y h a n d i c a p p e d l e a r n e r s , 
i n c l u d i n g a n c i l l a r y p e r s o n n e l , 
p a r a - p r o f e s i o n a l s [para-professionals], and 
v o l u n t e e r s . 
GOAL 12.0 T e a c h e r c a n 
de m o n s t r a t e the a b i l i t y t o 
e v a l u a t e b o t h i n s t r u c t i o n a l 
sequences and o v e r a l l program 
e f f e c t i v e n e s s o f v a r i o u s s c h o o l 
programs and a g e n c i e s s e r v i n g 
v i s u a l l y h a n d i c a p p e d l e a r n e r s . 
( S p u n g i n , S. J . Competency-based c u r r i c u l u m f o r t e a c h e r s of t h e 
v i s u a l l y h a n d i c a p p e d : A n a t i o n a l s t u d y . New Y o r k : A m e r i c a n F o u n d a t i o n f o r 
the B l i n d , 1977, p. 1 2 ) . 
